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•The nineteen sixties have been a very important decade for race 
relations in Britain* It witnessed large-scale immigration from the 
non-white Commonwealth and the restrictive measures which the government 
took in order to curb it* It saw*.in many inner city areas* the emergence 
oi immigrant communities and schools with large numbers of .coloured pupils 
many of whose teachers had little knowledge of what their educational 
difficulties were and how to cope with these difficulties adequately*
Seme of these pupils - probably very many of them - are among today’s 
educational failureshaving spent a. signiflrrrt wart of their lives in 
remedial classes which9 because of an abysmal lack of the proper resources? 
could not remedy their disadvantage»
This centext provided tlw” background for this study which focused on 
the cr ucriionaj: experience of a group of 175 fourth year pupils of mixed 
ethnic origin in a north IcTidon comprehensive school* An attempt was 
made to explore a. wide range of differences in educational experience 
between English pupils on the one hand and best Indians and Cypriots on 
the other? based on observations made at another north London comprehensive 
school• Special reference was made to Test Indians as an ethnic group*
Two- questionnaires were employed to sample educational experience*
■One was administered to the population of fourth year pupils and the other 
to eight fourth year tutors who were asked to rate the pupils in their 
respective tutor groups on a number of* characteristics which were thought 
to affect teachers5 perception of pupils* The questions in the pupils’ 
questionnaire fell into seven categories:
I /’ /Academic Orientation 
II / Pattern of Friendship Choice 
III 7 Pupils’ Evaluation of the Grading Philosophy
IV / Class work* Games5 Athletics and the Inter-ethnic Pattern
of Ascription*
■ V Home Pork Practice
VI, Plans for the Future
. Alt Self Image
The findings of this study suggest that while immigrants and non-
1 •
immigrants diverge In terms of school experience* their job and further-
education plans are very similar* 
English and dost Indian pupils*
This is. particul
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• CHAPTER I
imoBuoTior M m  background to the problei of
■IMIII0RABT EDUCATION
Ho account of the ■background to the problem of immigrant education 
would bo complete without a survey of come of the events* issues and 
their .consequences .which provided the context for the sudden and 
dramatic..increase in th© number of immigrant.pupils in English schools.
. Before-the-beginning.of the influx .in 196Q-621* the? Government's 
policy.on Commonwealth.and Empire immigration was notable1 for its lack 
of c o n t r o l s T h i s  policy continued throughout - the 1950s despite a 
significant overall increase^ in the number of coloured immigrants 
coming to Britain* For the first time in British colonial history 
coloured people were being allowed to immigrate to Britain on a large . 
scale* Although previous movement of coloured people within the 
British Empire had boon allowed as a traditional right*4 very little 
coloured immigration to Britain had actually taken place*5 There was
therefore no precedent law governing such immigration on a large scale* 
And when it did take place* what had been explicit tradition^ became 
implicit law* How ’the legal position was that anyone from the 
Commonwealth or Empire could enter the country.* 7
Many of those who came did so for the purpose of ’seeking 
employment and looking outside the old trade of the seaman to the 
wider fields of British industry1*^ For them the freedom to enter 
Britain meant more than merely exercising a traditionally recognised 
rights it meant the right to work*9 A right which* in the context 
of British post war philosophy*20 embodied the further more fundamental 
right to share equally in the social and economic heritage of British 
society* It was this right that the holding of a British passport 
had come to symbolise for the many West Indians who cam© to Britain 
in the fifties*
Although the Government*s ’open door* policy ’was part of a twofold 
Colonial legacy’*1  ^it was probably inspired less by Colonial heritage 
than by economic expediency*. The economic boom which Britain’s post­
war reconstruction programme had created* required a largo army of 
unskilled labour - the very labour which the West Indian immigrants of
the fifties had very largely p r o v i d e d * T h i s  labour was cheap* 
mobile and easily absorbable* and could therefore have provided a 
sound economic basis for the Government’s immigration policy*
Strong though the economic value of West Indian labour must have 
seemed at the time* West Indian migration to Britain did not moot with 
the approval of every member of Parliament* Against it was a small 
minority*^ of rank and file Tories who mounted a forthright end 
relentless campaign against the immigrants* Demands for figures 
on coloured immigration from the Labour government in 1950 changed 
to demands for legislative control from the Tories two years later*75 
This pressure for immigration control was.continued right up to 1957 
in spite of no sign of a favourable response from within the Cabinet*
The Government appeared to be standing firm: *1 would deprecate any
reflection that may be cast on the standard and conduct of these 
immigrants*^ replied Mr* Macmillan in January 1957 in answer to a 
supplementary question from Gyril Osborne* leader of the anti- 
immigrant lobby in the House of Commons* ,
The apparent firmness of the Government was* however* short-lived* 
And it was not much more than a year after Mr* Macmillan's statement 
that the policy on Commonwealth immigration appeared to be moving 
towards restriction* At the end of 1958 Lord Home* Minister of State 
for Commonwealth Relations* made a speech in Vancouver in which he 
said ’curbs will have to be put on the unrestricted flow of immigrants 
to-Britain from the fast Indies17  7 Widely reported, in the 
Commonwealth and Colonies* this statement created quite a stir among 
the people* And a few months later, as though to allay Commonwealth 
fear and anxiety* the Home Secretary, Mr* Butler said 1 it is very 
unlikely that this country will turn away-from her traditional policy 
of free entry* * ^  Thus began the familiar pattern of implicit 
assertion and ..denial upon which was to feed not only the fear and 
anxiety of prospective immigrants but also the hope and demands of the 
anti-immigrant lobby*
Uhile the suspicion of prospective coloured immigrants materialised 
into significant increases in the number entering Britain,3-9 the 
demands of the Osbornitos began to appear mere realistic9 even
necessary# Parliamentary questions on Immigration increased ’In 
number and force*,20 ang in October If61 the matter was fully debated 
at the Conservative Party conferences#21 Close on 10$ of'the 
resolutions submitted-dealt ’with 'immigration control, and a motion' 
calling for urgent ECtion to cope with ’the very serious problem 
. being created.by the uncontrolled number -of Immigrants *22 tfES
overwhelmingly ..-supported#. •
. If the Government was in .need, of an excuse for changing its 
policy, the conference’s unqualified support of the motion provided 
an adequate one* ' However, as it happened, the Home Secretary’s 
reply to the debate was merely conciliatory, and gave no Indication 
whatever that the Government was likely to change its policy Ih- 
favour -of. restriction* : When, therefore, the'Queen’s, speech of twenty 
days later Indicated that legislation would be introduced to control 
Commonwealth immigration, it cam© as a great shock both to the 
coloured Commonwealth and to many others inside and outside the 
Government*
This news caused groat distress to a large number of husbands 
and male heads of families who were already resident in Britain and 
■were expecting their wives and children'to join t h e m . T h e  fear of 
,being separated'from their families made them double their efforts 
to get them into Britain before the impending bill' to control 
immigration became law# The momemtura of coloured immigration increased 
significantly and, what had been a steadily increasing wave of 
immigrants became an influx.24 From this point onward the situation 
began to get out of hand#
From Asia a new wave of immigration began and built up to an 
unprecedented influx* In the eighteen months leading up to the 
passing of the Act,25 4 3 ,0 0 0 Indians and 50fQ0Q Pakistanis arrived 
in Britain#'00, These figures bear a striking contrast with the 
estimated total Asian immigrant population of under 9j020 in 1960*2?
Even after the Act had become effective the flow of Asian immigrants 
continued at a constant high# Hives and children under 16 years who, 
under the provisions of the Act, were free to join their husbands 
and heads of their families* constituted the vast majority of this
group of entrants• In fact in the twelve months .after the Act 
became’ effective 8,000 children of Asians ..already In the country
errivefi*23
The sheer magnitude of these numbers•could hardly be contained 
by local authorities who-had to bear' the brunt of accomodating and ' 
teaching the new arrivals* -Some authorities who were appalled by 
the weight-of the problems*posed, pointed to the difficulties of 
absorbing such large numbers of immigrants* They referred to 
unbridgeable differences'in language•and culture* - Others, who 
apparently felt more bound by the ties of Commonwealth, offered tokens 
of good will.' They discounted'the - cultural and•-linguistic differences 
between the immigrants and the host society# Yet it was the very 
differences in culture-- language in particular ~ which were to 
contribute largely, almost overnight, to the present•problem.of 
immigrant education* •
It was the effect of this build-up in schools that, in 1963, 
prompted Sir Edward Boyle who was Minister of Education at the time, 
to suggest that ‘in the interest of general policy for racial 
integration efforts must be made to prevent -individual schools from 
becoming immigrant schools,*2? and'to -recommend that no one school 
should have more than about 30$ of immigrants# Already in Southall 
the Beacons field Road School, which was the'cause of Sir Edward's 
intervention, was ’irretrievably-an immigrant s c h o o l * *80 pn 
Birmingham the Chief Education Officer expressed alarm that 3% of the 
schools had about 30$ or more immigrants*31 . An infant school in 
heeds had only 23$ English children* 32 in- Mottingharo the Education 
Officer estimated that there were as - many coloured immigrants between 
the ages of five and eleven as between the ages of eleven and fifteen 
in the city's s c h o o l s *33 , with an increase -of 55?800 immigrants in 
Primary schools and 16,000 in Secondary schools between 1961 and 1966,-7 
and with the tendency for immigrants to settle in restricted areas, 
such a local build-up was inevitable*
Shortly after Sir Edward Boyle’s intervention, came the 
publication of the Ministry of Education pamphlet ‘English for 
Immigranto*•35 This document, in effect, constituted the first
official' public 'recognition of the of a problem of
immigrant education*^ It'Ottbodied fersacl reoasstsdatloiiB in • '
respect -of principles m &  p m m & x m m  to ba Instituted 1 n order to
oope with tho m i M m  ttmmm® of immigrant© m m g  tho pupil population*
Am immigrant ratio of 33*2$ was saontionofi briefly thereby underlining
t&o fears end anxieties earlier expressed’by Sir Edward Beyle* In
addition it ©mphaoicoct the need for organisation and classification •
©f taiyrantr. according to their standard-of proficiency in Litton
English* ' ' •■
Although the i.mm of -thlo mesoranfea tras a marked cdvtmcc in the
CovernaieBt*© cttitud© to iho probls% it still :foll m m h  short o!ist‘
w©e most m o m  fat the time* . By' falling ;Ic « ^  o m v  clear r^-^jiinoe
either or the v&y local aothorl.tlee cbculd" t tew :>t to classify
■ immigrants? or on the manner In which dif*porsal should''!?© carried cut*
the had isissed the opportunity to carry the Minister*©
intervention to Its logical conclusion* ' In m n s e m m m  'it left -Itself
open to the charge of being: conooraod only with &omming local English
parents who had begun to show increasing concern for the education of
'ibelr children in the face of the no*? situation in schools*
Ililn attitude of the fzomvmm* continued until after the
publication of the sfbito - lt' v '*In. igrutim from tIm GaB&omfesXth9 in
**?
l$$o? > - and the results of rn im'iry by fha Schools Cornell tfhioh t&e 
published in I96?*p''' fl^ ilte '^ ep^ r® however* did elgmiiy e change 
in the official policy o*. c^ffidcnso and* oe & foXles^up* the 
Department of Education Science initiated' Inquiries is -January 1966 
which led to the Issue of for© ?! (cchoolo )«■*'*’ the Sehools Council*1* 
study (often referred to m  the BCE ) which tms carried out Independently 
of the £*B*sitrf; prompted tho whole question of the adequacy of .the 
English| both ©poison and written* of the immigrant far the purpose© of 
eduo&tion*^ Both studies t-rero similar la #Iib but different In bade 
methodology* While In the £*&*S* Inquiry teachers? wore asked to
olaeeify Immigrants tm the hmio of ’-the nomwl level of ettsionoat In 
written end spoken English of local non^imlgrent children In ©epsrBtO'
/f%
ago groups1 *H ~ in tho SOS study they war® requested to state the'number 
of ♦immigrant children whose command of English I© considered by the
■ school to bo inadequate for educational purposes*,42 given according 
:"to the-c-ountpty-of origin*
llhere the normal level of attainment of the local non-immigrant 
population fell below that •considered adequate- for educational purposes* 
the format of the 1>«E*S* .inquiry would-tend'-to mask the extent to which 
the average group of/immigrants fell below the educational'norm* This 
was not the case with the SCQ-study which used the educational n o m  
as a yard-stick of proficiency in English*Thus in so far as; there 
' was a tendency for immigrants to settle in areas where the group norm
/ *5
among■non-immigrants is - inclined -to - he below - the educational ncrm*^ 
the 8Cl: study was methodologically -.superior to that of the -S*E'tS*
This is apparent -from, the scale and nature of differences in estimatss
between the two studies* The X>»B*S# inquiry yielded a figure of 3Op
as. against the 5r by the SQQi study* . Such a magnitude of difference
would appear to be greater than that which Was likely to result from
the variation In method between the two. studies*
More significant than tho difference In estimates is the tray .
teachers appeared' .to have .judged the language ability of their Pest 
A./Indian pupils* *' Comparison of estimates in the two studies showed 
that the- teachers in the SCO sample included more West. Indians in the 
number of immigrant pupils whose: proficiency 'in English fell below 
the educational norm*45 In contrast the teachers in the jD«E*S* sample 
(part two of form 7i), having been given a choice' between putting Best
Indians in group ii or iii5 apparently chose to putthem in the latter
ASand more proficient group* •" • Such -a' classification of best Indian 
pupils would be. particularly likely where the facilities for teaching 
English as a second language were minimal* For given the choice between 
using the,limited facilities for the benefit.of Host Indians or Asians® 
teachers were likely to choose Asians who in many cases arrived at- 
school without being able'to speak a word of English*
Thus in; so far as the D*E*S* inquiry provided a framework of . 
future government policy toward immigrant education® that policy wae 
to make tho minimal facilities which were in existence at the time® 
available mainly to Asians whoso need® in the terms of tho jD.B.S* inquiry* 
was shown to be greater than that of best Indians. Recent evidence of
the distribution of thee© facilities between'Asians and West Indians 
suggest that this vac the case*^ Such' evidence' must now he counted 
as an index of the failure of the Government and, in consequence, of 
the educational system to tackle what is now'considered to be one of : 
the main'causes of West’Indian failure in the school system - the 
peculiarly' creole structure of their'dialect#^ "
emission and delay by the Government and by -local’ authorities 
must have contributed largely■ to'the development-of disable pockets' ■ 
of West'Indian pupils and'school leavers'whose‘linguistic ability was 
so far below the educational "norm,’ that they were little able to benefit 
from their English schooling*' • Host of 'these pupils found their"way
4Q CsA
into the lowest 'streams-*’**'' - Many were in remedial' classes.^ ' And in
ESI • schools they ^ constituted '&■ disproportionate number .of .the pupil 
population*-^
■ In retrospect two features of immigration and race; relations in 
Britain provide the background to the Governments failure# One 
feature is associated with the ’open doer1 policy of the Government 
and predates the execution of immigration controls? and the other is 
associated with one of the notable effects of executing these controls — 
the high'level of concentration of Asian pupils in a number of schools# 
Reaction to Commonwealth immigration and to the Government *s 
*open door* policy had been cast in two political moulds# Those who 
were ' opposed to tho Government*s policy —' the ■ conservatives «* stressed 
cultural difference and political conflict* Those who were in favour 
of the- Government1s policy - the liberals - emphasised political 
harmony and the common cultural factor (for example'the linguistic 
and ether roots common to both fc'est Indians and the native British)*
The Government, in pursuance of its policy of 'free entry1, had 
found the latter more-liberal conception of Commonwealth immigration 
the more politically viable of the two outlooks* For, besides 
appealing to-the nostalgia for the lost Empire,' it mirrored a basic 
tenet^ of the Government's post-war policy on Commonwealth immigration* 
The tone of this outlook, which gained much currency In the early 
days of ouch immigration, was reflected In on© of the first government 
pamphlets on the education of Commonwealth•immigrants#^3 • inference
ttm mod© to the 'not uncommon s i g h t o f  school children krbose
oopoaranco proclaimed their foreign origin**55 Tlr fluent end
local noli oh of tho Chinos 0 dr Indian boy in Liverpool 01* Cardiff
was reic to bo a 1vivid reminder of tho fact that during the loot
century Britain hs-o hmn m  stronger to the tank of absorbing into
tlis .ocsmuniiy immigrants from many other ' In its
reference to tho rrohXeac of receiving into school, children who
together rith theix rente* *hav<* little or no E n g l i s h t h e
7. ~h~ t erciut oC imi imi&zm who It said 1 share our Imiguago with
m  m m ' ih* tyh they use it rather differently* *fiU Ouch emphasis
cn cultural h* ncgcnUily• io evident in tmek of the early literature^
m &  tme been ucrd even as a basie for not collecting statistics on.
tho nxm’bev of i^n%rante«^y It is, In addition,' on.element of the
initial neglect of the linguistic needs of Lost Indian children who
wore mistakenly thought to have a sufficient oomoaad of Standard
English* Suck neglect* together with tho lock of clear directives
fi
on tho classification of immigrant children in school, h m •led to 
tho practice- of placing best Indian children In -classes for the
f7n
retarded^- from which tho majority never ooe&po*'}*
Evidence relating to tho period 196-0-63 - when Aslan immigration 
had reached its pook - mygoslr that the ooiifiegiaent neglect of the 
linirulotic neode of g-vgal foci Indians war., in part, -the .result of 
a' pattern of x^ v) oneo by the Government that war based nor® c-n 
public olaroi m u  .protect. than mi a realistic appraise! of the overall 
distribution of immigrant pupils in eohools* The intensive Asian 
immigration in the eighteen a * . p before end after the - immigration 
Act of 1962^3 iisd caused a vo.n 11 is level. of concentration of Asian 
pupils In a masher of Southall schools* - * This led to 'vigorous and 
increasingly highly organised protests by white parents*^ and kppeal© 
by'the Borough OoiixjoilM^ Thu Hinietsr of. Education acted promptly* 
first suggesting and later roooamendlng a quota system rhxch van 
eventually to become the hmits of the policy of dispersal* In the 
l)4kS* circular 7/6§^ which folio «©d the II inis tor *c intervention* 
the policy of dispersal was carefully argued* The logic of tho 
argument war as follows* if the proportion of imilgrani children in
a school or oln.se should exceed ona**third* *tho problem will become 
©orepdifficult to solve mid the ehnnceo of assisi* niion trill become 
more reraot©1^ 0 especially where there is a high proportion of non** 
English speakers* Bhere therefore tho proportion o f rnnigrnnte 
exooede ono-thira and/or inhere there in a high, proportion of non- 
fnplioh speakers $ either the catchment area should accordingly ho 
adjusted or •ovary effort should ho mo tie to. eiepor&e-the immigrant 
children round a gaunter number of'schools*^ eren if thin should 
involve busing*
■hr using the situation in Southall ss n model for the oireul&r 
7 /6 5 f the Government tied mode the mieieke of grounding its- policy 
on b rather atypical' dieiiriei (•*»»**.)■which.had received a single, 
large nozw^ngliBh speaking- group in a nariod of about throe ysorn1* ^  
bsiall wonder that its no!log t-rcs prompted bp alarm and pretest and a 
concern for percentages and dispersal* fho constellation of factors 
in dowthnll vnQf oven amongst the most tolerable of receiving 
populations? likely to onueo rfers end protest* In addition snob 
a situation rightly reeuired n policy of cMsrorsal* Gince« however? 
it boro no relevance to tlio overall pattern of distribution of the 
total immigrant population in schools and. in particular? Tree, very 
different from tho pattern of sottleaent among Host Indians* mho 
consib uf.btl the--majority of the immigrant population?■it mas wrong 
' for tho Government to react £0 the situation in Boitthall in the nay 
it did* bor while such action did succeed in a nailing some of the 
protest end alarm? end in attempting to cop© with nose of the language 
problems of &oa*»3nglieh. speaking Asians f it has led to e serious 
neglect of tho linguistic problems of host Indian children*
Tlim both the? initial approach of tho Gawermtmt (and of the 
local authoritios concerned) to i* -* front education? and the action 
of the Minister of Education, follc^ng the situation in a number of 
fouihnll schools? would appear to hove contributed a groat deal to 
tho proooni problems facod by dent Indians in tho school system*
Sheila Patterson? in her X9&? review of race relations and immigration? 
added the following footnote on tho neglect of lest.ICndiars* needsa 
•the linguistic needs of ostensibly English spooking Pest Indians
hvm only recently cone to bo m m  eo a .series© rroblcm* In tho 
pact i-mcn Beat Indian children were the only immigrant pupils? they 
hove usually boon overlooked or erroneously treated by tem**etream£ng* 
Fore recently in schools with a largo jrvHbe of non~inf:Kcii rmte.ors 
whoso difficulties costs much greater? they bmo also boon lonered**^ 
If? while the needs of Post lndi.cn chi Idron aro ignored* their . 
linguistic problems ’prevent or inhibit their pregyaeo**?2 they will 
not only bo dom^trmmedi but will also he 'thought of a© being lees 
intollm^ri by teachers who may *tio£ Be aware that their grammatical 
error© »a!X into reeortiiwahle patters© H*^ fbn i^rre mss'ber/of feet 
Indians in res®dial eltcnosW and PPP school©*^ bo**t* •-ttociss to ■ the 
oxietonoo of a roll ootahlirhad and rdflsstprend rr-ntiee of down** 
etrosming* In addition? while many remedial d^p^r^nntc in school© 
ere IXl-oqnlyped to deal, with their problem©? tho tendency to refer 
thorn to tgli nohcole rll'l only carve to. reinforce tho alraady dangerous 
mlocomeoytiona which exist about their educational potential*^ 
fhe aocumirtion© implicit In raaadiol education are quite 
different frcrn those -which underlie education in an HfIX gohocl* ffaa 
fcxssor typo of education harries implications that the backwardness 
I© temporary? that last ground can he mad© up and that the child will 
eventually work with other© of bln "go and ability* bho latter 
type implies that tho child is and neede Ho make the most
of whatever abilities*^ ho haa& fMX© Ik ilia peat these differences
have been generally reflected in the typo of child referred to those 
schools? In recent pro re there on-'srr to have been © departure from 
this p r a c t i c e * T h i s  departure cecrr to bo pertly related to the 
level of concentration of i« T‘“* srees* For example?
both the percentsge of Feet Indian© m d  tho overall poraentsgo of
Irrrlrrariq' ter© been shown to Be significantly aeaoaiated .with this 
demographic factor#^ Hal© trend would appear to be the educational 
counterpart of the •replacement phenomenon1 formulated by Vmvh. Ik M g  
study of Hast Indies Fiyratlon to Britain**^ Fho following is as 
ideal-typical picture - an Imaginative reconstruction ~ of how this 
pheaomosoB con lead to a high proportion of VBu referrals eisong fleet 
Indians?-
If the elms of remedial education, are to bo satisfied? 
remedial departments and .classes need to bo small in 
site and to be staffed by a well-trained and stable 
army of teachers. Because of the trays either or both 
of these constraints operate the else of remedial 
departments and classes tends to bo small rather than 
large* Where / there is:a rather high concentration of 
' Foot Indians Ira a particular ISA. area and? where many 
of this concentration would normally be referred - to 
remedial classes, either cf the following choices would 
• be open- to the- authorities : concerned* Ike sine of 
remedial, .departments or classes could be expanded — at 
the risk of defeating the very purpose of remedial 
education- - or the overspill of viest .Indians could bo 
sent to some other appropriate school* Regarding the. 
latter choice a number of possibilities exist - reception 
classes, reading'centres and ether such ’education 
arrangements * and as a last resort (especially in marginal 
cases), SSK schools* chile reception classes and similar 
’education arrangements * suffer from the same limitations 
as remedial departments and classes? and can therefore 
accommodate only a small number of pupils? hSh schools 
are relatively well-equipped (both in terms of cubic 
capacity and staff/pupil ratio) to accommodate a much 
larger number of pupils* -In those -circumstances it 
would appear necessary to refer a great proportion of tho
' overspill of West Indians to these schools, especially in
cases where the bulk of the ’education arrangements’ 
resources are geared to the teaching of English to non- 
Bnglish speaking Asians#
111© conclusion which emerges from this review of the background 
to the problem of immigrant education is a most disturbing one - the
high Incidence of EBB referrals oacxig best Indians appears to bo the
single most crippling consequence of tho initial neglect of their 
linguistic needs# Such failure by a large and highly visible
minority will only serve to create an'unstable and conflictful 
climate of race relations in Britain*
Perhaps it is in response to the implications of this aspect 
of Ilest Indian failure in this society* that a new upsurge of 
interest and action is "being brought;to bear upon their problems#
The Schools.-; Council has- implemented a separate project on English
-C* t* <\ f
for K'est Indian .children* In a recent report by the MAS’"* less 
emphasis has been placed on 1 the initial stages of teaching English
Q r*
to newly 'arrived non-English speaking children*0-* who 'are said to
n f.,
be * the least part of the problem*00 of* immigrant education* More 
•importance' has been attributed, to the problems of the Best Indian 
child who usually arrived 'speaking a sort of *plantation English* 
which is socially unacceptable and inadequate for communication#
'Without any real command of English these children could hardly 
develop any intellectual interests*^0 And in so far as intelligence 
and attainment are inevitably loaded in favour of•such development9 $9 
it is not surprising that they have tended to perform consistently 
badly#90
Many West Indian children* faced with this background of failure* 
together with high expectations on the part of their parents and low 
- expectations on the part of their teachers* have shown an inclination 
not only to seek alternative avenues of prestige^ but also to reveal 
a distinctively ambivalent pattern of behaviour# While they show a 
traditional conservative regard for a cross-section of the values of 
society* they are unable to translate this into appropriate action 
both in terms of educational achievement' and class room behaviour,* 92 
This ambivalence must surely have added to the many difficulties 
encountered by teachers in their initial contact with West Indian 
children# If* however* the group of teachers who have rendered the 
following exposition of this ambivalence is not atypical* then perhaps 
a new era of understanding between the Best Indian child and his 
teacher is beginning to damn-
best Indian children are both unusually demanding of 
teachers* attention and* at the same time* indifferent 
tc the good opinion of their teachers* They are arrogant
and yet have a low opinion of themselves* They have 
natural ‘rhythm4 and exceptional physical co-ordination 
and yet they .are clumsy* . At school they exhibit a 
lack of enthusiasm* while managing to he exceptionally 
©xhiiberant and. keen* They are silent* inarticulatef 
and yet they talk too much* Their parents impose 
too severe.a discipline, on.them* or© overin&ulgent and 
are completely .indifferent* It is impossible to get 
their parents involved in the affairs of school* yet 
they, interfere too ..much* A strong simple Christian 
faith apparently dominates households where children 
are never shown any standards*93
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CHAPTER .IX
1. . 1MMIORATIOR, . BACE ABB 1DE0LCGY
In the previous chapter an attempt is mad© to survey some of 
the'background factors which have featured in fho experience of 
immigrants from the non-white Commonwealth, and.to highlight some 
of the educational problems encountered by those immigrants whoso 
cultural milieu is.West Indian* In the general outline of the 
Government’s policy two concerns.are.shown to have been prominent 
in its mind.- securing an adequate supply of unskilled and semi­
skilled labour and maintaining a certain level of political 
credibility*^ Both of these concerns have crystallised in the 
general movement of policy from ’laisses-faire* to ’restriction’*
There can bo little doubt that these concerns, whose scope in the 
nature of things have been rather limited, have constituted a sort 
of administrative diffidence^ on the part of the Government to 
secure the effective Integration of the coloured immigrant into 
this society*
It is argued that owing to this diffidence and the availability 
of very limited educational resources in tho areas of West Indian 
settlement,^ & very crucial element in the West Indian child’s 
education has been neglected, namely the development of an appropriate 
linguistic code#4 fhe absence of such & code, together with the
widespread belief that the linguistic heritage of the West Indian 
child eauipp him to cope with the social and educational demands 
in.Britain,5 has led to the relegation of his educational problems 
to a nebulous area of social d e v i a n c e A n d  as his intellectual
response falls well below the educational norm,?, he has boon
a
referred in disproportionately large numbers, to the educational 
realm of the ’sub-normal* and ’retarded’ or ’slow learners * as they 
are euphemistically termed#^ ..Recent research^ has shown that, 
in the competition for scarce resources, such has been tho fate of 
many host Indians who find themselves at the bottom of tho queue in 
LEA areas with ’high* rather than ’low* concentrations of immigrants*
Here, then, is the outline of a certain structure of action of 
which two constituents appear, to have featured in the educational
fail tire- of the hoof Indian child# Firsst, thoro ic tho educational 
factor which ic evident In the • largo proportion of font Indian 
children tho hme 'bom drawn Into tho lower rodnc of the educational 
eyetern§ end seoosjd, there i© the deceit abio factor which ic 
manifested in tho pattern of eeneontratlcn of immigrants In certain
l.oA areas**- In addition. In 0 0 for 00 the rot© of EBb referrals 
among Host Indian children ie Bbom to Increase with the greater 
density of tho Beet Indian popolation,^ it io very probable that the- 
two factors ere integral parte- of tho irlder and rather pervaeivo 
proooeo of social differentiation end selection* ■ In fact this very 
process of differentiation rad selection, which has been characteristic 
of* tho technical and economic changes that have typified the British 
economy in the immediate' postwar period of dodornieatlon, say bo 
m m  ob the dialectic element^ an Implicit theory of the academia 
failure of the Poet Indian child*
Ao an introduction to a lone Implicit and more analytical/'
theory of rrlco relatione, it ic proposed to show that the two factors,/
through thfeir function ao norms, values, roles, etstneoe etc*, have
regulated' tho process of selection end differentiation, which ie one 
of tho abiding albeit latent functions cf both the educational 
reforms'and the largo-sonla immigration of the postwar period* 
the or lend factor will be eiihDumod under the heading ¥fhe 
IdG0XaOt-? of talent V  while the demographic factor will be referred to 
so ’the Process of Homogenisation1»
i
/ /
■" / I* tho Ideology of Talent
Talent has boon for a long tiso m  arbiter in British society*
In tho lOTOh;5 when patronage v m  abolished in the Civil Service, 
ccf3petlta.cn tbrcugh merit bedeoo tho keynote of entry into tho 
adsinisirhtivo sector of government* Such competition, however, 
was ccnoemod with only one oopoot of -talent — ‘talented performance**^4 
Cf tho ether aspect •* ’ability* or 1talent potential* - there 'was 
litvlo 1 now!edge understanding or indeed appreciation* Ascription 
cort it d to bb tho main ovcnm of achievement*^ And in Relocation 
arid other spheres of society, which refloated the neat gradations of
the rural structure, sponsorship remained the order of the day#
•Class by.class, status by status, occupation by occupation, sons 
followed faithfully in.the footsteps of -their fathers, and fathers 
as faithfully behind grandfathers • *16 in this order of society,
.the family was the- reincarnation of Cod and ’rural society was family 
writ large•#i? Talent was, , therefore, the creature of birth and 
-whatever, competition - there-, was provided little scope for. social 
mobility*...... . .
However, with the rapid growth in Industrial technology in 
Britain in the/late nineteenth and early twentieth centuries, such a 
feudal type of' society could not prevail for long, and, by the end 
of. World .bar 11, the active programme of social and economic 
reconstruction. severely weakened it#-*'® Tho way was now open for 
the establishment of a new kind of elite - an industrial elite*
The'demise of the ©Id feudal system and the emergence of modern
V  •
industry and technology in its place, created a new structure of 
social/and.economic demands* The need for a large unskilled work­
force was superseded by. the demand for white collar, professional 
and managerial workers# And-the society’s dependence on scientific 
research,-and a "skilled and' responsible manpower became greater than 
ever# . .This scale of demands could not be met without an efficient 
education- s y s t e m , To perform its new role education had to reach 
the masses*..,-’ Indeed,-in the more enlightened quarters of government,
there was the'belief that education should be a public right*2® At
-■ B ’ / • ;
this point.tho economic needs of the State coincided with what came
■ /  /
to be seen-as/the educational rights of its oitisens*
- '• 7 // ;
A- new ..impetus .was - given to education In the form of a charter of 
social'.rights y-* ’an enactment which would give far . greater ©quality 
of opportunity’*21 This charter, which was embodied in the 1944 Act,, 
signalled s departure from tho notion of ‘education for the common 
people /as education for the poor and asserted-the right of all children
to an/education according to their age, aptitudes and a b i l i t y * 22 jn
Js 7 ' /
the, words of the 1943 Hhite Paper, the ideal was Ho secure for
children a happier childhood and a better start in life*. 23 The
/ ., /
/measure by which the Act sought-to achieve this was two-fold* Fxrst,
there was to he a. redistribution of educational opportunity between 
the different strata by *the offer of a, grammar school place in tho 
state systemS^4 And* second there was to be established ’equal 
treatment for equal measured intelligence at eleven plus in a given 
adminis trat ivo sy s tern * * ^5
Progressive though these reforms were? they did not secure a 
greater equality of opportunity*. Unequal provision of grammar school 
places and the effects of the private sector remained, the main 
stumbling blocks*^ In addition* by instituting a framework of 
change while falling to remove the basic inequalities in the system* 
the Government had unwittingly created, an illusion of competence*
(Phis fostered the belief that ’widespread social amelioration since 
World War 11*27 had been ineffective in removing ’persistent class
P 8and ethnic inequalities in the distribution of ability and. attainment** 
Par* however* from being widespread* these post-war improvements in 
education were <just not adequate enough*
A direct consequence of the belief in the adequacy of post-war 
education provision was a shift in the context of inquiry* Eesearcbers' 
began to show less Interest in the material environment and more 
interest in tho intellectual development of individuals in different *
social and cultural milieu*^ As a function of this shift in 
emphasis ’talent9 was now conceived, as ’potential* rather than as 
’performance* and the responsibility, for change was* in effect9 placed 
partly on the shoulders of individuals and their families who became 
the new focus of research and attention* In the ensuing balance of 
Interests between the individual and the State* the Government had 
accepted that ’education (and more of it) is a right9*3® Hot an 
absolute right but one which is contingent both 9on the capacity of 
tho country to bear the costs involved’^ ! end ’on the capacity of 
those who make the demand to show that they are able and willing to
 ^O
profit loy such, continued education ■ In effect this meant that 
measured intelligence (as an Index of a child’s ability to profit by a 
grammar school education) had become the new determinant of educational 
success5 thereby prompting an active search for fairer and more 
efficient methods of selection .for entry into grammar school*33 Shus
began a new phase in the search for ability in Britain, which was
to result in the most fundamental questions being raised about
talent as an ideology To appreciate the import of some of these
questions, we must lock at the work of psychometry against'tho general
background of the* evolution of the Social Sciences*
Since ‘Sir Francis 0 alt on* s . three-fold classification of'
different dimensions of ability*^ there have been■varying attempts
at the formulation of the true nature of intelligence. Host of these
attempts have tended to change with the'multiple trends and emphases
in the development of the Social Sciences.35 And many of these
trends and emphases could be 'related to the inherent difficulties,
faced by both Psychologists and:Sociologists in their effort to make
their respective disciplines conform to the canons of scientific
inquiry as laid down by the fore-runners of S c i e n c e * 36 it has, for
example, been suggested that the tendency for tho early Psychologists.
to concentrate on tho cognitive aspects’of learning to the exclusion
of the motivational, may have been due to ’tho relative case with
17which cognitive abilities could bo measured* or to the fact that 
’the cognitive aspects of learning were considered more important than
“j O '
the motivational,*J5° This built-in empiricism is suggested by the
fact that, throughout the evolution of the Social Sciences, the
development of. tests have tended, generally, to far outrun the.
development of a theory of i n t e l l i g e n c e *39 jn addition many
Psychologists have been inclined to utilise only empirically grounded
concepts * This tendency suggests:that the ascendancy of the
cognitive aspects of ability may have been due more to Its facility
of measurement than to'its relevance in theory* For, ..often it is
not until after psycho&etricians have convinced themselves that they
have successfully- invented tests of intelligence, that they really
seek to define what intelligence really ic*^ In the few notable
instances where they would attempt to define intelligence before
APseeking to measure it,* they have still been predisposed to lock for 
its natural causes* It is in following this tradition that Burt, for 
example, has conceived of intelligence as ’innate general cognitive
e f f i c i e n c y **^3
Even when as a result of the influence of Sociology, come -social 
scientists had begun to coneive of ability in terms of a social setting - 
for example* in relation to interest* persistence and need achievement^ 
they still continued to look for cues from psychology rather than 
sociology* David He Ololland, so late as 1953* actually attributed 
ambition* interest and-other aspects.of.motivation to an individual 
trait known.as * the achievement .motive * *^5 Although Me Clelland 
did recognise that differences in intelligence and ability were rooted 
in social and .cultural.phenomena, he implied the proviso that these 
differences were due to the influence of biological forces acting 011 
the environment*
Today* in spite of the popularity enjoyed by sociology and its 
attendant orientations* many social scientists - among them some hard 
core environmentalists - still seem possessed by the doctrine of 
organieisnu^h. .• Indeed* the whole rhetoric of social, investigation 
is influenced by this doctrine* Consequently* while sociologists 
will accept that ‘there are innate differences amongst individuals 
which constitute not a little to variation in tested performance *r 
they can only bo uncertain about ‘whether these innate differences.ere 
also responsible for even a part of the mean variation observed between 
different cultural and social groups**^ go be sure, as long as the 
idiom of social research is couched in the language of ’verification*^ 
rather than in that of ’refutation’.^ no one can be ’certain* about 
the social and cultural component of intelligence, since* unlike 
individual differences in tested performance* it is not amenable to 
verification* This is so because of the inherently dual nature, of 
social reality*53- Social facts are not only ’things’, ^  they are; 
also constituents of ’the subjective meaning complex of action**53 
It is precisely because of the intrinsically subjective nature 
of the social fact that a researcher who sets out consciously to use 
a sociological frame of reference gradually slips into a psychological 
mode of conception* This is underlined by Cioourel’s observation 
that ’the attribute of properties is interchangeably called description* 
classification or measurement’*-^ Such theoretical drift will not 
be successfully avoided while both sociology and psychology strive
In ’the moantime, attempts .to remedy some'of the effects of 
these influences - -the persistence•of discriminatory social policies - 
against American Negroes has been justified on the basis of their 
presumed lack of ability, in important spheres of American society r. 
meet with unqualified : fail tiro# ' The ineffectiveness of Headstart-^ 
one of the notable attempts of remedy - and other similar programmes 
has .undermined-.the credibility of studies which emphasise the 
environment.instead of the.inherited--factor5 • and quite.naturally 
has resulted in an even greater emphasis cf the latter*5? Jensen, 
for example, has been .quite quick to. claim, on the basis of the 
failure of Headetart and other similar projects, that remedial 
'programmes are useless-because'-of the-element of.inheritance#^.
Given the meta-theoretical position of the-heroditarian,59 whose 
methodology .does not include the formulation of a proper theory,^ • 
a psychologist can proceed with .little concern for definition* He 
can afford to be preoccupied with the task of generating numerical 
properties from his empirically grounded concepts, neatly fitting * 
them into the sort of conceptual framework which is more easily 
accommodated by a ’scientific mode cf inquiry** • Evidence of such 
facility can be seen in the way Jensen’s' research on race and 
intelligence has developed* • -
Much of Jensen’s earlier vork^~ ,vas -concerned with-developing 
tests to measure variation in cognitive ability across different social 
classes and ethnic groups# In cue of his findings based on these 
tests, ho said that he had found very little difference between the 
performance of lower class (negro and white) and middle-class 
children*^ - In 1963 he reported an experiment in which a group of 
children,., who wore - certified - as retarded on the. .Stanfcrd^Binet scale, ■ 
showed significant improvement in-.thoir learning ability when they . 
wore taught to verbalise in a learning situation#^
Three years later Jensen turned his attention to the plight of 
the culturally disadvantaged child with a view to investigating the 
role of verbal mediation processes in mobilising the child’s basic 
learning ability* *>5 • He concluded that language, in its role as a
tool of thought* lay at tho.very foundation of tho child*s later 
intellectual development*^
Thus, ao in the work of hie predecessor^, tho cognitive element 
of ability lies featured in Jensen*® research as the single most 
discriminating factor in inter-racial differences in intelligence* 
Similarly* theory has hean for many of them* as it is for Jensen, 
a matter of conviction -* •the most important fact about intelligence 
is that it could bo measured* ^7. •- or irrelevance - '* there' is no point 
in arguing **«. the Question of what intelligence really lo
where in his publicised-, research '-does he' attempt to 'demonstrate how it 
is possible to measure intelligence! he merely cites cases in which 
a factor #G* is. inferred from.the intercorrelations of tests' of a 
eertain kind*^ 9
The-.existence of such a factor* however* doss not justify Jensen*s 
claim that intelligence can be measured* For tho examples which 
.underlie.these cases merely demonstrate' tho discovery of something 
worth measuring**?® .And cannot therefor© be construed as evidence 
of the existence of what can appropriately be! labelled intelligence *
On the Question of -methodology, then, Jensen avoids the whole 
issue of.defining intelligence* ■ Thus he asserts, *intelligence like 
electricity* is .easier to- measure - than define# ’ And if the measurements 
bear some systematic relationship to other data, it means we can sake 
meaningful statements about the phenomenon we are measuring***^
Here.Jensen could justifiably-b© accused of begging the question as, 
to the validity of the common factor .-*&* (yielded by the systematic . 
co-variation -among tests based on the distribution of X% ***** Xn 
kinds..of cognitive ability) which is construed by him as a measurement
of intelligence-..,,.,, fox** we already know the conditions*^ under which
; ■
*G * is saicl to be a measurement of the phenomenon referred to as 
intelligence*.- . All we need do is to specify those conditions (perform 
those operations) and we shall discover what is (construed as) 
intelligent behaviour*
Tiro conclusions, therefore, may be- deduced from' the methodology 
of Jensen* First, the measurement to which he refers is not a 
measurement of intelligence per se, but, instead, a measurement of
exeraplaries?^ of the substrate,intelligence* Second, his 
method implies that a substrate has significance only in relation 
to its exemplaries* A concrete expression of this is Jensen’s 
quotation of the late Professor Edwin G* Boring’s statement that 
’intelligence by definition is what intelligence tests measure’*76
it may be argued,* ** ore, that Jenson is not concerned with 
the theoretical relevance cf toots’ which he - purports to be measurements 
of intelligence;-' • -He . is really concerned only with ,*operational 
ability* Tho sort of ability that is yielded .by traits which are 
so broad and unspecific that when treated mathematically,, they could 
be said to ’account: for the maximum assessable - variance in -the 
population’ , ■ Cognitive ability is one such trait* Its choice
by Jensen as the basis of M s  intelligence tests has provided him 
with an excuse for avoiding such methodological issues as theoretical, 
psychological and mathematical unity*79 Thus, for example, Jensen 
endorses Spearman’s findings ’that almost every test involving any 
kind of complex mental activity correlates positively and substantially 
with any and every test involving complex mental activity, regardless 
of the specific content or sensory raoda lity of the test’ * ^ 0 In 
short, cognitive ability, .as an element of intelligence tests, has 
an inherently functional and mathematical' unity - the very property 
which enables it to be directly related to actual observations and 
measurements thereby par&lelling'the procedure in the more, .established 
sciences*®^
Such an intrinsically functional and mathematical unity, however, 
is more apparent than reel - other factors besides *0 * have been shown 
to be related to the tendency for teste of intelligence to be highly 
correlated* In addition, it has been suggested that, tho discovery 
of the *G * factor in intelligence tests is the result of ’an explicit
go
formulation of an hypothesis’, " whereby ’the combining of a variety 
of tests into a single measurement of intelligence-, ipso facto, 
presupposes & certain functional unity or equivalence between ihemf*®3
2* The Process of Homogenisation 
Modernisation is an essentially convergent social process*^
As a structural form it involves two basically interrelated and 
identifiable elements — Indus trialisation. and urbanisation — which 
are bound together in such a way.as to produce a rather circular 
process? while ah© demands of industrialisation-for a large and 
mobile vrcrk-forec often give rise to increases in the growth and 
density of population, these very•changes in population invariably 
act as an impetus to .industrialisation* Thus ’it is difficult to 
say whether population growth demanded industrialisation or 
industrialisation .demanded increased population1*^ In tho past, 
questions such as these have dominated the minds of both sociologist 
and historian and, will nc.doubt continue to do -sc, in tho future, 
as long' as society exists in the pro cent form, with -the lives of 
its citizens constantly moulded by the forces of mcxler-nisation*
Indeed, it ie largely because cf evidence- that modernisation acts 
as a constraint on the lives of induotrial nan, that the thesis of 
c o n v e r g e n c e ?3 has aroused much debate among social scientists in the 
past two decades* This debate provides part of the content in which 
it will not be inappropriate to examine scze of the social 
consequences- arising cut of large-scale immigration to Britain. from 
the non-white Commonwealth* The convergent sceiel pattern apparent 
in the formation of these ccnr.equsneee, is what hao been referred to 
in the.sub-heading of this chapter as.’The process of Homogenisation** 
Three influences - ell aspect© of a modern economy - have been 
instrumental in shaping tho pattern of adjustment of oolowrsd 
immigrants' to Britain? the demand for a large end mobile vorli-force, 
the process of population concentration and tho existence of old 
established city areas* Tbs manner in which these influences have 
been involved in, for example« the adjuotmo.it of heat Indians, has 
been adequately described by Teach in hie well documented study of 
beet Indian migration to Britain* ’The expansion of the British 
economy^ says Peach, ’has created gape at tho lore:? end of the 
occupational and residential ladder to which Test Indians and other 
coloured immigrants have been drawn' in as a replaeoraent population1.5
He cites two factors as part of this process* First, the demand 
for labour in this country, as the main determinant of Pest Indian 
migration, and second, the effect of this demand which, he claims, 
is indicated by ’the concentration of West Indians in areas which 
(despite a permissive situation of demand for labour) have, on a 
large scale, shown only a moderate attraction of the population 
as a whole and which, on a small scale, are being abandoned by 
the white population#*^  Peach quotes figures*? to show that 
labour shortages had become acute in the mainly non-atir&c t ive 
sectors of industry - the very parts in which the recruitment cf 
West Indians has been particularly high*
This tendency for West Indians and other coloured immigrants 
to function as a replacement population was reported in a number 
of other studies* L* Stevens found that the main reason for the 
employment cf coloured workers is the shortage of labour*® In tho 
PiE*P* report on discrimination against coloured people, if was 
stated that ’in manual work in which the bulk of the coloured 
labour was found, in general, they were employed because of the 
shortage of workers of this type**9 in ‘Black British’, R«B® 
Davison suggested that ‘coloured workers are willing to settle where 
their labour is most needed and take those jobs which the unemployed 
Englishman refuses to touch* And in a study of Oxford based on
the 1961 census, Best Indians were shown to present tho sharpest 
contrast with Asians and the local community - 86% wore engaged in 
manual work and only very small proportions were engaged in 
managerial, professional and clerical work#^
li it is .assumed that ’the occupational structure is the 
foundation of tho stratification system of contemporary industrial 
society*'-^2 in which ‘class differences come to rest primarily on 
occupational positions and the economic advantages and powers 
associated with them%*3 then it should not seem unnatural that 
attempts were made to infer the residential and other patterns of a 
population from demographic data on its occupational structure# 
Peach, in fact, attempted to make this very inference about the 
residential pattern of best Indian migrants when he suggested that
♦it is fairly natural to assume that since they have only recently
arrived and started at the foot of the occupational ladder that
(they) would start at the foot of the residential ladder**3-4 it
was not long after Poach had made this assumption that it was
confirmed by a study of residential patterns in Oxford. Besides
being reported as the most highly concentrated ethnic group, Host
Indians were shown to be the most residentially segregated group* **-5
These tendencies were compounded by the fact that, while manual
workers traditionally had had access tc council housing, West Indians,
until recently, were offered, no such access.despite their *un~skilled
and semi-skilled profiles**^
Wow the existence of a highly visible migrant group, whose
pattern of settlement has been determined by occupational and
residential constraints, does not necessarily suggest the presence
of homogenous attitudes in that group* However, if social rejection
(the consciousness of being rejected) could bo inferred from a
geographical index of social distance (measured in terms of
residential separation), then the evidence, which indicates that
social distance is comparatively great between natives and West
Indians,^  can be regarded, as a strong basis for tho formation of
such attitudes* Poach, for example, claims that *a© a working
hypothesis it could be assumed that complete absence of segregation
.is,..probably only in an environment of complete social.-acceptance*
Therefore the degree of segregation of two groups on a scale from
the ghetto to complete dispersal is a concrete expression of the
1 g
social attitudes of the groups concerned* *
Cnee such attitudes are established, they provide socially 
durable groups in which a process of interaction can give rise to 
♦incipient counter definitions of reality and identity***^ Thus, 
in so fan as racial stigmas are assigned to West Indians as an 
identifiable racial groups - such stigmas can .produce in that group 
socialisation processes which inhibit rather than reinforce any 
influence the school is likely to have upon, the West Indian child*
One other consequence, of immigration that has adversely affected 
the West Indian settler, besides the formation of particular kinds of
homogenous attitudes, is the rather limited structure of 
opportunities which ho has had to face as a result of his attraction 
to a particular kind of environment - one in which ‘the whole 
network of urban, technical, educational and cultural facilities*^ 
has been in a state of progressive decline* Typical of this kind 
of environment are *a high level of unemployment, low earnings, 
dereliction and a heavy reliance on industries* whose need for labour 
has been gradually decreasing*^ For example, of tho six conurbations 
where immigrants have settled in fairly largo numbers, ‘housing 
problems are greatest in parts of the three northern regions and 
Greater London**^* And while *in the northern regions the problems, 
being confined to the older industrial areas, stem from early 
industrialisation, in Greater London a serious shortage of housing 
rather than a high level of sub-standard housing is the major cause 
of deficiencies * In the Birmingham conurbation, where there is
a considerable ccncontration of West Indians, overcrowding is Said' 
to be serious ‘particularly in tho older industrial towns such as 
Smethwick whore a high density of population*^ is said to complicate 
the progress mad© towards clearance and renewal* ^ 0 With 80$ of 
immigrants in the Greater London and West Midlands areas, where West 
Indians predominate in number, and with even further concentrations 
in a number of districts in these areas, the problems of a limited 
scale of social amenities has boon further complicated by those of 
a relatively high birth ro.te due to the age structure of the immigrant 
population*
This degree of social and economic deprivation suffered by 
immigrants, as severe as it was, had been further exacerbated by 
the widespread prejudice and. discrimination that was levelled against 
thenu^ They were offered sub-standard, accomodation for rents which 
were rather exhorbitant*-' And their attempts to get adequate 
housing in the form of council or private accommodation were met 
with discriminatory policies by local authorities^® and private 
landlords.-^ Partly as a result of these policies slum dwelling 
became the norm among the immigrants,32 a situation which the political 
doctrine of the extreme right were quick to exploit in order to stir
up more anti-immigrant feeling amongst the British p u b l i c I n  
accordance with this doctrine immigrants were associated with all 
the decaying aspects of the slum and the objectionable ways of its 
dwellers*-3^  In fact, so strong was this association that many 
people appeared not to think that a housing problem existed in 
Britain ' long* before large-scale coloured immigration# That, 
while it is true that their arrival made worse the existing; slum 
conditions, had they* not been the victims of #a process of 
discriminative and d© facto segregation*,35 their housing situation 
would very probably have been no less than average*3^
: It is said that *the environmental resources available to any 
people and the human events stemming from other groups of men 
profoundly condition, stimulate end limit the development of 
cultures * *37 Ho matter, therefore, how culturally, different or 
autonomous the Host Indian might have been prior to his migration 
..to Britain, the very fact of migration, with Its attendant conditions 
of poverty, depression and racial bigotry, would certainly have left 
its mark on his pattern of adjustment. On© such mark is, of course,
: the appallingly low level of educational achievement.amongst gkfpil 
West Indians. This is evident not only from the disproportionate 
number of West Indian children in E3H schools and remedial classes, 
but also from various reports^ on the low performance of West Indian 
children in the basic subjects. Perhaps the most notable of these 
reports is the one put out by a group of researchers headed by I)r#
Alan little, which indicated that West Indians, as a whole, and 
Jamaicans, in particular, deviated most from a certain norm of
achievement*39
Thus, education, like occupation and residence, would oeera to be 
an integral part of the phenomenon of homogenisation. Of course, there 
are those who would dissent from this view and suggest,: instead, that 
the educations! failure of the West Indian child should be treated as 
an isolated problem. They are very probably ignoring the context of 
race relations in which the high visibility of recent immigrants from 
the Ifev Commonwealth, in particular from the Jest Indies, has not 
only constituted an element of alarm among the indigenous population,
"but has also played, no doubt, an important role in the process of 
educational selection#^
3* Hace Eolations in Educational Theory 
If the high incidence of educational failure among West Indians 
could be isolated, as a purely educational problem, then it would be 
appropriate to characterise the field of race relations in Britain 
•by a high degree cf emphasis, on practical policy applications, a 
low degree of theoretical integration with the rest of sociology, 
and a high degree of analytical isolation of race from its general 
social content *»" Cuing, however, to the element of physical
visibility of the West Indian - what Freedman^ calls the racial 
factor - 'West Indian educational failure must be seen to transcend 
the realm of a purely educational problem* In fact, it is a measure 
of the significance of the element of race that the recent migration 
of coloured populations to Britain is differentiated from the migration
"I
of previous groups*^ Suffice it to say, therefore, that had not 
tho physical differences of the recent immigrants to Britain been 
imputed with institutional and cultural relevance, this group of 
immigrants would have posed no greater a problem of race relations 
than any previous group.
One of the important aspects of the British reaction to coloured 
immigration has been the system of beliefs which are said to be the 
product of * 'the political superiority of the whites and tho various 
ideologies which have been conjured, up to make it rest on a religious 
or biological justification* * Thus the cultural and social 
characteristics of coloured people are attributed to their biological 
endowment which, especially among negro West Indians, is thought to 
be of an inferior s t o c k ,5 Typical of this system of beliefs is *an
emotional rigid, attitude This attitude constitutes the cultural
dimension of the race relations situation and must be distinguished 
from discrimination which constitutes the •structural' or 'action* 
c o m p o n e n t I n  addition both attitude and action must be subsumed 
under the general category of 'race relations*, For, *race relations 
are not based on prejudice, prejudice Is a by-product■of race relations
as' influenced by other factors*, ' .Such a comprehensive view of 
■race relations — embracing as it does biological, historical, 
political, social, economic and psychological factors - serves to 
highlight its institutional aspect* In its most dynamic form it 
may be seen s's a 'complex structure whose inequalities and 'differentiation 
■•are related to -physical and cultural criteria of an ascriptive kind 
and are rationalised in terras of ’deterministic- belief -systems of which, 
the most usual in recent years has made reference to biological science**9 
■From this conception of a 'race relations situation*, a -.race 
relations structure may .exist without the practice of racial exclusion 
on a significant scale, • For example, such. a. situation has existed 
in Britain before, large-scale coloured immigration* And while there 
is he certainty that it has changed merely as a result of large-scale 
immigration,, it is lory^improbable that it would have become manifest 
in.the field of education without the existence of two important 
elements in post-war British society - The Ideology of Talent and. The 
Process of Homogenisation. For, in accordance with the * thesis of 
convergence * these two elements, among others, are thought to be 
'creatures of *the exigencies of modern technology which is said to 
have a standardising effect on the social, structure of advance 
economies *♦^  Within this type of society the occupational system 
gains primacy, due mainly to the standardising influence of economy 
and technology, while the educational system, acting as a diversifying 
factor, becomes the crucial allocative mechanism* In the eventual 
synthesis the stratification system is reduced to a number of culturally 
homogenous structures* This process inevitably leads to the status 
crystallisation of physically visible groups within society*
Thus from a society that was only potentially racially bigoted, 
Britain has become .cue in which there is an actual race relations 
situation In existence* : . The dialectic^ of such a change may be 
most appropriately expressed as an ideal typec-
Two concrete situations emerged as a result of large-scale 
coloured immigration to Britain* First, there were heavy 
concentrations of immigrants who did not only feel relatively 
socially d e p r i v e d , w e r e  also seen to bo so. deprived - by
a significant sector of the non-immigrant public. Second, 
these large concentrations of Immigrants became aware of being 
rejected by a significant minority of - the non-immigrant public^ 
who openly expressed alarm at their racial visibility#5^
Through the juxtaposition of these two elements - social deprivation 
and racial visibility - a process of stigmatisation began to 
crystallise,.in which the wide range of social differences 
between immigrants end non-immigrants assumed racial significance*
As this process became established,; and as. the structure of 
inter-ethnic relations began to bo perceived as inevitable and 
unalterable* there were widespread attempts to justify the 
social position of the immigrant on the ground that he was of 
an inferior stock#^
hov, an important part of tho structure to be altered is the 
pattern of rights#*^ 7 And at the very foundation of the pattern of 
rights is 'the right of the adult citisen to -have boon educated * *AO 
In any society where the ideology of talent constitutes a cor© value 
of the educational system, such a right would invariably imply that 
the beneficiaries thereof should have a certain basic capacity to 
read and write# Furthermore* where such a capacity exists as a 
basic•condition of citioonship* there is also likely to exist, at
OA
least, some semblance of a. doctrine cf equality# Where such a
doctrine is prevalent, any doubts concerning the right of individuals
or groups within the society to a full share in the social and
cultural heritage, will, in principle, be reduced to the question of
whether those Individuals or groups have a certain,basic capacity
?1
to read and write*"'
In addition where an actual attempt is made to exclude these 
persons or groups from an equal share in the society's social and 
cultural heritage, that attempt will, in practice, bo justified, on 
the ground that the persons or groups tc be excluded do not satisfy
22the basic condition of citisonship - the capacity to read and write#
In a technological society it would be normal for such an attempt 
to be justified by a final appeal to- an instrument (e.g# the X*Q* test) 
whose objectivity is sanctioned by the scientific principles of
'validity' and 'reliability*#^
Vested in this function of the I#Q* test, as a. presumed objective 
device, is its.tendhBcy to.produce, with-remarkable consistency, 
certain readings of the relative ability of various groups in the 
stratification order of society. One of these readings, which 
indicates that Eegroes score 15 1 *0 * points below 'their white counter­
parts , has been the source of much controversy among sociologists 
and psychologists in.v&iw of the claim that the lower score, of 'the . 
ifegro represents a deficit in the genetic -endowment*^ of that group#
Few. it is Important to note that the kind of validity implicit in 
this argument is skin to what Elison^ calls 'construct validity'9, that 
is what the investigator claims the measure is measuring# This sort of 
validity is a corollary of the definition, * intelligence .• is what 
intelligence tests measure *•
Thus despite its strong association with the norms of scientific 
objectivity, the 1*0* test may in fact be. used to justify discrimination 
cf various kinds against groups which are known to have a certain X 
profile. In this respect, therefore, it constitutes a self-verifying 
technique*
Moreover it may.be argued that it is this extrinsic element of"' 
the X#C> tost that an .appeal is really being made to, .when, in ;*•* _ *
particular context of race relations, an attempt is made to exclude 
persons or groups from a full share In tho social and cultural heritage 
of the society on the ground that such persons or groups do not satisfy 
a basic condition of c&tisenship,•namely the ability to read and. write.
Such an attempt would, in the context of race relations in Britain, 
fall within the purview of 'Race Relations in Educational Theory* #
Hacnss Map vmmmsmEB
1« The Ideology of talent 
Mi n  to them ocmoorm & m  tho concepts of •offootivanocs * 
m &  ♦legitimacy’1 on which llpsot oIpJmo b sfeblo denccrr.oy 
depends* Effectiveness ic selcl to b© the #eotu&l performance* 
tho extent to which the ©yeiem gcticfios the hooio functions 
of government ss.Qoet of the population mO. eweh powerful 
grotspe within it as M g  business or tho arsed forces 0 0 0  
thes*! -smile legitimacy 1 involves tho capacity of the 
system to engender end maintain the belief that the existing 
political Institutions ore the soot appropriate cm o  for 
the society* (of S e l l #  Idpcet* ♦Political Ean% p*77s feroury 
Books 1963)**
bfMle it ic undoubtedly important that national immigration 
policies should be bared 011 sound economic planning* it in 
equally important to realiso that immigration is net merely 
an economic matter»- It involves tho readjustment of hitaan 
beings to the total societies. in which they mettle and not 
merely tho transfer of bo muon labour from m m  area to another. 
That readjustment can only be achieved if* tho immigrant vho is 
a potentially permanent settlor is accorded the opportunity 
of enjoying full rights - mxl accepting the full duties - of 
eitisenship in him m m  society* (of B.D* Borrie* #Th© Cultural 
Integration of Immigrants %  tmBSOCg Peris* 1959}* Phil© in 
the ory coloured l^-x t&ntc wore rr-ntefi the full rights of 
citizenship* no r~ c xeal arrargevents wore made by the 
government to ensure that citizenship beocs© a reality.
In e.tVKim to their settlement *in districts of poor hcuclng 
served by obsolete and inadequately staffed schools* (of G* 
fayior and K> fyrae. *B©rn and Bred Unequal** bongsaan* Lort&on 
19^9$ p.108) where they could net ♦receive an education suited 
to their needs* (ibid)* they wore faced with e. pattern of 
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•Eodec cf t*oeiel Accent Tfci.i *h Sdneoiiem Sponsored and 
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non-sociallets« Oil Fleming Cesan&ttee Beportj *Pfee Public 
Schools end tbo General Education System** f!*?US#0* $ 1944? 
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26* Ibid* For a critique ef the thinking which underlines ouch 
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29* Bor a comprehensive ravi©?? of the chicling trend© and rationale
of this shift in emphasis, see A*H* Halsey oi al op# cit* 
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London, 1957? pp*13-14*
3 4* Galton distinguished three elements* (i) ’interest * or 'seal*, 
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49* Hens tetterberg, fQn ftioory of Verification in Sociology*, 
dossier Prase, h«T*?. 1954* '
5 0* Karl lU 'Poppor, ’Conjsotnrcs and Bofutctionot iba Growth of 
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uieonan’s (Ed*) 'Intelligence end Ability1* Penguin Boeds? 196??
r-159).
68# A*U* Jensen? *!fow Much Can He Boast Intelligence end Scholastic 
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' hinds of •cogBitiys ability# Spearman together with Jenes* 
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who Inn lot on the importance of operational definitions for 
scientific method are in effect pointing out that a substrate ■ 
has .meaning #1 relation .to;its esomplaries* (Cf. T*fU kilos in 
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m :  pjrxon of m m  m m i m  
. is*s Bnc\:onomm m b  m n r & w m
I* Six iTo&tbs in the Field»
Bho fioMvorIt for thie cindy began at a time ebon the ce.bjooto 
of *itmiigratio»# and tedaaatlcnt baa bad graei prominence in public 
opinion *' Bony idealists (o^ inljr from "th© labour forty) and 
odooationlata wor© hotly debating the justlco or otboreieo of the 
change tcerrco ccsiprchoncivication* And those who had not boon 
calling for m  mid to coloured immigration* were shoeing increasing 
ewarcnooe of toe educational probleme aooooiatod with' it# Of 
groat - political import&noo In public dioeusoion of thooo aiibjoota 
wore the Mottos of Juntloe m d  projudioo#
CverahadovocL by ihocoqhastioi^ and of lessens© inpdriancei’w- :• - •■-nco 
to soolologiGtDy wore trend© which would mod to bo taedo explicit 
if those vory issue© wore not to adversely affect the pattern of 
race relatione In Britain* (Eboso trends iroros
(e) the tendency fcx» neighbourhood schooled* to develop 
where the old "11* system bad boon’ obandoaedi 
(fe) the high concentration of feat Indian Immigrants in 
many inner city ©roes* for .oP Iforingoy ttber©
many of the aooendary school© hat,* elnc© the disbanding 
of the 11* system* tended to booono noighbotehocd acheoXoi 
(c) the tendency for theo© neighbourhood school© to bo oltsi 
schools#
It opened that the very means which the government bad found necessary 
to adopt in order to eoenro greater educational -©quality between the 
classes* m m  having tho lateni fmotion of contributing to an 
overall trend which appeared to bo-leading to ghetto schools io arose 
of Increasing immigrant eottlosiont*^
Tho Flotrden Boportf^ which was published a year bafora tho 
beginning of fieldtsoa&s had rekindled a general Intonet in tho 
problem© of poor arose^  fho educational priority areas* as they 
uoro called -by flouden* reflect a geography of rseofi of which over** 
crowding* a #rapid ‘turnover of staff1 end reliance on *a ouoceneion
of temporary and supply teachers of one kind or enothor*® era only 
a few of tho typical characteristics» Although rioudon woo not 
tho first to draw attention to those rrohloro — previous ntu&ion^ 
particularly the 1'orooo Boport^^ had done ilia esoo — its publication 
coincided with a general rerpyradrol of education by the government 
and* therefore* - had a «. r~'.n€cm impact on government and public 
thinking# t\ measure g* talc general reappraisal K'r the significant 
inoroaoo In interact ckowr* W  edu©ntienic4o in Identifying the social 
factors which nifooi the intellectual development of individual© in 
particular kinds of social milieux**^'
Tho whole field of educational research ® s 5 at this tine* a 
rather open one and momrchom could cheese to oast- their project© 
in a number of moulds - tho school* the or nunity* the individual* 
the social context or any murrvbor of permutetiono of these* tn 
addition* through tho Vlowdan Bopori and mam other studies* several 
V&uncbon trero available to potential researchers# Fany of tho 
issues* however* trerc not clear cut and could not* therefor©* be 
fitted into- neat moulds for research*
€ao such ioouo vac the problem of Immigrant education* To 
cook solutions for this problem* sociologioto would have to look 
beyond tho confines of the ooboei toward tho wider ceraaunity and Its 
contort* - fhe school would have to be coon not only m  a society in' 
miniature but also as a part of a wider end oorc embracing cocisl 
cpotoia* *Fhs f-ravton School* which is situated in a traditionally 
deprived part of " *~ngoy> is an example of omh n society* And 
It is hone that tm writer Initiated thic study while he tmo employed 
ao a teacher for aim mantho in I9$f*
io a participant observer the writer nos exposed to- a range of 
experiences which typify a significant oroce^sootlcn of eoeomlary 
eehcol - teachers* fMIe h& vac employed r.a a part^tlno tenchor for 
a fired period* end m a P thereby* one of Hhc faithful* clovoted 
and harimnkins regulars % A(~ ho v m  elm (because of the brevity of . 
tho period) ono of the •nuoeesoion of temporary end cup-ply teachers**^ 
In addition* though occasionally lie was rcaulrod to touch pupils who 
wore In normal otressef ho use oeployad mainly as a fourth year remedial
teacher* He was able to observe the working of tho system of 
tutor groups* in particular how that system affected discipline 
within the classroom* Often he engaged both teachers and pupils 
in discussion of a wide - range of matters ~ the academic structure 
of the curriculum* the need for banding* streaming of classes and 
discipline in:the school*
Participant observation* like many methods of field research* 
involves conditions■ in which the activities of the investigator play 
a crucial role in the data obtained^ end tho theory formulated*
One way in which the effect of these activities may be controlled 
is for the researcher to make explicit his particular valuations*
The writer has sought to do'just this-by including extracts of 
a *working paper’ which he had written on the observations he had 
made while teaching - at the Drayton School*
As a preface to these extracts it should be noted that three 
factors arc thought to have affected the academic experience of the 
Best Indian child* These factors, which were stated as part of the 
social context in Britain* are the ’ideology of talent’s the ’process 
of homogenisation* and the ’image of the Uegro family*• In addition, 
reference is made to statistics which indicate the low academic 
performance of the ¥est Indian child*
In recent years there has been a noticeable shift in studies*^ 
of.the determinants of educational success, towards concern with 
the nature of a. social process referred to as the ’selective 
mechanism** Fcr example. It is suggested that academic 
successes and failures are largely selected long before the 
stage of entry to secondary school**^ If such a system does 
exist then It must be anchored in the social system**-? whore it 
is translated, at the level cf educational policy and selection 
in schools, into that supposedly concrete reality called talont* u
In tho process of this exchange between social system and school 
performance the salient factors in the social context become 
active in determining the academic achievement of Hoot Indians*^ 
For example the ability oriented ideology-^ defines West Indian
performance as a true in tie a  o f ability! tho process. of 
PIhomogenisation"* ‘ enaoles west Indians . to be exposed in large
imm an-:; go able masses to this process of selection? and tho
image of the best Indian family ac a disorganised social
system9 and of the Kest Indian community as a deviant sub- 
2?culturej ..justifies the Ion achievement of best Indians
0"i
as manifested by existing statistics. -
Any emphasis«, therefore* on the sociology cf talent and the 
reform of secondary education, in its present form* is hardly 
relevant to the social position of the vast majority of West 
Indian migrants. In fact, it is arguable, on the basis of 
trends observed in Haringey, that %here social intervention 
has taken place, it lias tended to hasten rather than check 
the development of ghetto schools.^
Given these biases in the social system, it is not unreasonable 
to argue that statistics'^ (which she:* that best Indian migrants, 
ill particular, are severely underachieved) reflect no more than 
a self-fulfilling prophecy: children have a tendency to perform
as veil as they think they can and their self-perceptions are
of.
shaped, by tho vray the educational system defines them.
In effect, then, the school is adequate only if It is based on
the principle that norms of equality are concerned with the
provision of enual opportunity for each individual to develop
his talent to the full, rather than the more limited notion of
21eaual opportunity for those with equal talent. *1
28unless the selective mechanism of the school becomes a variable 
indeed unless the social system biases become a v a r i a b l e , *9 no 
amount of English schooling or manipulation cf the educational 
system could bring the majority of best Indian migrants within 
scrao grasp of eoual -educational opportunity. If those biases 
cannot be exorcised., then there must be, et least, some acceptance 
that they do exist. ' Otherwise Host Indian underachievemont mill 
continue to bo accepted os a given, thereby justifying a sort 
of negative discrimination against them. Like, for example, 
the attempt of Haringey borough council to implement the procedure
appropxdaiely referred tc go the ’bnnciinc system*• Thai 
Ismigrants x;if.X benefit ii they are widely distributed In the 
school system Is a piora hero. This lev only likely in a school 
system chicU socialises rather than eategcrisee.
Cnly- when those biases are truly recognised and a. realistic 
attempt made to find some means whereby the ability of IJesi 
Indian migrants is properly tested, reIntec and developed* 
would the basis of a much more equitable system of educational 
opportunity bo established.*^
how, the observations which the writer* as a partieipant-observer*
recorded, while teaching at the Drayton Schools
'Estimates of either the number of coloured pupils in the school 
as a whole or in any part cf it* for example the Remedial 
Department, were noi a part of official statistics*•and could 
be obtained only by a count of heads. Such n county by tho
researcher (which void!6. approximate only a very rough estimate) 
cuygonted that uhilo tho proportion of coloured pupils in the 
Horaedial Department vns an high nr ?0u, tho proportion in the 
whole school was only 50f* Those figures indicate that a high 
percentage cf fort Indians (who constituted the vast majority 
of the coloured pupils) wore, by virtue of their low pineenofit 
not included in tho main stream of nondeale life in the school•
In their attitude to academic tests and in their general 
pattern of behaviour, it area apparent that Host Indian pupils 
were not as concerned m  they were likely to be In a more 
structured, educational situation - as* for example* in the Deni 
Indies whore the school ie a more formal institution. Dearly 
fill these unconcerned and unmotivated pupils spent a. considerable 
part of their school life in tho lower rather than the higher 
ability realms of the school system* Among tho minority who did 
tifet chare this low order experience* were there who wore highly 
motivated end successful academically* These pupils wore very 
often chosen as school prefects and wore* pertly because cf this* 
excluded from tbs multiple peer groups of immigrants — both 
feat Indian and Cypriot* They were also more likely*
■because of the discipline situation,.tc -gain.more .respect from 
the staff* Thus it seemed that a certain syndrome.of 
achievement* respect* motivation ana favourable solf-perception . 
had developed as part -cf the spring of action of this small 
minority of best Indian pupils* In the same way a syndrom© 
of un&eraehievement5 lack of respect* motivation and unfavourable 
self-perception, seemed to have developed a© part of the spring 
of action of the majority of pupil West Indians* In fact* 
whereas the masses of underachieved West Indians seemed integrated 
at the level of the poor group and apathetic at the level of 
the individual* the small minority of well placed West Indians 
seemed apathetic, .at tho peer group level and integrated at the 
level of the individual whoso aspirations about success became 
a meaningful focus*
In the remedial classes which the writer took for Beading and 
Arithmetic, there were very wide differences in *ability*31 
betueen immigrants and non-immigrants# The immigrants (the 
majority of whom were West Indian) tended to cluster at tho 
higher levels of ♦ability*.^ while the non-immigrants invariably 
formed a cluster at the lower levels of *ability*
Although the West Indian pupils in these classes'appeared to 
be quite iacademically and culturally integrated1,34 they were 
significantly less responsive to the prevailing frame of 
reference (tests* text book©, arithmetic methods* ways of framing 
questions)*
In effect* they tended to be week in conceptual exorcises and 
strong in mechanical ones* When, therefore, ’for example,’ 
conceptual exercises were reduced to mechanical terms, their 
overall performance in a wide range* of operations would invariably 
exceed the overall,performance of their non-immigrant colleagues* 
Their overall performance was also of a much higher order in a 
structured rather than in an unstructured learning situation*
West Indians seemed, to regard tests generally as not very 
important* This may have been due to the fact that in the
West Indies tests are • used muoh ..more rigc:?r*usly- than is the
ease in English Comprehensive schools# , For example, if a 
pupil-, is unsuccessful in. the-, end of year examination, invariably’ 
he would not he allowed to go on to the next year.
Hearly all the host Indians in remedial classes fell into the 
racial category *very dark*, using a chromatic scale which varies 
from ’very dark*, ’dark*, ’light* to ’Indian looking*. Such a 
scale was very often used for discipline purposes' by both 
immigrant and non-immigrant, including1 teachers#
West Indians, as a whole, had.distinctively different patterns 
of behaviour, except for the relatively talented minority who 
were noticeable by virtu© of their deviation from this norm#
These differences were particularly visible in speech, dress, 
gestures and attitude to sex.
There was general consensus among tho staff that the future of 
the West Indian migrant was a cause for great concern especially 
because of the high range of his expectations#
The problem of discipline was very severe, and there was general 
acceptance amongst pupils that a good.teacher was a good 
disciplinarian# , House masters and mistresses were usually 
the most successful and most feared disciplinarians. When the 
Headmaster was interviewing the writer, he seemed to want to put- 
great emphasis on effective disciplining of pupils# He even 
referred to tho high turnover of teachers in tho Remedial 
department and suggested that'.Shis was due to ineffective social 
control#
There was a common belief among the staff that a considerable 
factor in West Indian underachievement was language ability*35 
As an epilogue to the ideas and observations expressed in the 
working paper, a proposition©! theory with the following hypotheses 
was formulated*
1 That In the sectors of the educational system whore immigrants 
(mainly West Indian) tend to bo over-represented, there arc 
the followings (a) severe problems of discipline5 (b) slum schools
2 That wherever in the-system these factory' (a and b) 'exist
• together, .they into'ract thereby • aggravating the problem of 
discipline and giving rise , to a spiralling effect of. 'had 
discipline*
3-•That where ‘such a spiral exists in the system, the resources 
of the system tend to be"geared to'oonnteraoting it#
4 That where such a situation arises in the system, the system 
goal (S) tends to he defined in terms of a state called 
•discipline*♦
H That given such a goal (S), where the authority’s attitude to 
discipline is ’*reformative * rather than ’punitive1* the 
enforcing mechanism tends to evolve around a set of behavioural 
patterns whereby visible deviants from such a pattern ar© 
treated as cases to be remedied#
6 That to .justify treating those deviants as remedial, a proficiency 
and or intelligence test is administered (an example of the 
relevance of the talent oriented ideology)*
7 That what is in fact tested in such a situation, is not ability 
but ’testability* - that is the ability to adjust to a situation 
suitable for the administration of a test of ability;-’
8 That given such a system of social action, and given the social 
context in which it takes place, the statistics which are used as 
an index of West Indian ability profiles are, in effect, an index 
of their testability#'
9 West Indian testability is effectively a function ofs
(a) teachers* ’expectations (which are subject to the 
ideological noise of the social context and the.statistical 
projections of West Indian achievement profiles).
(b) the West Indian pattern of behaviour (which, because of
its deviance from tho norm, is perceived as an epistemic correlate 
of the image of the 1'legro family as disorganised) *.
(c) the organisational stress of tho school (which increases tho 
salience of patterns of behaviour and which is an epistemic correlate 
of slum conditions and severe discipline problems.
MODELS OF THO TYPES OF SCHOOL SYSTEM
Model *A' Mon-Selective
Situation as 
teachers may 
conceive it.
Situation as a 
Sociologist may 
eonceive it.
Approach
Material Structure 
Goals
Means '
Problem
Sociological Study 
Social Entity 
Social Context
Focus
SIv& Conditions 
State Called Discipline 
Social Control
Deviance
Sociology of Deviance 
The Group
Informal Social Eelations
Model *B* - Selective
Situation as 
teachers may 
conceive it*
Approach
.Material Structure
Goals
Means
ituation Problem
Socielo'n.et m-v Scoiologioal Study Sooiolo^iEt n^y Sooial Entity
conceive it. ^ 1  c
Focus
Lack of Slum Conditions 
Educational Achievement 
Socialisation
Performance 
Sociology of Talent 
Tho Individual 
Formal Sooial Eolations
Explanatory Motes Given the stated conditions in system - (a),
a proficiency test is likely to be an index 
of. testability, since in these conditions 
festees are not likely to be meaningfully 
integrated (i.e. subject to a. sufficient 
degree of motivation to perform well) into 
the test situation#
Effectively then, testability may be defined 
as ’the ability to adjust to a situation 
suitable for the administration of a test 
of ability1* Thus ’testability* may be 
regarded as a function of system ?A’«
Similarly, given the stated conditions in 
system - (B)$ a proficiency test is likely 
to be a test of ability, since in these 
conditions testees are likely to be 
meaningfully integrated into the test 
situation. In a similar way, then, ability 
may be regarded as a function of system 4B*.
2, Finding a Suitable School
Fieldwork at the Drayton School had provided the writer with 
a framework of ideas about various aspects of the functioning of 
the Drayton School as a social system* Three elements of this 
system were thought to be strongly associated with the largo 
number ox West Indian pupils in remedial streams - the expectations 
of teachers, the West-Indian pattern of behaviour and the organisational 
stress**- of.the school* These three aspects approximated three 
broad categories in the ’Sociology of Education* and were, therefore, 
quite beyond the capacity of the writer to tackle with only very 
limited resources* A•decision had. to be made to limit the study 
to various dimensions of pupil behaviour as conceived both by the 
pupils themselves and their teachers in a normal school situation* 
Further discussion of these dimensions would be included in section 
4 of this chapter*
Since it was intended to compare the pattern of school experience 
of immigrant^ pupils, in particular West Indians, with that of their 
English counterparts, an appropriate school had to be found. A 
suitable school would be one which was typical of an immigrant school 
both in terms of numerical composition and social characteristics*
Such schools, however, were found by the writer to be not particularly 
accommodating to researchers, for reasons stated, below. As a 
compromise, therefore, the decision was made to find a school where . 
there was a reasonable proportion of Mew Commonwealth immigrants 
including best Indians*^
Kow for the network of factors which appeared to militate 
against attempts by the writer to secure accommodation in a suitable 
school* Perhaps the most important factor in this network was related 
to the general climate of race relations and education in Britain, 
which caused many local authorities which were under attack from both 
the ’left1 and the ’right* of public opinion to assume rather defensive 
postures* One notable example of this defensiveness was a memorandum 
to all head teachers, in a particular local authority area, advising 
them against the accommodation of researchers unless the latter were 
first vetted by the authority* Another factor appeared to stem from
the dynamics of tho' immigrant pattern of settlement. In areas where 
immigrant pupils existed in ’large* rather than 1email* numbers, 
there was the tendency for many schools to reflect such characteristics 
as a high turnover of staff, reliance on a large army of supply 
teachers and severe problems of d i s c i p l i n e .5 tradition these
schools tended to have non-graduates as -headmasters? and before the 
institution of comprekenisivisaticn many of them used to have secondary 
modern status*
In so far as there' was known to exist some degree of polarisation 
between graduate and hort—graduate teachersa situation which was 
likely to affect the reception of researchers into these schools - it 
-was not surprising to encounter a high refusal rate on approaching 
them* Indeed, when the writer acted on a certain Ihunch and. approached 
only those schools whose headteachers were listed as graduates in the 
local authority manuals a much more favourable pattern of response 
was met with* For example, the first school at which outright 
accommodation was' secured, was the only school the researcher had 
approached, where headmaster possessed a doctorate# In addition this 
school was situated in a. less socially deprived0 part of the catchment 
area, had a strong grammar history, a considerable proportion of 
graduate teachers and a ’low*7 rather than a ’high* proportion of 
immigrants (mainly West Indians and Cypriots)*
Overall a most interesting pattern of refusal emerged. Where 
the head teacher was a non-graduate in a school located in a relatively 
depressed0 sector of a borough with a large immigrant population, 
refusal tended to be outright* Where a non-graduate head, teacher was' 
attached to a school in a less Repressed? part of the borough with a 
moderately large immigrant population, there was usually a qualified 
refusal..— for example, *we are too .busy doing .examinations * * Intone 
case where a graduate head teacher was in a school in a moderately 
prosperous part o£ a borough, the writer was told that accommodation 
would have been granted if only the head teacher had not felt bound 
by a certain memorandum. ^  Thus it appeared that the very characteristics 
which made a school qualify as an appropriate context in which to carry 
out the study* vex%e the some characteristics which gave rise to an
outright ct qualified- refusal*
ftficr carefully considering this pattern ef refusal# t'm writer 
decided to m m p t  the first outright offer of aocoacc&n.tloB which* 
incidentally# was the only on© that provided him with recsenable 
ao J L is information £ p m  hath the pupils end the teachers*
~e&lesa to bus this- situstion rether limited the scope of the 
etucly to that of a pilot survey* Ter- moot as a limit©lion 'wss the 
relatively small rorconiayc*^ of inriyrsnt pupils in the fourth *
■Of a total number of 175 pupils* only 13 were foot Indian and &>;
Cypriot* £n b£c»-v helihor the secdal ehoTs.eieTimim1’-* of the 
school nor lie -history '^ vac typical of the sort eHheol th~t immigrants 
particularly fast Indian© — had attended in largo nr there* f n* other 
limiting footer yas the ooti’ol alee of the fourth population* 
which* in the event of being stratified into the various ethnic groups 
for the purpose of cressetabulatioti with other tmriabXee* - would allot? 
the application of only a limited rang© of'etntioticrJL techniques**^ ?
Although there limitations, reduced the significance of the study# 
they would net have justified abandoning it for too reasons* • First* 
this type of study •coo ‘becoming increasingly necessary in view of its 
recognised importance in the field of race.relations* Second* the 
problems oncoimiered appeared to bo due to the inherent dynamics of 
the race relations situation*
lieu, one other auaction whiefc might he raised r~ 2 ing the use 
of the food Green. 1’chOvl as the content - for this? ate , 0 that*
according to the two models of a school system formurtoc in' the 
provlotto chapter# it %me differ "ni in kind from the rrarioix School# 
vhero observations and formulations# leading up to the amoticjinmiroc 
for this study# wore made* ICoAols*# hew ever $ are no mom than mare 
oasggerailerts of the distinctive aharaoterlstios of rystense#^ ° Any
two systems which arc elassified as different types may* therefore# he 
conceived ss variable points along a c&niinum*'^ Thus what arc 
modelled as the charactex'ietier peculiar to a system will fond to 
appear in a more er less prominent foxan vh§nken opposite model is 
considered*Hence the theory that the food Green School and the 
Srayton nehccl represent two essentially different types of school
systems maybe considered loss crucial to the validity of the study 
than It would appear to ho,
3* Haringey as an Educational District 
The educational district of Haringey is one of the snoro densely 
populated areas In which a considershie proportion of immigrants from 
the New Commonwealth has settled. like many other areas where 
Commonwealth immigrants have settled in large numbers * it has a low 
rateable value per head of population* a'significant lack of expanding 
industry and commerce and a high proportion of schools which have 
"been "built around the turn of the century* Its large population of 
low paid workers with large rather than small families are housed 
mainly in large dwelling houses which easily give rise to overcrowding 
and multi-occupation. These pockets of poverty and had housing- are 
not evenly distributed around the borough* The very areas in which 
a high proportion of professional and managerial workers reside are 
the very ones in which facilities such as bookshops# playing fields# 
golf courses and tennis courts are much in evidence* Hot to mention 
the better primary and secondary schools which provide an above- 
average education for the children from these middle class families#
In 1967 the system of comprohensivisation was introduced in 
the borough and as a. result# there were 11 comprehensive schools to 
which primary school children transferred at 114* * The vast majority
of those schools (?) were co-educational*
With the introduction of pastoral car© in all the borough’s 
secondary schools there emerged a system of vertical stratification 
by which the'school’s population was divided either into houses (which 
included pupils from every year) or tutor groups (which were# in effect# 
year groups}* While such a system of stratification had given rise 
to the claim that there was a definite departure from the much. 
criticised system of streaming by ability, there wan still some evidence 
of the old practice. For example, on entry to a number of secondary 
schools, pupils were either divided into streams according to some 
test of ability^ or Into similar mixed ability groups. In both cases 
there was ’setting by subject’# i.e. pupils were put into different
subject bands depending; cn their proficiency in the various subjects* 
In accordance with the BBS definition of an immigrant^#
approximately 3 0 f  of the pupils in Haringey were classified ss
♦immigrant* in the 19&9 returns* About, half of this figure were 
from the Test Indies while 30T end. M  were respectively Cypriot 
and Pakistani* Although this proportion of immigrants was by no 
means alarming for a city area# it did prompt some action by the
Council to implement the famous ’Boulton Report* on *banding* in 19&9*
In this.report it was claimed that immigrants, and in particular 
West Indians# had a lower intellectual capacity than the indigenous 
population. In order to distribute the immigrants evenly across 
the borough. Councillor Boulton introduced ’banding* as a technique 
of population dispersal which would.effect . the maximum distribution 
of the Immigrant population with the minimum public outrage*
4. Two Questionnaires-*- 
The specific dimension on which this study focused was the 
educational experience of a group of 175 fourth year pupils of mixed 
ethnic background* An attempt was made to explore.a wide range of 
differences in educational experience between immigrants^ and non­
immigrants 9 with special reference to West Indians^, as an ethnic group 
Two questionnaires were employed to sample educational■experience 
One was administered to the population.of 175 in the fourth year at 
the Hood Green School and -the other to eight fourth year tutors.
Acting as a panel those tutors wore asked to rate their fourth year
tutees on a number of characteristics which were thought to affect 
teachers* perception of pupils.
The pupils * .questionnaire included ,e wide range of questions 
which were grouped into sByeh categories$
(i) Academic Orientation 
(ii) Pattern of Friendship Choice 
(ill) Pupils*• evaluation of the Grading Philosophy
(iv) Class work# Games. Athletics and the Inter-ethnic 
Pattern of Ascription
(v) Heme Work Practice
(vi) PIgcs for tho Future
(vii)S olf Imago : '•
It v m  hoped that the* analysis of those variables vculd roveal 
the way tlio pupils poro&ived their chore, their poors and thorn- 
©elves so incmhcnis of various peal ileus In the suliool ay atom*
The teachers1 qnoBtiommiyOf which covered an extensive area of 
pupil beheuloiirf was expected to yield information on the \my the 
■teachers on the panel perceived the pupils in mr* important©- 
dimensions of their rolou as pupile*
(a) fh& Pupils* fwesiiormalre# its- Structure*
The fora of questions employed wae the closed schedule type 
which required the pupil© to smovor Hru©* or ♦false* on a five, 
point scale* Besides fact1Its.ting quantification* this format 
enabled the pupils* who varied widely In ability (i.e. ability to 
cope with a auostlonrrlro), to ran pond with erne o*>* Tlrle 
advantage, however, had to fea weighed against the £.<.?,< Jvm i* of 
using the random choice method with those pupils, by ensuring that 
the questions asked worn meaningful to them.
(i) Academic Criontstlon*
Subject© In the eeeendary school curriculum are not .just 
nominal entities! they are significant both for their aoademio 
relevance and their conceptual content# ■ |::%Iba and Selene®* end
’English and Ecdeim MsigwagoM are often valued for their role in 
the academe ~^rt it, while fl t * ~ ties’ and ’Eraetioal Subjects* 
frequently hav* r more orpresrlrc rapcml*^
Eweli differentiation of the curriculum into ftnstriinontal4
t*and ♦oxproHciv®f. spheres of preference** '"as ore of the notable 
features of attitude of e vide orcse-section of the pupils at the 
fvcyim School* EMle Meiho mid faience* and Mngliff: and Hcdern 
langup/gjp1 were moot often evaluated ar* ’Subjects neat Important 
in the Future % * end ♦Fraction! Sub joe to* veeo most
fxv-nuontly referred to rr ,'h*hjccis Hired feel-*# Hrur the expressive 
difaeaoion ’Subjects id’ eg ’ m t s and the? ineirimeniel cimeneicn ♦Subject© 
Kent Important in the Future1 appeared to ho tiro vnye of identifying
&iffevmt typos cf cubjeot preference* :
Sinee these two iyprn of preitr a* :a appeared to coincide eith 
m olaeaifioaiien of the cvrrioturm bnc *&ca6e»io# one * scn-acadenilc* 
Idnfle o? Dufa^ ooio.*^  it oooiror’ only n d ’-ru 1 that an eitor.pt should 
^  tfiG cuoniienneira :c irydf-' -pmpil preference in torsio of
th: "era *tcaconiio/nencc?f'nie* .rrd f I .r t niraentai/ axpremr.ive*» iimOf
in too n'l'Gotionnairvu to: iy'df * or.*' lc r* ?fnbjsota foot Important* and 
•Sab^ r.i:* "iced fort * reo r~ 'd m  V t - for differeniicting types 
of piril 'rtf" ranro for c 'finery!~ In too ourxfotflno-* Theme
tnnlflcatienj rar:. Inalnaoc fa * " il^nnnitc no fro roparato 
items end n?ouif| therefore * '—amt-ml to yield ln3©pendent
distributions of pupil ~ s*
(ii) r&ttom oS 1't'iemlsb.ip Choice*
In sang of ibe olmnzamo at the f3?oyio» School mooting 
arrangements* ei^ :goeio& that Chore tme ooso degree of cleavage eXcag 
the tilnonsicna of eon ant. ethnic; origin# Only in the informal 
atmosphere of ilia playgrounds where boya nixed freely mfife girl© end 
biacl: pupile mingled. mheeiinntly with unite pupiie* bid such pisavage 
appear to disappear# Indeed cc- consistent ore thin clmngo in the 
rupiln* pattern of mixing between the elaeoroen and the playgroimc* 
that it be. ref to appear to the writer* tm observer and teacher* that 
their behaviour goo 0 function or both tho'"degree of informality 
and the p?GDeno& or tibmmo of the toaeiior* For c r * only during 
*<~~*'ona which rare conducted by the writer-in a deliberately informal 
* iTf did ilia open-core of the ~ jaguar und penetrate into the classroom 
tl'm onplaBatlou of thir change la that in the foi-v^ atmosphere 
of tlia .ola :r.rooa the toaohor : p^irr* %*. iho - up:' 1 to he no- different 
from the 1 “rent so st> ogam; 03 iha ;Uje\ltvvtrrr- * recti values cf aecioiy# 
fin presoru o therefore* aoto eo & oheoK on any poor grouping that 
might not moot with the approval of; parents*
This observation formed the had© of iieno 9 and 2.0 of the 
Quoationns'drs* First pupil0 wore {t *; jo to ieentify three pooplc 
with uhor-? they, would like to cio ioto d  thinme/inoiudiny going on 
holiday^ than they were oof,of to choose § frees umcngri the three people
one person - a beet friend — whom they - would moot like to invite 
to their homes and to moot their parents*
The purpose of these • two questions'was to attempt to elicit 
.from the pitails ingroup-type. responses which might ho related to 
.cleavage around ethnic origin*
(ill) Pupils *' Evaluation of iho Grs&is^ ; Philosophy*
A number ■ of labels - 1tke Intelligent one% • * the well behaved 
one* and SE.ny. others - ware often employed by teachers at the Drayton 
School in identifying pupils to other teachers (usually the newly 
appointed ones or those on short visits) who were not sufficiently 
conversant with pupils* namos*
Although the value of-these labels seemed* at least overfly* to 
be purely ’naming* in function* they did appear to express different 
kinds and degrees of approval by the teachers who used them* Often* 
too* they were used in the classroom situation to praise or blame or 
even make distinctions amongst iho pupils* In fact they were an 
integral part of the grading philosophy of a number of the staff* 
how if teachers in a given situation wore consistent enough 
in their use of these labels and. if they used them sufficiently 
widely* then pupils would fend to associate thorn with varying kinds 
and degrees of academic relevance* In order to test this hypothesis 
pupils were asked to evaluate the relevance of a number of statements 
(couched in. the idiom of what appeared to be the grading philosophy 
of teachers at the Drayton School) to academic grading*
In order to ensure that the. responses.elicited from the pupils' 
would form a ’normal distribution*, the teachers supervising the completion 
of the questionnaire were asked to explain to the pupils the need to 
choose basically between the extremes of the scale - that is between 
* true * and * false1• This request was based on the decision to 
reduce the five-point scale to its extreme values in the course of 
analysing the data*
(iv) Class-work* GamesP Athletics and the Inier-othnie 
Pattern of Ascription*
While some pupils excel in el&sswork, others achieve pre-eminence
in other spheres of activity like games and a t h l e t i c s A s
different values in the stratified world- of the school, each of
these activities is invested with a certain relevance*^ Thus a
hoy who achieves distinction in.the field of sport might ho seen as
someone who is popular amongst the girls, while another hoy who 
achieves distinction in the classroom might-he acclaimed the favour!to 
of the teachers*
Although there is no obvious reason why, in a multi-racial 
society, the athletic hoy should ho black, it has often happened 
that tbs black boy has surpassed hie white counterpart both in 
athletics and seme types of games* Indeed, so predictably is this 
the case that, in the event of such competitions* there is invariably 
the expectation that the black boy or for that matter the black girl 
would win*
l?ov5 whether this expectation constitutes a stereotype^ of a 
prediction^ can only be ascertained by a complex set of experiments 
involving procedures which arc beyond the scope of this study* As 
a compromise, therefore, the pupils were asked, in item 0 of the 
questionnaire, to .ascribe to their peers the following statusess 
’best in class8, ’best in games’, and ’best in athletics * * These 
responses were expected to yield information on the inter-ethnic 
pattern of ascription*
(v) Home Work Practice*
In this section of the questionnaire (items 12 and 13) the 
pupils were asked two Questions* First, #23oes anyone at homo help 
you with your homework?1 and second, 3If your answer is ’yes{, say 
which of the people below give you help1: father, sister, aunt,
brother, cousin, mother, uncle *«
Besides revealing the pattern of involvement of the homo in this 
aspect of the educational -experience of the pupils, these items were 
expected to show the degree and kind of help offered at home to pupils 
from different ethnic backgrounds*
Cv'i) Flans for tlxo future*
In considering whether ho would. Hake the 'first job that coses 
elcRgH *lotik few a job which offers further training* or ’go to 
tmiversity* or -’college’* e pupil Is forood to pandor tho more 
immediate question of when ml®, going to' leave oohool* This of tea 
cone tl tut os ’for him tlie e*- rut* or at least the opportunity, to 
direct hie thoughts both *1 him Ida one ahead of tho present momentf 
ooiaging rapidly from one perspective to another* crap-ring, 
predicting-, regretting and receiving airoshj planrdrc fur tbs future - 
but prorerving ooptlnvdip with ibe pBWw*i.s5 Bcdclng tho beet of what 
hoc been, eboarlnp the bed of what could oomeH^
Zn e. uultldeoial society nnm. m  Britain a pupil’s ability to 
resolve9 with cs r ** donee* the ionuss to which those £aci&icns ore 
related, will *"::vu not only on his academic achievements but also 
on parental d a t d ?“r" neighbourhood 3 end ethnic^ factors# In 
varying dog-roor these fact ere limit tho access of pupils from different 
oooiel and ethnic bao'-prciuds io a ride range of oceup&ilcti&l chances 
and produce, among than, different patterns of adjustment to tho various 
constraints In ih©. transition from school to wort:* It io in. order 
to explore this gansmi pattern of adjymtnont thot items 24-21 have, 
been Included in the cnaeolonnaire*
(viij Self Imago*
■ dfeixe In. ooniofsplsiion of tho various -aapsets of the•transition 
iron: school to • work the fourth poor pupil might exhibit en ambivalent ■ 
me fetal it-tic attitude* In seescanont of coif* lie will of ton express 
mors definite opinions and valued ams Is so boe&uso of tho unions 
ciruetttr© of tha soil m  4a centre, an anchorage point, a standard of 
comparison* an ultimate roal#ih which Hakes its pison as a supreme 
v»5.uo#x~ In the scair.l complex of tho. individual# Important though 
this rs.flootlvo rxpaof 1©. in understanding tho mlf an a concept* it 
fail© to communicate the ce-eclfic nature of -social. inf;tuenoee on aslfH 
eiiliuctec end, in ©oaoequcnec* doos not unbertrrlie the value of the-, 
concept so a social intot* ' khora, therefore* an attempt Is being 
rm,m- to use oolil-ovaindlon as an Index, particular Meioric&l conditions
suet bo specified*
In this study the specific contort against which the? population 
ef pupiie wore askod to hedge their self-d&agc vac the ccbool«
Included in tho contort of the school vero r. number of inllucncoG 
which woro thought to iaduoo types"of ©motional reaction© related to 
the ujo* collie©tees* for a list of those influanaoo see item 22 
of M**o pupils1 quGoiicmiaire in napsndix (2)*
(b) The Toaohors4 Ouosiiosmairo*
In 105 a grotip of educational psyche!o&i©to attached to Koray 
Hotiao College of Education carried out & study!? of the dimenedons
o-- • P by teachers in ig r.ar.oacuoriie of tho parccnal attributes of 
their pupils* The «. r of ebaraciorieties used in the fetudy Hrore 
chosen largely on thoir manifest T o t m m m  to the olaseroon situation V- 
In order to establish the relevance of these ohovgotori& tics a pilot 
eurvoy woo carried out in t?hich e representative sample of teachers 
wore asked to rent o number of poreonrd attributes ‘in order of the 
frcrooonoy of ocooeicno on which they found thmselvoc dieoissoing them * * 
both the structure end content of tho main Secitijsh study and the • 
content of the pilot study provided the starting point for the 
construct! on of- the teachers'* eueetienneiro usod in tho present study 
hereafter to bo referred to as tho ‘’food Green Study**
All but eight of the twenty eight characteristics wm6, in th© 
m in Scottish etu8y wore included in tho hood Groon Study* Cf this 
number, too xtem asonded on tho basic of mocmmnd.oii.onB by the panel 
of eight tutors at tho food Green School, who wore asked to rate all 
the fourth year pupils, in their bouses* on twenty personal attributes# 
’regularity5 %?m changed to ’popularity with teachers* and * co-operation 
irlth other pupils1 wap changer to ’co-operation with other people**
She panol wero net aokeC to rate, the population of pupils in 
aocvrdanoa with the scdel of a nr rcr~ liciribuiien nines? It war, already 
normal practice for then to uoo are or. nont aa a moans of dieilfiguiuMng 
oip nunil from another* Back *'* *v 1 • let, hoaovuig u.ae requested to 
wale the average rating (for aT"g«f? ?3*) ao the avoroge for hie group* 
hliia rep aent nee thought very important since Hie tutors concerned were
also class teachers and ware, therefore, likely to vary in the 
average they employed. • : •
'; Tho main aim of the teachers* questionnaire• was to sec whether 
there was -overlap'hetween any characteristics- which yielded 
significant differences in relation to ethnic origin,' or Best Indian 
origin, in; the hood .Green Study, -and similar- .characteristics - which 
were shown, in the aiain ‘Scottish study,' -to constitute a classroom - 
dimension described.es ’good behaviour*• For. a list of the 
characteristics included in the - teachers1 • questionnaire see appendix
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The tor® ’Rest Indian* is used to refer to persons born either 
in the Rest Indies or Guyana, (formerly British Guiana).
Department of Education.and Science, ’Children and Their Primary 
Schools’* pp. cit. 5 p#515 para. 31.
’Deprived’ in the sense in which Plowdon 'faced the term in his 
report on Primary Schools (Of, Department of Education and Science, 
’Children and their Primary Schools’, op, cit*)
It was estimated that immigrants (Cf* BBS definition in Form 7(i), 
Department of Education and Science, 1966) constituted only 25$
of this schools’ population.
’Depressed* or ’deprived’ (see note 6 ).
Ibid,
That is a memorandum sent to all headteaehers advising them 
against offering accommodation to researchers who had not been
first vetted by the local authority concerned*
11* The headteacher requested that the writer assign numbers to 
the pupils in tho survey population rather than risk inducing 
the wrath of their parents by using their names on the questionnaires*
12* Immigrants (those pupils b om outside England) constituted 27*3$ 
of the population of fourth year pupils* Just over 21*6/ of 
this figure.was ’coloured1*'
13*0 ••That is characteristics similar to those referred to in the
Plovdcn Report (cf* Department of Education and Science, ’Children 
and their Primary Schools1, op. cit., especially p*51, para* 31)
14* The Hood Green School was originally a Grammar School which was 
merged with a Secondary Modern to form the present Rood Green 
Comprehensive School* At the time of the survey it had still
retained many of its Grammar School characteristics.
15* For some of the basic assumptions on winch such techniques are 
based Dee 3. Siegel Mon-Parametric Statistics ;'fo.r .Behavioural 
Scientists, Me.Graw-Hill Book Cc#« Inc., 1956.
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2. Robin Fedley noted this practice in a high proportion of the 
Gompr- hensive Schools which he studied (cf. Robin Pealey, ’The. 
Comprehensive School’* Harmendsworth, Penguin, 1963*)
Department of Education and Science9 Form 7(1), I966, In this 
form ‘immigrant* is defined as2.
fi) Children from outside the British Isles who have como to 
this country with or to join parents or guardians whoso countries 
of origin were abroad.f and
ii) Children born in tho United Kingdom to parents whose countries 
of origin were abroad and who cam to the United Kingdom on or after 
1st January 19 »’
4* Two Questionnaires
For the structure and content of the two questionnaires, see 
•appendices (l) and (2)«
The term ’immigrant* (which should be prefixed by ’coloured.*} 
is restricted to persons born in the How Commonwealth* There
are* however, a number of persons in the population 01 pupils who 
will be referred to as ’immigrants* although they were bom in 
either an old- Commonwealth country or Europe* Where it is 
necessary to distinguish these persons (nearly all of whom are 
white) from the.rest of tho survey population the terms ’other 
nationalities * or *others * will be used*
The term ‘TJest Indian* is used to refer to persons born either 
in the. best Indies or Guyana (formerly British Guiana)«
For a breakdown of the various, groups of subjects - ‘Maths and 
Science*, ‘English and Modern Languages‘9 ‘Humanities* and ’Practical 
Subjects’* see appendix (3)*
The term *instrumental* is restricted in meaning to ‘things which 
have some value (mainly instrumental but possibly also expressive) 
only in the firhxro1^  while the term ‘expressive* fculreeiricted 
in meaning to ’things which have .some value (mainly expressive but 
possibly also instrumental) only at the present time *•
Tho academic subjects In tbs curriculum' arc grouped as ’Maths 
and Science* and ’English and Modern Languages‘ while the non- 
academic subjects are grouped be 'Irumaniiies * and ’Pruotioal Subjects1
7*- 4KS* Coleman*. /hloletrcont Society* * The rreo Itoss of SXenooo,
IfSX* especially Cli* V*
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1973* ©specially pp.X5&~201*
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CHAPTER XV 
ANALYSIS OP SimVBY MTA*
imcBucTra to B o m  background variables.
In this chapter on attempt will be made to introduce the 
reader, to some general but important characteristics of the ‘survey 
population1 a The term population is here used to convoy completeness 
in the statistical sense in which a ‘census1^  is meant to do so* The 
inferences drawn from the study should* therefore* be limited to this 
unit of population only*
As stated in Chapter III, the aim of this study is to explore
a. number of differences in school experience between English and 
immigrant^ pupils with particular reference to immigrant Pest Indians?3 
and to highligh. those differences which appear to have .some relevance 
both in relation to pupil attainment and. teacher and peer solaction 
in'the class-room,.arid also in relation to the plans which pupils make 
for.the future*
The variables covered in the study arc represented in the diagram 
below* which is.intended, to underline the writerfs conception of their 
theoretical significance*
Innut variables Process variables Dependent variables
leaving Age. 
■Educational Plans 
Job Plans
Two notable omissions from the diagram are the variables .‘socio­
economic class * and ‘intelligence* cr ‘ability*, Although both of 
these variables are important in this kind of research, their omission 
in this case is not regarded as crucial for three reasons* First tho 
■aim of the research is not to falsify^ or v e r i f y ^  any theory and bonce 
the need for carefully controlled variables is not regarded as decisive*
Bub‘laat Teacher
Ethnic Choice Hating
Origin Peer Self
BBC
hating
Achievement
Irma|fb
Friendship
Choice
I*CV
Orading ■Homework
Philosophy . Practice
&oocn£» owing tc tho nature m ' cttem mr-tX^ rottlooont of tm 'Igr-Hitr 
in T:rltain - .its - recency, tb* b _ cf con p~ tv’live Cain, or; eeoup* ’it r*** 
end the ©s3r/iencG of fairly ni<b r~ read i.yojudico one' fioerf-niiro IrrJ - 
fit-would havo-been, neither *, rr cl io ■>! nor oxpaCiont to of toant -‘to woo
eoeio-occn; sale elans aa- a centre!* Third*' in'view of tho ewlslonoo 
of. tho clement of cultural• bias in intoST igotica teste**5. which* in .tho 
eooo cf tliio study* ooulcV tonf " tc mask dooc of the. (litfora:nooo arising 
from ethnic crigin8^  tho absence of X*/. > ao a control in not thought 
t- bo ' vital.* ■ •. . . .  ; . .
X* tociixl one! Porecnal
Table 1*1' ,
. • ft  Distribution' of. Stmrey foptdntlon by -bttinie Crigin. ’ •
Ethnic Origin.- llmbor T'oroohtsgo
English 12?. 72.1
foot Indian ■' 15 ■ • 8.1
Cypriot 22 12*8
fiber 11 6*4
Total m . 103
fable 1*1 above indicates that just under Sip of the survey 
.pepulr-iion c Snoto-froo ■ tho new commonsaalth* that. ie from Cypruo end 
tho fort' XnlAOs* In aooorfeiac.-witb'tho definition of ‘immigrant’3*^  
uncc horo'thie sector of the population ore *£ , t% flic
remainder ho 'ncin-fngiieh czc.z&in tho .survey- population, • who ore' 
listed ae •o'casr1* ore o 'coimy white grccr-- a.nd.:.will, •■ thox'oforo," be ■' 
.treated ee a residual category in'tho cualynic which foil cue©
Tho total-' nofAi.1 a t ion of 1-73 fourth year puplle ire short of the g 
number on roll* at the time of tho survey5 by apprcrirxv. oly 2 '* 'This ■' 
deficit io coo to abeencen nt tho tine'the proofionnaire woe being.; 
ooniniatorad*.
It "will- be. seen that only 0*2f.- of the siirvoy.^ x.'p'iloticn (or 39. ■
.of the ‘immigrant* pcpul *-tion) arc' feat Indian,^ "- virile lf*o.: of tho 
survey pocclc.tion (or 61'■ of tho * immigrant* pc.. n; let ion) ore Cynriot?
■ dal'inrc o total * immigrant * population of pporcninxtoly 2X.- * . fhooo 
figures. (of. Table 2*1 below) corros-ond wit *5 those reported by the '
Hunt Oommittes^l for the "borough o f H-ringey (1966)# The eleven 
year old' pupil r listed in this import would have he on fifteen veers 
old in 1970 when the present study vac "being conducted.
Table 1*2
Distribution of 11-14 year old Haringey pupils ( l ? 6 6 )  by o o vn z ry
OT r'-n-i r r t  n
T* d
Ethnic Origin th ^ r Percentage
English 4,155 72*3
West Indian 597 10,4
Cypriot 608 1 0 *5
Other 387 $*8
Total - 5*747 100
Source* Runt Committee Report (l$66)9 H*E,S,0,
If it is assumed that the Hunt Committee^ figures*^ are 
representative. of the Feet Indian and Cypriot elements in the immigrant 
pupil population of Haringey in 1966 5 then (all things being equal) it 
may ho inferred, from the two rets cf figures? that the smaller West 
Indian clement in the survey ;y relation is due' to the Wood Green School 
being located in a. prod cm in? ntly Gypriot part of the borough* 3*5
rable ■i«3 H*/
Distribution of Survey Population by Age
Age Humber Percentage
15 yrs• • 46 26*4
15 yrs. 3 mths* 50 23*7
15 yrs* 6 mths * 46 26,4
15 yrs. 9 mths, 2? 27,7
15 yrs. 9 mths. 5 9,8
Total 175 ' 100
Table 1,3 .(b)
Distribution of Survey lobulation by Age 
and Ethnic Origin
Ethnic Origin . Age
19 yrs, 15 yxs, 3 mths* , 15 yre, 6mthe,
IT f; F f. ¥ i
English 31(24,4) 40(31,4) 33(25,9)
West Indian 4(26*6) 2(13,3) 4(26,6)
Cynriot 6(31,3) 7(31,9) . 4(16,2)
Other 3(27.2) 1( 9.0) 5(45.4)
Over • ?0> of the survey poptw ation are between tho ages cf 
15 5roefp 6. months end under (of 0 Table le 3 (©.))» ' Fnglir-h and Cypriot 
pupil© account for 81*7^ ond S6,Afs re?-.peciively}. cf thie age group* 
while West Indians account for. only 6 6.5^ of it* (cf* Table l*3(h)). 
Weei .Ina.ir.nc 5 the re fore s comprise a greater proportion of tho cl dor 
ore cohort©*.
Table 1*4
Distribution of the Immigrant Population 
by Tge on Arrive, 1 in Britain*..
Immigrant© Age on Arrival in Britain (in yrs# only),
1 and 3 3 and .5 5 and 7 7 and 9 9 and over
B f ' H <a M £ 11 € N 4 B f ,
1 (ra) 6 (4 2,8 ) 3 (2 1*4 ) 2 (1 4*3 ) 1 (7.1 ) 2 (1 4.2 )
1 (4 ,5 ) 6 (27.2) 1 (4.5) 11 (5 0 *0 ) 3 (1 3*6 ) 0 (0 .0 )
0 (0 ,0 ) 3 (27.3) 1 (1 1.1 ) 3 (33.3) 2 (2 2*2 ) 2 (2 2 .2 )'
The shove Table (1.4) suggests that the majority cf West 
Indian pupils (over JOfi) ar/ived in Britain before their fifth 
birthday (i.e. around i9 6 0) when West Indian immigration had reached 
one of its early peaks. 10 By contrast only approximately half as 
many Cypriots (36y) in the survey population arrived in Britain at 
about the same time*
. Table 1*5 (a)
Distribution of the Purvey Population by Sex,
Kutaber Percentage.
' 95 54.3
80 45*7
175 100
Table 1*5 W
Distribution of the Survey Population by Sex 
and Ethnic Origin*
Ethnic Origin Sex
- ‘ Boy Girl -
E f ; B d 1? * 100
English 63 (49.1) 84 (50*9) 127
West Indian 11 (73.3) 4 (26*7) 15
Cypriot 16 (72.?) 6 (27.3) 22
Other 5 (45*4) 6 (5 4.6 ) 11
Total 95 80 175
U GX
Boy
Girl
Total
Whereas the proportion of beys tc girls In the whole survey 
population is 0*54 to 0*46 (cf* fable 1*5 (*))$ the propoii&cn
among English pupils is 0*49 to 0*51 (of* Table'i*5 (h))? while 
that among West Indians* Cypriots -and other nationalities is 
respectively o*73 to 0*27? 0*73 to 0 *2 7 and 0*45 to 0*55 (ibid)* 
These comparisons'- suggest that the lOy difference bet-seen boys and 
girls , in the whole population is due largely to the preponderance 
of boys in the Cypriot and best Indian groups*
Table 1*6 (a) 
distribution of Survey Population in 
Terms of Sibling Composition of Families
Sibling Composition Dumber Percantage
under 2 22 12*6
2 ai?.d under 4 34 4 8 .0
4 and under 6 54 30.9
6 and under 8 10 5*7
8 and over 5 .2*0
Total 175 100
Table 1*6 (h)
distribution of Survey Population in Terms of 
Ethnic Origin and Sibling Composition of Families
Ethnic
Origin Sibling Composition of Families (in yrs* only).
2 2 and 4 ' 4 and 6 : 6 ; nc 8 8  ^-1 ^ ever
I p 3 ■ 4 ■ k A. : H y K t 1=100
English 1? (13*4) 70 (55*1) 2 9. (22..8X, •8 (C.3) i ■> ( -*4) 127
West
Indian 1 (6*7) 1 (6.7) 10 (66.6) 2 (13*3) 1 (6.7) 15
Cypriot 1 (4*6) 10 (46.4) 10 (45-4) 0 ( 0 *0 ) 1 (4*6) 22
Other 3 (27*3) 3 (27*3) 5 (45*4) 0 ( 0.0) 0 (0.0) 11
Total 22 84 54 10 5 175
The modal sine of the survey population (in terms of sibling 
composition of families) is between 2 and 6 siblings (cf. Table 1*6 (a))* 
While the modal sise for English pupils is the same (cf* Table 1.6 (b))9 
that fox1 Vest Indians and Cypriots is’ respectively between 4 end 5? end 
2 and 5;siblings* (ibid). In addition nearly 804 of Test Indians are
from families of 1)010-0011 4 end 7 siblings vrliila QO'l of Cypriots are 
from families of .‘between 2 and 3 .siblings (ibid)*
’fable 1.7 (a)
Distribution of Survey Population 
by Sibling .Position in Families*
Sibling
Position Dumber .Percentage
1st* 72 4 0 .2
2nd* 56 v 32.0
3rd. 30 17.0
\ 4 th« 9 ' 6.0
5ih« 4 2.4
'6 th. & 2 *4
Dotal 175 100
Ethnic
Origin
English
West
Indian
Oyprict
Other
Dotal
fable 1.7 (b)
Distribution of Survey Population by Ethnic 
Origin and Sibling Position in Families.
1st
B
5 (33.3) 
7 (31.3)
6 (54.5) 
75
hid
H
34 (33.3) 44 (31.2)
2 (13.3)
6
2
56
2?.3)
18*2}
Sibling Position 
4th3rd 
E y 
18 (14.2)
5 (33.3) 
5 (82*7 
2 (18.2
30
r
(3.2)
1 (6.7)
3 (13.7) 
1 (9.1)
xii
(1 .6)
i (6.7) 
1 (4*5) 
0 (0*0) 
4
6 th 
I $ 1*100
3 (2.4)127
l (6.7) 15 
0 (0.0) 22 
0 (0.0) 11
4 175
2. Educational
Although mixed ability, is an established and pervasive form of 
organisation at the Pood Green School* there is a significant degree cf 
streaming. Within the missed ability framework* • setting cf pupils 
according to ability begins, in ths second year* for French and Science* 
and continues throughout the third and fourth years at which points 
pupils may take up German and or Spanish depending on how successful 
they have been in French. English and 1-1athgrnatics* which are compulsory 
subjects in the first year* continue to be so in tho fourth year. In 
fact so important is Mathematics* as an academic subject* that* together 
with Science* it forms the basis of streaming in the fourth year terminal 
examinations.
In .the system of marking used. in this examine1ion, a pupil*o 
combined performance in Tcathemaiies and Science dot ex-mines hie 
placement in cither cf two groups which are differentiated .academically# 
First, pupils are sorted into eight grades of attainment in T'a theme tics 
and Science. Then each pupilfs grades,.in each .ofj.xtb.oso subjects .are 
combined and, according ic-whether these grades fell within the intervals
1-4 or 5-8* the pupil, is assignee? to stream 'A1 or *Bf • The margin of 
difference between these streams approximates that between 11+ failures 
and successes. Stream *£* or grades 1-4 would, therefore, have been 
expected to pass the 11+. In future reference to ♦placement* the terms 
♦stream *A* 1 or ♦stream ,B** will he used while in reference to subject 
performance.the forms fgroup *A? f (i.e. grades 1-4) or *group JE T|
(i.e. grades 5-8) will be used.
It is expected that the proportion of English pupils in the upper 
stream would be greater than tho proportion of either Best Indian or 
Cypriot pupils in this stream since a number of studies ^  inel tiding
■j p
one large-scale survey, ° have shorn that English pupils perform much 
better in the basic subjects than their immigrant counterparts#
Table 2.1 
Ethnic Origin by Placement
Ethnic Origin Placement
Stream ?.A* w Stream *B1 1: S*1D0
English 7? 83 12?
best Indian 33 67 25
Cypriot • 36 74 22
Other 91 9 11
Total 121 54 • 175
This expectation is confirmed by Tabic 2#2 which shows that the 
proportion of English pupils assigned to Stream tL 1 is more than twice 
the proportions of either best Indian or Cypriot pupils in this group* 
Bhatnagar in his study of Haringey pupils found the same pattern of
1 Qinter-ethnic differences of achievement in the basic subjects
fable 2*2
Ethnic Origin by Performance in Mathematics 
Ethnic Origin Performance in Mathematics
Group ’A* $ Grouw ’331 $ 13=100
. English 69 *31 127
West Indian 27 73 15
Cypriot 27 73 ’122
Other 82 18 11
Total 107 68 175
Table 2.3
Ethnic Origin by Performance in Science
Ethnic Origin Performance in Science
Group ’A * f> Group ’B ’ % 13=100
English 43 52 127
West Indian 47 53 15
Cypriot 59 41 22
Other 46 54 11
Total 86 89 175
The pattern of inter-ethnic differences recorded in fables 2*1
AA
and 2 *2 suggest that it is performance in Mathematics*^ rather than 
in Science that has had the greater impact on placement* This is 
bcrne out by the fact that in both ’stream placement’ and performance 
in Mathematics} the proportion of either West Indian or Cypriot pupils 
assigned to this group is approximately half the proportion of English 
pupils so assigned* In contrast the inter-ethnic differences recorded 
in fable 2.3 are not only smaller9 but also show Cypriot pupils* rather 
than English pupils as the most talented group in Science*
Whetherf however* the ethnic composition of stream ’A ’ is really 
a true reflection of the inter-ethnic pattern of performance in Mathematics 
and Science combined will depend on the nature of the discrepancy - if 
any — between the ’observed’ and the ’expected’ proportion of pupils 
assigned to stream *A’ from each ethnic group* For it must be 
remembered that a pupil’s combined performance in Mathematics and in 
Science determines his placement in stream ’A 1*
a w o  2,4 ■
Stream ’A 1 only: Placement ark ""can Perfcrrr.nnco
• in Mathematics end Science .by Ethnic Origin
Stream -A1
Ethnic Origin Placement f> Mean Performance f>
(in Kaths# and Science) 17=100
English 77 58 +19
Meat Indian 33 . 3 7  - 4
Cypriot 36 43 -• 7
Other ' 91” 64 +24
(+ « gain, - & loss)
Table 2*4 indicates .that while Scet Indian and Cypriot pupils have 
fallen below the expected proportion of pupils to be assigned to stream 
*ii* by Mr and 74 respective!yf English pupils have risen above that 
proportion by 194 * It would appear, therefore, thrt the* ethnic
composition of stream *11, fe7* from being e true reflection cf the 
inter-©thnic pattern of performance in Mathematics'and Science combined> 
Is influenced by some factor pot'.' included •. in the an nation*
fable 2,5
Tutor Groups tanked in forms of 
Percentage Academic Composition
Academic Composition
Group Hank Stream 5A * 4 Stream *Bf ^ 1=100
If1' 1 81.0 . 19*0 ' 21
¥1 2 77 * 3 22,1 22
. b" 3 68*0 32.0 ■ 25
A 66*2 33*8 20
5 61*4 38*6 21 ^
E1 6 61*0 39*0 23
S1 7 57*7 42*3 25
w1 . 8 47,4 52,6 18
Total 121 54 175
In -the above table the rank position of each tutor group is 
shown to vary5 in terms of academic composition, in descending order 
from rank one to eight* Thus* for example, the percentage of stream 
•A* pupils in each tutor group increases in magnitude from rank one to 
eight while the percentage of stream ’B* decreases in magnitude along 
the same ordinal scale*
What is iiio significance of this rank order of academically 
composed groups! loos It, for example, suggest anything about the
criteria In accordance with which pupils are assigned tc the various 
tutor groups? One way of exploring this is to see whether the same 
pattern of relationship that has been shown to exist between ethnic 
origin and placement (of* Table 2*1) also obtainshbotween academic 
composition and placement with regard to tutor groups.
Table 2.6
Ethnic Origin.and Tutor Groups Ranked
in Terms of Academic Composition.
Pupils
Groups
W1
B2
H2
oPC ‘
si
C-1k>
t.t2'Vi
Total
Table 2.6 above indicates that there is a tendency for the 
•academic composition of tutor groups to vary with their ethnic 
composition in such a. way that the higher percentages of English 
pupils cluster around the more academically composed tutor groups 
while the higher percentages of Ifest Indian and Cypriot pupils cluster 
around the less academically composed groups. Thus while the 
assignment of English pupils to tutor groups appear© to be similar 
in pattern to that of stream fAf pupils (of. fablo 2*5)$ the pattern 
of assignment of West Indians and Cypriots corresponds to that of 
stream *B* pupils (ibid)..
Bank English Best Indian" Cypriot Other 1=100
1 76.2 4»8 ,',1 4 .2 438 “• ' 21
2 77*5 4*5 9*0 9*0 22
3 76*0 8*0 4*0 12.0 2p
4 ■75*0 5*o 10.0 10.0 20
5 61*9 9*5 22.8 4*8 21
6 82.6 8*6 4 *4 4*4 23
7 68.0 16.0 12.0 4.0 25
8 61*1 11*1 2|*0 0.0 18
127 15 22 11 175
BOTES AES- RBFSHE1CES
1* ’Census’ in the sense in which this term has "been used in the 
older text hooks (C£* Q.A. Moser, ’Survey Methods in Social 
Investigation®, Boinemann, London, 1958$ P*50®
2. The term *Immigrant* which should "be prefixed by * coloured* is
restricted, in its. usage, to persons horn in the Hew Commonwealth#
An ’immigrant1 '-who is not horn' in a Hew Commonwealth country will 
he referred to as 1other nationality1 or ’other** Such persons 
constitute approximately of the survey population* .
3* The tors ’Host Indian* is restricted in its usage to persons horn 
either in the liest Indies or in Guyana (formerly British Guiana)*
4* Though ’falsification® is.hut a single element of the ’logic of 
scientific discovery’ (Cf* It.B# Popper, ’The Logic' of Scientific 
Discovery’, Hutchinson, London, 1972, pp.40-42.) it would still 
require rigorous control of variables.
5* One of the pre-requisites in ’verifications,! studies* is that
there should he rigorous control cf variables (Cf. Kans L* Zetterberg, 
’On Theory and Verification in Sociology’, The Bedminster Press,
1965, pp.141-1 5 0)*
6. Thor© appears to ho no comparative data on occupations in London
end in the immigrants’ countries of origin except Ruth Glass * 
study {Buth Glass, ’Sewcomerss The West Indians in London’,
Allen and Unwin Ltd#) which compared occupations in London and Jamaica
7* W.W* Daniel, ’Racial Discrimination in England*, Penguin Books, 1968.
8. J.M# Baynes, ’Educational Assessment of Immigrant Pupils’, EPEE, 1971®
9*. That is given the lack of other controls.
10„ See note at *2* above.
11. That is persons born outside England including Scotland, Wales
and Ireland*
12* Be© note at *6* above*
13. Hunt Report (1966) 5 •Immigrants and the Youth Service* 5 London* H.M.S.O* 
14* Ibid*
15**. The general pattern of settlement of immigrants in England suggests 
that there are areas of immigrant settlement in which a particular
ethnic, group tends to be predominant? e.g. Southall and Brixton.
16. h. Leochj ’Migration and the British Population 1952-1962*s Haee* "
Vol. ¥11 B'o* 4f April 19665 p.4 0 3*
17* Ibbotson P. *The Attainment of Seme Children of Immigrant Parents 
with Particular Reference to best Indians * 9 :TMploaa in Child 
Development. Un5.versity of London* 1966s uT.R. Bhatnagar?
•Immigrants at School *. Oornmnrkei- London* .1970, ■ p.1125
H.M# Alleyne* *The Effect of Bilingualism on Performance in 
Certain Intelligence and .Attainment Tests* * Unpubl ishod P. A. 
thesis5 University of London. 3 962? J.F. ?e.ynoy 1h Comparative 
Study of The Mental .Ability of Seven-end Bight year old British 
and Best Indian Children in a Meet Midland Town’.
l<:h 1, Little at el, *The Education cf Immigrant Pupils in Inner 
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CHAPTER V 
ANALYSIS CF SURVEY DATA?
PUPILS * QUESTIOBHAIRE
1. Academic Orientation.
In the questionnaire the typifieaticns 'subjects most important 
in the future* and 'subjects liked best* were used as bases for 
differentiating types.of pupil preference.^ These typifications 
were included as two separate items end would therefore be expected 
to yield two independent distributions of pupil preference.
Table 1.1(a)
English Pupilss
Academics
Type of Preference for Subjects in the 
curriculum as classified as?
Instrumental fo Expressive $ Difference f-
Eng*& Mod.Lang* ■ 40 35 + 5
Maths & Science 41 22 +19
Bon Academic?
Humanities 7 12 - 5
Practical Subjects 13 31 -18
(+ *3 gain - *= loss)
Table 1.1(b)
Type cf Preference for Subjects in the 
curriculum as classified ass
Academics 
Eng«& Mod.Lang. 
Math© & Science
Bon Academic?
Humanities 
Practical Subjects
Instrumental
24
60
4
11
$ Expressive $
13
53
7
2?
Difference $
+11
* 7
- 3 
-16
(+ * gain - « lees)
Table l.l(c)
Type of Preference for Subjects in the 
curriculum as classified as?
Academics 
Eng.A: Mod.Lang. 
Maths & Science
Bon Academics 
Humanities 
Practical Subjects
'Instrumental'
26
46
3
25
'Expressive * 
18
14
36
Difference
+ 8 
+14
-11
-11
When the difference in preference between the two typifications 
is tabulated (of. Tables 1.1(a)* l.l(b) and 1.1(c)) in terms cf e two­
fold classification of the .curriculum into 1academic* and 'non-academic* 
kinds of subjects the following trend is revealed; the direction of 
difference? in magnitude* between the two types of. preference is 
inverted between the ’academic* and *non-academic* kinds of subjects.
This trend may be discerned in all ethnic groups in the papulation of 
pupils investigated. A similar inversion is not found between 
•English and. Modern Languages * and ’Mathematics and Science1j or* 
between .'Humanities*.and ’Practical Subjects** Such a pattern of 
difference.does coincide with observations of the ways pupils at the
p
’field school’ typified their preference for subjects in the curriculum. 
It may thus be inferred that the typifications ’Subjects Most Important 
in the future* and ’Subjects liked Best* are theoretically significant 
ways of classifying the curriculum into ♦academic1 and * non-academic * 
forms of activity.
How* if there are inter group variations in academic preference 
between immigrants-5 and * nonimmigrants %  such variations should be 
revealed when pupil preference is tabulated in terms of ♦academic* and 
’non-academic* spheres of activity.
Table 1.2
Preference for Subjects in the 
Curriculum as Classified ass
Ethnic Origin Academic $ Bon-academic $ B«100$
English' 68 32 127
West Indian 76 24 15
Cypriot 61 39 22
Others 86 14 11
Total 68 32 175
In table 1.2 in which academic preference is cross-tabulated with 
ethnic origin* the magnitude of difference revealed does not suggest 
that academic preference is related to ethnic origin. 76f.< of Best 
Indian pupils expressed an academic type of preference as against 68$ of 
English pupils and 61$ of Cypriot pupils.
Table 2*3
Preference for Subjects in the 
Curriculum as Classified ass
Literate Mon-Literate
Ethnic.Origin (Eng & Mcd.Lang)^ (all other subjects)): N«100^
English 37 63 127
West Indian 19 31 15
Cypriot 22 78 , 22
Others 42 58 11
Total 34 66 175
Differentiation of the cwrrieiilum in terms of ’Literate * and 
’non-Literate* subjects (of* Table 1*3) indicates much variation 
between English and immigrant pupils in preference for literate 
subjects* nearly 4 in 10 English pupils shew a preference for 
•English and. Modern Languages *, while only approximately 2 in 10 of 
both West Indian and Cypriot pupils show the same preference* One 
reason for the lower preference amongst West Indians and Cypriots$ 
could be a certain awareness on their part* of their different 
linguistic background and its depressing effect on their performance 
in ’literate subjects’*^
Assuming* therefore* that degree of academic preference is 
constant* West Indian and Cypriot pupils could be expected to transfer 
their preference* within the academic range of subjects* from ’English 
and'Modern languages’ to ’Mathematics and Science’* This* however* 
appears to be the case only among West Indians* In table 1*4 below* 
their much higher preference* for the numerate subjects ’Mathematics 
and Science’ (26$ over English pupils and 18$ over Cypriot pupils) 
suggest that they might well have transferred their preference from 
’English and Modern Languages’ to ’Mathematics and Science’* Thus* 
within the academic range of subjects* West Indians reveal the most
academic kind of preference* :
Table 1.4 ■
Preference for Subjects in the 
Curriculum as Classified as?
^thnic Origin Numerate $ Eon-numerate $ lUlOQ'fc
(Maths and Science) (all others)
English 31 69 127
West Indian 52 43 15
Cypriot 39 62 22
Others 44 56 11
Total 34 66 175
Besides sharing a high preference for the subjects they ‘Like 
Best* or for the subjects they consider to be #Moet Important in the 
M lture*| pupils do generally prefer a subject in which they feel most 
competent*5 Hen* if this tendency obtains in this population of pupils9 
the higher preference among West Indians for numerate subjects :: 
can be expected to be reflected in a higher level of performance by 
West Indians in these subjects4 The probability of such an association
is reinforced in © system of marking and grading in which .a pupil*e 
competence in the numerate subjects is the basis of his placement in 
stream *A* or stream *B* *
Table 1*5 ■
Mean Performance in numerate Subjects and Preference for ,
Numerate Subjects (both in percentage terms) by Ethnic
Origin* .
Ethnic ■ Numerate Subjects' Difference
Origin (Moan Performance in)$ {Preference for)^ $
English 59 31 *28
¥»Indian 37 57 .-20
Cypriot 43 39 + 4 ■
Others 64 44 +20
In table 1*5 above* the column on percentage mean performance in 
fnumerate* subjects suggests that the higher preference among West 
Indians for numerate subjects (cf* fable 1*4) not reflected in a 
higher.level of performance by lest Indians.in subjects*.. .West
Indians have fallen into second place with a mean performance of 22^ 
below that of English pupils* This difference is almost equal to the 
25*4$ advantage which West Indians have had over English pupils in 
preference for numerate subjects (cf* Table 1*4)* Whereas in 
preference for numerate subjects Cypriots are in second place with 
18.1$ below West Indians and 7*3$ above English pupils in level of 
performance in these .subjects, they are 21*6$ below English pupils and 
9*54 below West Indians* Thus among the three ethnic groups there has 
been a complete inversion in rank position between *performance in* 
and *preference for* numerate subjects*
29 Pattern of Friendship Choice
-In, items p and 10 of the questionnaire* pupils were asked to 
choose from among three, friends a •'best friend* whom they vtouL& like'
•to invite to their homes to meet their parents* The aim of these items 
was to determine whether there was any cleavage in friendship preference 
along ethnic •origin*
Table 2.1
Tutor
Group
E1
' E2 
ol
If2
n]
Index of Ingroup 
'Preference fori 
English Immigrants
Humhers in Stream 
English ■Immigrants
1*76 . 13*5 18 5
1*57 1*33 20 5
2.84 7*08 17 7
#*0 3*09 13 8
4.67 17*0 17 5
6*36 6*0 12 7
0*95 0*75 ' 15 5
0.57 11*25 15 5B2
The above table* which is based on Proctor ,and Loomi®:?; 'Index of. 
Ingroup Preference^ and in which the population of pupils is broken 
down into groups of *immigrants*7 and •non-immigrants#* indicates a 
consistently high, degree of ingroup preference in choice of *Best friend *• 
This is particularly so .among immigrants who* in every tutor .group except 
I*1* show a high degree of ingroup preference* Among.non-immigrants there
is s similar pattern of ingroup preference except in the tutor group 1\A 
and B2 in which some degree of outgroup preference is evident with group 
being the only tutor group in-which there is reciprocal.outgroup 
preference* This tutor group is also the one in which there is the 
. highest proportion of stream *Af' -pupils (cf* Table £'5)*
In order to reveal variations in the pattern of friendship preference 
(as opposed to mere calculations of the presence and degree of ingroup 
• preference) Moreno's^ ,, technique of the sociogram has boon employed.
In each chart continuous lines linking individual, pupils indicate 
reciprocated choices while broken lines symbolise choices which are 
wn-rociprocatod#
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An over' view- .of all the charts reveals a consistent pattern, of 
clique formations with varying degrees of closure* As would he 
expected?. where cliques are multi-racial ~ where there are reciprocated 
choices between English and immigrant pupils — the readings produced.by 
the index of ingroup preference have been loir for both immigrants and 
non-immigrants« 'Typical of this pattern of preference arc tutor groups 
El and in which there is a number of individually reciprocated choices* 
For example. these are choices between B^ boys 17 and 20 and 16 and 24*
In tutor group these choices obtain between girls 9 and 2, and boys 
'18 and.21 and 23 .and 24®
Where the index shows some degree of outgroup preference there is 
a tendency for a member of an outgroup to be at the centre of the group Js 
preference* "This pattern is evident in charts 1$ and 1?^ where two 
girls - one Cypriot (11^ 2) .and the other Canadian (i?%) - and an English 
boy (#21) are at the centre of preference of the outgroup* There is 
also* in this group* a number of individually reciprocated choices 
between English and immigrant pupils* For example* this is the case 
between and. ifi7 and 2 ^ 4 and H~5 *
A variable pattern of choice is revealed in some .groups which show 
a moderately high degree of ingroup preference. For example in tutor
group there is a number of fairly closely connected cliques of 
Cypriot boys and of English girls* Both English girls and Cypriot
iboys are dominant in their respective groups* In addition while S~ 
girls are a totally white group* S*^  boys are■fragmented into small and 
loosely connected cliques of either immigrant or English pupils* This 
pattern is also revealed in.the and groups*
3. Pupil Perception and the Grading Philosophy 
Presented in this , section is the pupils * evaluation of the 
relevance of a number of statements^ (couched in the idion of what the 
writer considers to be the hypothetical grading philosophy of their 
teachers) to academic grading*
In order to facilitate analysis* the five-point scale on which- the
pupils recorded their responses was reduced to one of two points* This 
procedure was catered for in the actual administration of the 
questionnaire by a simple request to the teachers administering it 
that they explain to the respondents the need to choose basically 
the extreme Values of the scale? namely •true* and * false*
Table 3*1
Pupils1 Evaluation of a Humber of Grading Philosophiess
'More Intelligent*-0 by Ethnic Origin p
Ethnic More Intelligent H«1O0$ S
Origin Bositive $ negative $
English 96 4 12?
W* Indian 87 13 15
Cypriot SO 10 22
Others ?8 22 11
Total 8? 13 175
Table 3,2
Pupils* Evaluation of a Humber of Grading Philosophiess 
'Better Behaved* by Ethnic Origin
Better Behaved H-lOQf
B oiinic Positive $ negative f*
Origin
English 39 61 127
E. Indian 66 34 15
Cypriot 30 JO 22
Others 21 79 11
Total '39 61 - ; 175
Of the five philosophies evaluated by the pupils? only two - 
’♦*, more intelligent •*.1 and ?,**‘good behaviour - appeared 
to be related to ethnic origin or to reveal some significant pattern
in the pupils* response to the questions (cf# Tables 3*1 end. 3*2)*
Thus in their choice between a 'positive* and a ''negative* evaluation 
of the philosophy %  *• sore intelligent «•*’» pupils of all three 
ethnic groups revealed a considerable degree of concensus• For example? 
between 78$ end 9 0  of all ethnic groups assigned it positively (cf*
Table 3.1)* Hot so? however? in the case cf the philosophy *.«« good 
behaviour #* * * whose evaluation by the different ethnic groups varied 
much botwoon the two points on the scale? from a low positive value of
30$ and 39$ respectively by Cypriots and.English pupils to a high 
positive value of 66$ by West Indian pupils (cf. Table 3*2).
4* Olasswork? Gases? Athletics end the 
Inter Ethnic Pattern of Ascription
In a society where racial awareness and intolerance are pervasive 
elements of the culture? it is probable that the attribution of status 
or recognition to certain racially identifiable groups is determined 
.less by an appeal to’actual performance* than to 'national* or *ethnic* 
stereotype* In every stereotype? however? there is an element of 
’performance* - some aspect of behaviour in which the particular group 
or individual is expected to excell, Ihere this element has become 
an explicit dimension of the stereotype if would be quite normal for that 
.group or individual to be offered recognition on the basis of both 
•ascription* and ’performance** An example of such a stereotype is 
Western European society’s image of the black man*as an athlete*
•How .an adequate examination of this feature of the inter-ethnic 
pattern of ascription at the survey school? would be one in which the 
throe ethnic groups are compared in terms of the discrepancy between 
’actual* and ’ascribed* proficiency in the three spheres of activity - 
clessvork? Games and Athletics, In such a comparison,a strong 
ascriptive bias would be shown by a * sign indicating an excess of 
•ascribed* proficiency over ’actual* proficiency* This method? however? 
would have involved conducting a special test; of ’athletic* and. *games* 
ability and? therefore? had to be abandoned* As a compromise? the 
three ethnic groups have been compared in terms of the difference 
between the percentage ’chosen* and the percentage ’existing in each 
ethnic group** The assumption implicit in this substitution is that 
the variance between the percentage •chosen* and the percentage *in 
each ethnic group* would tend to function in the same way as the 
difference between ’actual* and ’ascribed* ability in each ethnic group*
Ethnic Composition of Population as Selated to Different 
Dimensions of Interpersonal Choices ’Best.in Class * 9 'Best 
in Games1 and 'Best in-Athletics%
Best in class Best in games ■Best in Athletics
Ethnic f: .$ in . i / ' $ - in is • $ ■ $ in %
Origin . Chosen Year Biff Chosen Year Biff Chosen Year Biff,
English 80*3 72*5 *7*8 74*3 72*5 +1*8 63,2 7 2 ,5 -9*3
W,Indian' 4*5 B«6 **4*1 14*0 8*6 *5*4 18*4 8*6 -1*9 *8
Cypriot 9*3 12.6, *-3*3 7*3 12,6 -5 ,3  11*7 12,6 -0,9
ethers 5*9 6*3 -0 ,4  4*4 • 6*3 -1*9 6,2 6,3 -0,1
In table 4,1 the difference column indicates that while English pupils 
show a 'gain'.as 'Best in -Class* and-a 'loss'.as 'Best in Athletics'? 
lest Indian pupils reveal a 'gain* as 'Best in Athletics' and a 'loss* 
as 'Best.in Class'. • A similar .pattern of difference between lest 
.Indian and English pupils obtains in relations to the dimension 'Best 
in Games'. Cypriot pupils show a loss in all three areas of 
competence. Thus given • the assumption made above9 the pattern of 
'gains'-and 'losses' in Table 4‘.1 could be taken to mean that.within . 
the "peer society of the survey school the English pupil is typified as 
*academic*? the West Indian as 'athletic* and the Gypriot as neither 
*academic' nor 'athletic*.
5* Home. Work Practice 
fable 5.1 ■
Ethnic Origin and Pattern of family Involvement in Pupils'
Home Work
. Pattern of Family Involvement
Ethnic
N 0 ■ n
Euclear Family Other Than Unclear Family K=10-:
Origin © Father Mother Brother/sister C ousin/Unc10/Aim t
English 65 10 8 -y 10 7 127
W.Indian 67 7 7 7 72 15
Cypriot 73 0 5 9 13 22
Other 55 5 13 18 0 '11
Total 65 8 8 10 10 175
In Table 5*1 above 65$ of the population of pupils say that they 
do not receive any help with homework from thoir families, While
similar proportions of English pupils (6550 and West Indian pupils 
(67$) make the same claim* the proportion of Cypriots who do so exceeds 
the population norm "by nearly lOg* More West Indians than Cypriots (7$) 
and mors English than West Indians (7$) say that they receive help from 
a nuclear family member. And the proportion of West Indians or Cypriots 
who claim that they receive help from relatives outside the nuclear 
family is . twice as great,.as. the proportion of English pupils who 
acknowledge the receipt of such help. In addition, whereas both Host 
Indian and English pupils receive as much help from their fathers as 
they do from their mothers, Cypriots receive help from, their mothers 
rather than from their fathers.
Thus of the three ethnic groups* Cypriots appear to be the most 
divergent in terms of both the pattern and extent of family involvement 
in that part-of'the pupils* school life that is acted out at home. On 
the other hand , English pupils differ from both Cypriots and West Indians 
in terms of the involvement of relatives9 outside the nuclear family* 
in their homework.
6. Plans for the Future *
In this section of the questionnaire the pupils were asked a wide 
range of questions about their plans for the future* For example they 
were asked to state not only when their parents would like them to leave 
school* but also when they themselves or their best*-friends would like 
to do so# And as a follow-up to these questions they were requested to 
state both what kind of job or training they intend to pursue* together 
with the problems^ they envisage facing;* and what job they would most 
probably be doing at 24 or 25 years old and. whether such a job coincides 
with what they would ideally want to be doing at this juncture in their 
lives.
Throughout all the ethnic groups* the leaving intentions of 
pupils, their beet friends and their parents (i.e. the intentions of 
parents in relation to the various ages at which they would like their 
children to leave school) are very nearly similar, with the greatest 
differences (i.e. differences as expressed in terms of percentages)
Table 6*1
Leaving Intentions* Pupils % Their Best Friends * and 
Their Parents * (in relation to them) by Ethnic Origin
Leaving
Intentions*
Ethnic
-Origin 15
Leavi
l6tol?
ng A 
18
ges 
over 18 100%
Pupils1 English 17 43 40 0 127
West Indian 7 60 26 7 15
Cypriot 14 59 2? 0 22
Other 0 2? 64 . 9 . 11
test Friends* English 19 48 33 0 127
West Indian 20 53 20 7 15
Cypriot 18 55 27 0 22 .
Other 0 46 45 9 11
Parentss English 19 42 39 0 127
West Indian 7 53 2? 13 15
Cypriot 14' 59 27 0 22
Other 0 27 63 11 11
appearing between Best Indian pupils and their parents with regard to a 
leaving age of 16 to 17 and 18 (cf* Table 6*1) There are no 
differences whatever between Cypriot pupils and their-parents (ibid)*
In relation to the pattern cf inter-ethnic differences in the 
leaving intentions of pupilss (cf* Table 6*1) it is evident that while 
10% more English than Best Indian pupils and 7p more .Cypriot than West 
Indian pupils, would like to leave school at 155 no English or Cypriot 
pupil as compared to 7$ $£ West Indian, pupils would like to leave school 
over 18 years old* In contrast more West Indian or Cypriot pupils 
than English pupils would like to leave school at 16 to 1? years old 
while less English pupils than West Indian or Cypriot pupils would like 
to leave school at 18. A similar pattern or inter-ethnic differences 
emerges in relation to *best friends* and •parents’*
■ Overall a fairly consistent pattern of differences in leaving 
intentions appear to operate between English and immigrant pupils on the 
one hand and between West Indian and Cypriot pupils on the other 
hand* These differences occur-at both the middle and extreme values 
of the.leaving ago continuum*
Table 6*2
Ethnic■Or5.gin by Job and Further Eciueation Plans* .
Ethnic First 
Origin Job
t'i
Further
Training
tg
University College Ih=10C$
English 14
p
17 61 8 127
If* Indian 20 13 60 7 15
Cypriot 27 27 46 0 22
Other 28 36 36 0 11
Total 17 19 58 6 175
Some school leavers Hake the first job that comes alongf or
the first ’job which offers further training*f others seek goals
which can only be pursued in a 1university* or *college'*# Each of
these choices reflects a different set of class values which are said
to have been catered for by different kinds of secondary schools under
the old tripartite system of education*2 Thus.the educational system
is seen not only as a system which mirrors the- values in the wider social
■2
orders but also as a system which moulds the values so mirrored*
Ecvs in a similar way the multiracial school will tend both to
reflect and. shape values about tho structure of ethnic relations in the
wider social contest*4 For example* such a school may* in very subtle
ways* prepare pupils from different ethnic backgrounds for roles in the
occupational order* which merely represent current racial stereotypes
within that order* provided* of course* there are no counter forces of
identity^ operating-against the culture of the school* Such conflicts
can arise where an ethnic group has taken to the school a set of cultural
£ . 
prescriptives about future occupational roles* which contre.cd.ct tne
schools* expectations about that group#
It can be seen from Table 6*2 that the pattern of job raid further
education plans amongst immigrants and non-immigrants is very variable
and does not appear to reflect the stereotypes which one would be led to
expect in the present context of race relations in Britain#7 For
example while English and West Indian pupils have very similar plans in
relation to talcing; Hhe first job that comes along* and looking; *for a
job.which offers further training** and almost identical plans in relation
to going to ‘university* or *college*? Cypriots have a set of plans which
diverge from those of both West Indian and English pupils#
What is also evident® is that there is no apparent -congruence 
between the job and further education plans of both immigrants and 
non-immigrants and their leaving age preferences# For example whereas 
between 46$ and 69% of -the three ethnic groups say that they plan to 
go to university or college* .only between 27$ and 40$ of the same group 
express the desire to leave school at approximately'18 years old#
Table 6*3(a)
Ethnic Origin by various categories of Jobs Pupils Think 
They Will Most Probably be Doing at 24 or 25 years old#
Ethnic Hegi.strar General *s Housewife Don’t Know
*
Origin Categories Vague etc* ■
1 _ Z-i* 5 Xy '€ ■ 11=100$A/w jo • <V '- rJ P
English 7 37 5 8 43 127
W. Indian 7 46 20 7 20 15
Cypriot 5 72 4 9 10 22
Other 28 27 6 18 2? 11
Total 8 42 5 9 36 175
Table 6*3(b)
Ethnic Origin by Various Categories.of Jobs Pupils Think 
They Would Most Like to be Doing at 24 or,25 years old*
Ethnic Registrar 1
Origin Catogo 
1 2-4
% f
General’s
ries
5
<
Housewife
$
Don’t Know 
Vague etc*
<€P 11=100$
English 10 61 3: ■ 4 22 127
W# In&ianSO 40 20 0 20 25
Cypriot 18 64 9 0 9 22
Other 36 46 0 0 18 11
Total 13 58 5 3 21 175
The pattern of distribution - of jobs designated by pupils (cf* Table 
6#3(a) and 6*3(b)) suggest that they have''understood the two relevant 
items in the Questionnaire'and responded'to thorn accordingly*
When each category of occupation designated by the pupils is 
considered'separately* a complex and changing sot of expectations can 
bo seen to emerge* For examples in Table 6*3(a) immigrants and non­
immigrants reveal very similar choices both in relation to occupational 
class I and the class designated as housewife1« whereas in relation to
occupational classes II to IV and V the choices made by these groups 
are very variable* with half as many English pupils as Cypriot pupils 
and two-thirds as many best Indian pupils as Cypriot pupils making 
designations in classes II to I?* while the proportion of best Indian 
pupils making designations in class V is five times greater than the 
proportion of Cypriot pupils and four times greater than the proportion 
of English pupils who make the sam© designations#
In Table 6*3(b)* while the structure of inter-ethnic choices In 
respect of class V Is similar to that existing in Table 6*3(a)* the 
set of choices relating to classes 1 and II tofilV' Is of a different 
variance from the one shown in that Table* For example half as many 
English pupils as either best Indians or Cypriots make designations in 
Class 15 whereas the .proportion of best Indians who make designations 
in Class V is two-thirds the proportions of English and Cypriot pupils 
who make designations in this class* In addition it is interesting and 
probably significant^ that* while no best Indian or Cypriot girl 
(assuming that only girls would express such choices)* ideally would 
like to be a housewife* 9$ and respectively* of Cypriot and West 
Indian girls say that they will most probably bo housewives*
low* considering the differential type of school experience which 
so far has emerged from this study* between English pupils on the on© 
hand and immigrants cn the other* together with the claim that a child’s 
experience in school is the most potent force shaping his expectations 
of the future *-*-8 it Is somewhat surprising that* in the areas of 
educational and occupational plans* there is much overlapping in 
aspirations between the two groups of pupils*• particularly between 
English and Host Indians*
h possible and indeed plausible explanation of this overlapping Is 
that immigrants take to the school a set of cultural values which is so 
different from that of their English counterparts, that it is inevitable 
that a different pattern of adjustment to the schools* values should 
occur amongst them* Thus* for example* it is often said about Best 
Indians that their aspirations for the future arc much too high implying 
thereby* that their attitude to the future is ’unrealistic* cr even
’fatalistic*« In addition Best Indians are said to lack (as compared 
with Asians) a realistic appreciation of their true position in the 
social order*
How relevant such ideas are* or how far they go towards explaining 
this particular aspect of the behaviour of West Indians or* for that 
matter* Cypriots* can perhaps be ascertained through questions which 
seek to elicit from these pupils a set of solf-evaluations whose 
direction-^ and content^ go some way in answering the questions posed*
For it is said that ’our-attitude towards ourselves is importantly 
influenced'by the.responses of others' toward us1*^ Thus if immigrant 
pupils at the survey school should reveal self values'that seem ’more * 
rather than ’less* independent of the opinions and attitudes of both 
their teachers and their English peers* then it could bo assumed that 
the sot of attitudes which they take to school Is very probably 
contradictory to* at least* seme of the expectations their teachers and 
peers have of them and* by the same token* some of the values of the school 
The questions which have been chosen to elicit this information 
from the pupils are included in the questionnaire as items 21 and 2 2 *
Item 21 is based on the diligence/fatalism hypothesis - the belief that 
some people have to work hard to got what they want while other people 
are just lucky - while itoa 22 relates to the works of Meade*^4 Cooley*^ 
and James^ on the self-concept*
Table 6*4
Fatalism and Diligence by Ethnic Origin
Ethnic Origin Diligence Fatalism
■ $ <£■ rJ HalOO;
English 59 41 127
West Indian 80 20 15
Cypriot 73 27 22
Other 73 27 11
Total 63 37 175
The evidence in Table 6*4* assuming that it is a proper reflection 
of the distribution of the values of diligence and fatalism in the 
population of pupils, does not indicate that either best Indians or 
Cypriots ar" more ’fatalistic’ than English pupils about the future* 
Indeed it would seem plausible to argue (and the evidence supports this)
that because English pupils are 'at home* in a * native sense * , thefv are 
less likely than Immigrants to veer toward norms of hard work. On the 
other hand it is conceivable that immigrants sight, in the future, and, 
in particular, after considerable disappointments and frustrations 
he no different from English pupils in this respect*
7. Self-Image
Self-image involves come degree of evaluation of self and degrees 
of self-evaluation may he conceived of as either *positive* or *negative * 
©specially where the dimensions of self which are being evaluated is of 
particular relevance to the assessor.
In this section of tho Questionnaire the population of pupils were 
asked to consider a number of statements, couched in the idiom of self- 
image, and say which of them is Hrue* and which is 1false*. Since it
was decided to tabulate pupils• responses according to whether they were 
•positively* or 'negatively* distributed about the mean,^7 pupils were 
requested to evaluate each statement as basically 'true* or 'false**
Table 7.1
Positive Evaluations of Certain Statements About Self by . •
Ethnic Origin*
Statements About Self Ethnic Origin
English
(n-127)
P
West Indian
(n=15)
4t*
Cypriot
(n=28)
,rf
Other
(n»ll)
: 55
(School)
I am a failure in Class 65 40 55 36
I am. intelligent in Class 91 73 100 91
I am liked by most of the■
teachers 91 73 91 91
I am usually picked on by
the teachers 59 47 50 36
I feel most happy when I •
am praised by the teachers 72 8? 68 64
I am not noticed by the
teachers 
(Games and Athletics)
66 67 36 64
I am good at games 18 60 27 9
I am a good athlete 55 73 73 36
JL-Lf/ /
I feel most happy when I am
with my family 37 60 73 55
(Friends)
I feel most happy when I am
amongst my friends 59 80 77 6 a
I have very few friends 25 33 36 36
It will be observed (cf* Table 7*1) that the * statements about 
self* follow an order which is '-quite different from the cne in which they 
appear in the questionnaire. They are now grouped in terms of certain 
headings (for example 'school*) so that a clearer pattern of response 
can emerge from the percentages, whereas in the questionnaire they were 
listed in order to reduce the risk of respondent set#*^ The latter 
order will be maintained in the following analysis*
School
less llest Indians (40$). than Cypriots (55a) ©nd less Cypriots than 
English (65^) agree that they are failures in class. These intergroup 
differences, though fairly wide, are probably less significant when 
compared with those which relate to the pupils* perception of their 
intelligence, for often, in the context of the school, pupils* 
expectation of failure or success is based on some evaluation of their 
intelligence by self cr others or both* Thus•inter-ethnic differences, 
in response, between the statements *1 am a failure in class* and *1 am 
intelligent in class * will probably throw more light on similar differences 
which relate to evaluations of the statement *1 amaa failure in class1*
Such a comparison reveals that the differences within the Cypriot 
group (45$) are greater than those within either the West Indian (33>) 
cr English (26$) groups* These differences are in contrast to,those 
relating to 'failure in. class'*
While 'intelligence* ami #,failure * are often inversely related, 
popularity amongst teachers (being 'liked by most of the teachers *) 
invariably correlates with 'intelligence** This relationship is shown 
in Table 7*1 where the percentages of Ifest Indians and of Cypriots who 
say that they are both 'intelligent* and 'liked by most of tho teachers'9 
are identical* The proportion of Cypriots who say they are liked by 
most of the teachers Is - lees than the proportion who say they are 
* intelligent„in class* by 91*
More English (59$) than Cypriots (50$) and moro Cypriots than 
Test Indians (47$) acknowledge that they are usually picked on by the 
teachers while more Test Indians (87$) than English (72$) and more 
English than Cypriots (68$) agree that they *feel most happy when
praised by the teachers'-* The proportions of English. (66$) and West 
Indians (67$) who ©ay that, they are 'not noticed by tho teachers1 are 
nearly twice as great as the proportions of.Cypriots (36$) who agree 
with the same statement*
Games end Athletics
Sixty percent (60$) of West Indians, as compared to 18$ of English 
and 27$ of Cypriots, .acknowledge that they are 'good at games *, • whereas 
55$ of English, 73$ of West Indians and the same percentage of Cypriots 
agree that they -are good athletes#
Family
While. 73$ of Cypriots say- they are .'most happy when* they are with 
their families, the proportions of West Indians and English pupils who 
say the same are.60;$ and 37$ respectively#
Friends
Hearly as many Cypriote .(77$) as West Indians (80$) but. less 
English (59$). than Cypriots and West Indians say they 'feel most happy 
when* amongst friends.: And while respectively 36$ and 331 of Cypriots
and West Indians agree that they *havo very few friends', the proportion 
of English pupils who do so is 25$.
Self
More English (60$) than West Indians (53$) and more West Indians 
than Cypriots (41$) 'feel most happy* when on their own.
Thus the overall pattern of self-evaluations of both West Indians 
and Cypriots appears to indicate that they are less moulded by their 
teachers than by their peers or families. - For as we have seen in 
Table 7*1 much greater proportions of both West Indians ancl Cypriots than 
English pupils say that they are most happy when they are with their 
families, on tho one hand, and their friends on the other. While many 
of their friends are doubtless English, the evidence on ingroup 
preference suggests that their 'best friends* are immigrants rather 
than English. In addition, although it is clear from Table 7*1 that 
teachers have some influence on all the pupils, such influence does not 
seem to have affected, for example, the extent to which West Indians 
consider themselves failures# for in suite of tho much higher achievement
of English pupils over host Indians, the latter1© self-evaluations 
in relation to being a 'failure 'in' class* is still not much different 
from that of their English counterparts.
TEACHERS * Q0ESTI0MA1BB 
. Table 8*1
Teachers* Positive Evaluations of Certain Characteristics 
of Pupils by Ethnic Origin
Characteristics
Trus tworthiness
Hen© Background
Speech
Calmness
Attentiveness
Enthusiasm
Gentleness
Quietness
Carefulness
English
(n=127)
86
78
68
81
89
88
89
85
86
Ethnic Origin 
West Indian Cynriot
(n=15) ,(n=22)c-f
43
45 
25 
55
46 
60 
70 
50 
50
44
25
18
47
81
61
50
42
67
Other
(n«il)
82
56
49
100
100
100
100
100
100
Of the twenty (20) characteristics rated by the panel of teachers, 
only nine are included in Table 8.1# The remaining eleven (11) are 
orrdted because they have failed to reveal inter-ethnic differences which 
are as clear and consistent as those relating to the nine characteristics« 
It is evident from these differences that English pupils ore the 
most positively rated ethnic group in relation to all nine characteristics• 
It is noteworthy that each of those characteristics, except speech, has 
been shown to have consistently high loadings on the dimension 'good 
behaviour* in tho main Scottish - study* ^  jn five of the nine 
characteristics, the magnitude of difference between West Indians and 
Cypriots is *small* rather than 'large** Of the remaining four, in 
which the magnitude of difference between West Indians and Cypriots is 
'large* rather than 'small*, West Indians are shown to be the least 
positively rated in terms of 'attentiveness * and * carefulness *9 while 
Cypriots are least positively rated in relation to *bcme background* 
and 'gentleness**
TiOTES Aim REFERENCES
1* In the method of classification'used to differentiate-pupil 
preference., tho typification 'Subjects Most Important in the 
Future* were regarded as symbolising an *instrumental * kind of 
preference, while the typification 'Subjects Liked Best* were 
thought to symbolise an 'expressive* kind of preference*
These two terms are approximate to the concepts 'useful * and 
. ’interesting* used in the Schools Council Enquiry* (c:f.,
Schools Council Enquiry X, •Yeung School ‘Leavers*H.K.S«G«London 
1968).
2# This dichotomy between .'instrumental* and ’expressive* spheres 
of the curriculum ais also found in the Schools Council Enquiry I 
(Ibid pp.57-59) ♦ For a list of the subjects:, which com© under
the headings - 'Humanities * and ’Practical Subjects* see appendix 3.
3. The term ’immigrant* which should be prefixed by ’coloured* is 
used to refer only to persons born in the third world.
4* In the course of the natural and subtle process of differentiation 
and selection which takes place in secondary school (of. H.J* 
Kallworth, *A Teacher's Perception of his pupils', Educational 
Review, Vol 14* 1961-62, p.124)$ pupils become aware of the ways 
their teachers see them. In tho case of immigrants this awareness 
may quite often relate to their linguistic ability to cope with 
the literate subjects in the curriculum (This view was also held by 
J* Bhatnogsr, 'Immigrants at School *, Commarket Press, 'London,
1 9 7 0, p.1 4 8).
5* Personal experience suggests that pupils often choose a subject 
for.which they develop a strong preference after discovering that 
they are competent in it.
6* C.H. Proctor and C.P. Loomis, 'Analysis of Sociomotric Bata* in 
Marie Jahoda et al (Eds.) 'Eecearch Methods in Social Eolations *5 
Part II H.Y. Pryden9 1951? PP.573-4$ where the formula 1st-
, TT, _ Ca-a(B-a) :
. lPTci^rirrj
Where a « number of persons in the. group
b ss.b « B-a « number of persons in the outgroup.,
Ca-a *= Choices from members of the subgroup mad© to other members 
. of.the same group,
Ca~b » Choices from ingroup■ members to outgroup members#
7* In .order.to facilitate the us.e of the index of ingroup- -
preference, the 'other nationalities5 group (whose pattern of 
friendship was very similar to that of Best Indians and Cypriots) 
was included in the category' 'immigrants’#
8. J.L. Moreno, 'Who Shall Survive?*' Washington Bervous and Mental 
Mseasee Publishing Co., 2934*
9e For a list of tho statements pupils have been asked to evaluate
see appendix I.
10. For tho complete Statement of this philosophy see Appendix X.
11. Ibid.
XI* Owing to the very - high proportion *of vague, don't know or
inadequate responses to this item (18) in the. Questionnaire, 
if has been decided to omit it from the analysis.
iq. Central Advisory Council for Education (England) - ’Early Leaving
Report * * H.&.3.C., 1954* Also Central Advisory Council for 
Education (England) - 'Crcwther Report*, 15-18, 19599'Vol. I«
14* Hillard lialler,. (The Sociology of Teaching1, Hilly, 1932.
1-5* The type of multiracial school • envisaged hero is probably at the
opposite end of the continuum from ’Spring; Grove*, (of. Trevor 
Bergin and Patricia Ids on, ’Spring Grove The Education of 
Immigrant Children*, OTJP, London, .1967? Ch* XI).
26 * Peter Berger r.md.% Luclasanf *:Hia Social Construction. of Hoalitjra 
A Troetloo. in tho Sociology of Knowledge * p *'1 len lane, London*
1969, p*1 8 5.
X?. It is coalmen knowledge that a large nesbsr of Jamaican cohool
boys hoe c tendency to want to beooao ’engineers* - motor mechanics.
It ie vary likely that the set of cultural proscriptive© which 
underlie this tendency arc taken to -the school by these punilo.
28. In view of the continued existence of a fairly high level of
racial disorininotien In oval ~ * f on© would exeect the-old
stereotypes about the jobs 1ewF(*,,ats do to be r-til 1 relevant 
in the ■eradiation. of jobs tho future gonerst:1arm ef irpfgrants 
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CHAvT&S ?I 
Sxmzaty and Concisions
I. Explanations: and Apologies.
The aim of this study in  to explore a ninbor of differences in 
school osporioncG between English and immigrant pupile with particular 
x reference to immigrant float Indians# -Its. objectives* it ie hoped* 
ere that it will succeed not only in poising e number of educational 
issues of theoretical import hut also in underlining eomo of thorn  
very ics-uom, and ctbcro* n* ' a have boon cither reisod or underlined 
or both i n  otfeor places of r reroli. . If it should achieve only a 
minority of these objectives* then it would probably have redeemed its 
basic weakness - it is based on si population which hao a small immigrant* 
in particular foot Indian* element - which, it is DUggectod in Chapter III 
may be inherent in etudioo of a eiraiI or kind, namely those which seek 
to orepere and by 'implication highlight difference® of eny kind between 
racial groups of pupils*
Tho food Greon school Is net typical as e multi-raciol 
comprehensive school# TecLoeclf it may noil bo atypical in a number of 
important rocpoetr — its ethnic ocmpositicn* its partly grammar history, 
its dc?oierete kn-^ ’rertcr* its peroontsgo of gratuat© teachers and the 
fact that it hos haon mono than welcoming to tho writer* a total stranger, 
as n.n investigator* f o r this and other reasons* generalisations 
cannot be made frctn this study about' the multi-racial school#
•The first chapter of the study ear. ir *,?» of a descriptive analysis 
of the background to the vrobler of i— 1; -*nt education as it spseare 
to have unfolded as a dynamic process* Although a cone clous effort 
liao been made to render an objective deooription* some element of 
subjectivity must, have crept in®
Chapter XI comprises the theory of the study* Hero an attempt io 
made to weave Intuition* perception* imagination, persons! oapcpien.ee 
and sens interpretation of the literature into a coherent body of theory*
Cuoh theory, eiikcugh net reduced to a series of specif io hypotheses, decs 
provide eorao baekgroimd to the question® formula tod and posed, in the form 
of two p'rcaxioms,ires, to the curvoy population end to com® of their. ioccliors«
In Chapter III both tho “background anti structure of the methodology 
is outlined. Included in this outline are the ideas formulated and 
the observations ria.de during the six months of fieldwork? tho difficulties 
encountered in attempting to find a suitable school and some, of their 
implications* and the structure of the two questionnaires used in the 
study#
2 # Background Variables 
The background variables in this study provide'a useful context 
in which to• interpret the data, from the two questionnaires. ' They 
include ethnic origin* age, sex, sibling composition of family, sibling 
position in familyattainment and academic composition of tutor groups*
(a) The relatively small immigrant element (20#9$)P in the survey
population suggests that the Rood Green school is not a. typical multi­
pi
racial school. Often comprehensive schools with a grammar history 
(as is tho case with the survey school) show a tendency to have a ’loir1 
rather than a ’high’ proportion of immigrant pupils, particularly where 
these schools have retained the basic grammar school characteristics'' 
and in spite of the belief and, to mono extent, the policy that *all 
children from a given area, regardless of ability, will §o to t h e m * «4 
For there seems to be in operation in the English education system* 
a set of stratisfying factors which distribute the population of the 
multi-racial school'in terms of race, ethnic origin and other values.
Thus in a recant BFKH inquiry it has been concluded that 'immigrant 
pupils are less likely to bo found in grammar schools than are non­
immigrants, with Best Indians the least likely group-*#5.
(b) Over 70$ of the survey population are between the ages of 1$ years 
6 months and under, with English ana. Cypriot pupils accounting for 81*7$ 
and 86.4$s respectively* while Best Indians account for only 66*5$ of it* 
Best Indians, therefore, comprise a greater proportion of the older age 
cohorts«
(c) khile only 36$ of the Cypriot pupils in the population arrived in. 
England before their fifth birthday, over ?0$ of the best Indians did so# 
The higher proportion of Best Indians in this category is very probably
due to the fact that Best Indian immigration had reached one of its 
early peaks in 19606 when the Beet Indians in the survey population 
would have been approximately five years old. The rushed and largely 
unplanned manner of their departure from the Best Indies together with 
the trauma cf arriving in a strange and alien culture must have led to 
a considerable degree of culture shock among this group of children.
In tho. survey population there are 10$ more boys than girls.
This difference appears to be clue largely to the preponderance of boys 
in the Cypriot and Best Indian groups*
(e) The -relatively high incidence of large families in the West Indian 
group does not necessarily indicate that the average sis© of the West 
Indian family resident in England is larger than that of their Cypriot 
or English counterparts* Many West Indian families remain incomplete 
over a long period of time while members who had been left behind in 
the West Indies* join the nuclear family in England* This tendency
in the West Indian' family is partly due to the pressures resulting from 
the first immigration Act' which prompted many West Indian parents to 
have members of their families still resident in the West Indies brought 
to England before the Act became effective*
Cf course it Is possible that, in recording their brothers and 
sisters on the questionnaire * the West Indians in the survey population 
would have made a distinction between brothers and sisters in England 
and those in the West Indies* This however is very unlikely given the 
constant references which many West Indian pupils and their parents 
make to tho part of their families left behind In the West Indies*
(f) There are wide differences at both ends of the ordinal scale In 
relation to sibling position in families* More English (64$) than 
Cypriots (59$) and more Cypriots than West Indians (47$) occupy 
positions at the lower end of the smale (1st and 2nd). This situation 
is the reverse at the other end of the scale (5th and 6th).
(g) The proportion of English pupils in stream 'A* is greater than 
the proportions of Cypriots and West Indians in that stream* Although 
we would expect this pattern of differential streaming to occur in
such a population - given evidence® which suggests that English pupils 
perform much hotter than their immigrant counterparts in the "basic sublets — 
the magnitude of difference between the two groups does not seem justified 
when compared to their mean achievement in Mathematics and Science 
combined*9 For it will he remembered that streaming at the survey school
was based on this. mean*. One.probable explanation of this discrepancy is 
that an extraneous factor such as. profi'eiency. in standard English sight 
have entered the equation on .performance and streaming# A similar 
inference.is drawn -by Bhatnagar from his research■on the adjustment of 
immigrants at school*^0 ;
(h) How, probably•because streaming is related to very basic elements^- 
of' stratification in the school system9 it tends to have a highly 
contaminating effect throughout the social order of the school* For
evidence on the academic composition of tutor groups at the survey school5 
which are supposed to have been based on ve&iichlet rather than horifsOiiial 
criteria^ of groupings indicates that such composition varies in relation' 
to the ethnic complexion of those groups# For example while the assign­
ment of English pupils to the eight tutor groups appears to be similar in 
pattern to that of stream *A* pupils, the pattern of assignment of Test 
Indians and Cypriots to these groups corresponds to that of stream *B® pupils#
3# Summary
(a) Though streaming is related to ethnic origin* academic preference is 
not# There is* however, some degree of structure in academic preference 
between .English pupils on the one hand and best .• Indians and Cypriots on
the other* This pattern appears to be related'to preference for ’literate
subjects’, llearly 4 in 10 English .pupils show a preference for ’English 
and Modern Languages ’ as opposed to only approximately 2 in 10 of both t 
Test Indians and Cypriots# flhile Test Indians appear to balance their 
lack of preference for these subjects with a higher preference for 
’numerate subjects’, Cypriots do not# And while English and Cypriots 
seem to manage tc translate their ’preference’ into ’performance * Test 
Indians do not# .
(b) There is a consistently high degree of ingroup preference in choice
of ’host friend’* This tendency appears to he less prevalent in the 
tutor groups.in which there is a predominant number of stream ’A ’ pupils, 
and more marked amongst immigrants than amongst non-immigrants*
Analysis of friendship preference, using Moreno*s-^- technique of the 
sociogram reveals a consistent pattern of clique formations with varying 
degrees of closure# As would be.expected, .where cliques are multi-racial - 
where there are reciprocated choices between English end immigrant pupils - 
the readings produced by the index'of ingroup preference have been low 
for both immigrants and non-immigrants * Typical of this pattern of 
preference are the tutor groups in which the degree of ingroup preference 
is ’low’ rather than ’high’* This pattern os preference Becomes more 
marked where there is some degree of outgroup preference#
(c) A high proportion (between and 96%) of the pupils in all the 
ethnic groups show a ’positive1 ©valuation of the philosophy. ’.•intelligence* 
as a criterion used by teachers in their assessment of pupils* Hot so, 
however, with regard to the philosophy *«.good behaviour# *’ whose 
evaluation by the pupils varies from a low positive value by Cypriots and 
English pupils to a high positive value by West Indians#
(d) While English pupils are typified by their peers as ’academic’ and 
West Indians as ’athletic?, Cypriots are typified as neither ’academic* not* 
’athletic*# Bhatnagar reports a similar pattern in. his study ’Immigrants
at School*#"5
(e) A high proportion of the pupils say no one at home helps them with 
their homework* Among those who say they do receive .help, ,more English 
pupils than either lest Indians .or Cypriots acknowledge receipt of help 
from nuclear family members, while more West Indians end Cypriots report 
help from members outside the nuclear family circle* In addition whereas 
West Indians and English pupils receive as much help from their fathers as 
they do from their mothers, Cypriots receive help from their mothers rather 
than from their fathers#
(f) Cn the question of school leaving age, there is more agreement 
between the wishes of pupils and their parents than between the wishes of 
pupils and their best friends’* In this respect Cypriots are closer to 
their parents than any other ethnic group.
lest Indians and Cypriots show a tendency to want to leave school 
at around seventeen, while English pupils reveal an inclination to leave
at fifteen and et eighteen years old* West Indians are the only group 
who show an inclination to leave after eighteen#
In job and further education plans West Indians and Cypriots are, 
on the whole, quite similar to English pupils, with West Indians being the 
more similar group especially in relation to college and university plans# 
Much greater proportions of West Indians and Cypriots than English 
pupils say that they value ’hard work* as opposed to ’luck’* On the 
basis of these differences it may he argued that.because- English pupils 
are *ai home® in a ’native sens©1, they'are less likely than immigrants to 
veer towards norms of hard work* On the other hand it is conceivable 
that immigrants might, in the future, and in particular, after 
considerable disappointments and frustrations*1® be no different from their 
English counterparts in this respect.
(g) Immigrants more than non-immigrants appear to be less susceptible
to the opinions and attitudes of their teachers than they are to those of 
their peers or families* They are more inclined than non-immigrants to 
feel most happy when they are with their families or.friends# They also 
appear to be less.self centred than non-immigrants.
Although immigrants do shew some susceptibility to their teachers1 
words of praise, ouch susceptibility does not seem to affect their feelings 
of success or failure in class*
West Indians, and Cypriots to a much loss extent,.see themselves as 
being highly athletic#
(h) Amongst tutors, English pupils have•a much higher rating than do either 
Cypriots or West Indians in relation to a certain set of behavioural 
characteristics•^7 All these characteristics, except speech, have been 
shown to have consistently high loadings on the,dimonsion ’good behaviour* 
in a survey In Scotland*-^
While West Indians. are least positively rated in terms of ’attentiveness‘ 
and ’carefulness*, Cypriots are least positively rated in toms of ’homo 
background1 and ’gentleness** •
4* Conclusions
What are tho implications of these findings and how might they he 
conceived in the present context of race relations in Britain? Before 
an attempt is made to answer these questions one'point must be clarified*
Ho attempt is made in,this study to establish the statistical 
significance of any of the.observed inter-ethnic differences which have 
emerged since it has been neither practical nor expedient to carry cut 
the sorts , of controls and tests., which would have been necessary to do' sol 
Hor have such controls and tests been one of the aims of this study, ‘given 
the difficulties.which have ..been encountered In Its early stages*
Whatever inferences are drawn trill'' be sc done in the light of their 
contextual significance rather than in relation to some possibly spurious 
test of significance* For in tho absence of proper controls and. a 
sufficiently large population the value of such tests is much reduced 
despite their versatility*
ITow the implications* Perhaps the most fundamental inference to be 
drawn from the findings is that, throughout tho social order of the school, 
immigrants, and In particular West Indians* face a situation In which there 
is discrepancy between the goals (merits, certificates etc*) -which they 
strive to achieve and the socially structure! avenues (social and 
linguistic selection) of access to there g o a l s C n y t h e  positive side 
of tho scale of discrepancy are the high academic preference and the 
ambitious educational and occupational plans of immigrants ? especially 
West Indians and on the negative side are their low behavioural ratings 
by tutors and their assignment to the lower stream#
While immigrants in comparison with - non-immigrants maintain an equal 
committment to intelligence as an academic criterion and a greater 
committment to hard work, these discrepancies will only lead to over 
deepening frustrations amongst the former group and cause them to retreat 
further and further Into their respective ethnic communities which already 
have a considerable influence over them*
Already teachers appear to identify and underline,'through their 
ratings of the respective ethnic groups, elements of behavioural deviance
amongst immigrants* Immigrants too show some, consciousness of .the 
role of behaviour as an .academic selector* Once these patterns begin .• 
to take shape it may be difficult to stop them from developing into an 
open conflict between immigrants and their teachers* . For in the presen 
contest of "race.relations in schools —. large concentrations of non-white 
pupils* extensive problems of discipline in remedial departments .with 
their high.turnover of staff5/feeble attempts, to introduce Black Studies 
into the.curriculum/and the many arguemento and .disagreement about the 
expediency or otherwise of. introducing such courses - such a ■situation . 
can easily, unde mine .the. ..fabric of the multi-racial school*
Schools* however*. vary in their propensity to this kind, of conflict
0*1
depending on the degree of organisaticnali'ssfc&geb . that is built m  to 
their structures* Thus a school system*- in which the majority of 
teachers perceive educational achievement as the main goal and 
socialisation as tho available means of achieving this goal* would have 
a lower propensity to stress and conflict than one in which socialisation 
is supplanted by social control and educational achievement by discipline<
cl*
CHAPTER VI
Motes and References
The terra * immigrant * ? which should be prefixed by the word 
‘colored* is used to refer to persons born in the few Commonwealth
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Robin Davis? op. cit. (Taken originally from ’The Comprehensives - 
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’Early Leaving Report*? Early Leaving! A Report of the Central 
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Sociology? Vol. 11? 1960$ and j\m Lawton? ’Social Glass? Language 
and Education’? Houtledge and Kogan Paul? 1968)? ability (cf* R*
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unrelated to ability.
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J*L* Moreno? ’Who Shall Survive?1? Washington Xervcus and Mental 
Disease Publishing Go.? 1934 *
Bhatnagar reported similar findings (cf* J. Bhatnagar? op* cit.? p*15l)
A recent study sponsored by the Community Relations Commission 
indicates that there is a high level cf unemployment amongst the 
black youths in the sample (cf. C.R*C* (unpublished) 1974)
These ares trustworthiness? heme background? speech? quietness? 
calmness? carefulness? attentiveness? enthusiasm? gentleness*
A. Morrison et ©1? ’•Teachers1 Personality Rating cf Pupils in Scottish 
Primary Schools’? The British Journal of Educational Psychology?
vol. xxxv? 1965.
R.K. Merton? ’Social Theory and Social Structure*? Free Press?
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See Table 7*1 of Chapter V.
The term ’organisational stress’ is used here to refer to the tensions 
caused in the organisational structure of the school through attempts 
to achieve widely recognised educational goals without either•a stable 
staff of teachers or adequate facilities — educational hardware.
CHAPTER VTX 
T-IPH-CCrc
fovr ill i acne of the oust from what Eysenck calls the Jensenist 
heresy-1 has settled, and the fovelXiies and the councillors Eoultoa? 
have either retreated or found new- battle fields; not;- that Black 
Americans - or is it American blacks - are no longer in rebellion or 
in the streets prctestingi now that there is relative calm in the. 
troubled area cf race relations? society can re-examine its attitudes, 
and its policies toward black minorities whose forefathers have borne 
much .more than their fair share of society* s burdens. Chile their-, 
children also bear an unequal share of those burdens they cannot at•the 
same time be eitisens with inalienable rights to, amcng ether things, 
an education according to age* aptitudes and ability.^ For the * ethnic 
or racial order*^ which has evolved in the context of these obligations 
is * linked closely to ether major parts of the society ouch as the class
K
system, tho distribution of occupations and the arrangement of housing*.-'
Race, therefore, like class and occupation, becomes a factor which delimits
’the. rivalries and competition that can take place* within such a structure*
token policies will not change such a system which is based on
the well estabj ished network and processes of industria lisation and 
7urbanisation.1 Hadlee intervention is required* Such intervention,
howeverP can only be instituted as a long range solution if it is not
Pito lead to an unbearable degree cf social upheaval. Yet, in the 
short fall, certain prescriptions must be implemented if the present 
situation is not going to become'progressively worse, thereby, 
necessitating either a further advancement of the long range time 
sca le ci- even more radical change*.
Fhat ought these short term solutions to be? Above all they 
must consist in a reelistie appraisal cf current remedial education 
followed by a rapid programme of retraining and resirucbfurine. In 
addition it might even be necessary to modify our concept cf 
educa-ticnal needv by raising tho threshold level to coincide with
10those pupils whose needs ere commensairato with society*s resources.
(the rid. so our resource?- will be quickly exhausted bo it-re vo have even 
had the opportunity to make an initial impact.^
Remedial education requires to be more effective in its remedies.
Its organisation and ethos must be built more around the needs - both 
•individual and social — of tho pupil by planning and instituting the 
sorts of curricula which, besides giving him a.true sense of achievement 
and success, are effective in channelling his efforts, where relevant, 
towards universally recognised g o a l s . I t  is a dangerous fallacy 
for teachers and guidance personnel to think and act on the basis that- 
the disadvantaged pupil knows in what direction he wants to go. Often 
an element of his disadvantage is that he lives in a certain kind of 
cultural vacuum where prescriptions are not explicit enough.
Recent research has shown that teacher attitudes are a more 
important force in educational practice than changes in organisation
*i -j
structure.-"-'’ Education administrators and policy-makers must grasp 
the .nettle and employ mere effective selection end training techniques* 
For while certain attitudes of teachers may not be easily changed,.^ 
they can-certainly be selected out*
If those solutions axe effective in removing some of the 
educational handicaps of non-whites, they will go some way towards 
equalising the situation between immigrant and non-immigrant in British 
society* Evidence in America has shown that ’once obstacles are 
removed blacks*, rate of achievement moves towards tho norm for whites**^ 
Blacks - in America arc very similar to non whites in Britain in wanting 
’more schooling than whites with comparable test scores and educational
n ^
backgrounds *. For like non whites in Britain they have ’learned the
hard way*« . little -wild stop either of these groups from using education
as the ladder to equality. It is their only chance of success in a 
society where occupation still holds commanding heights in the 
stratification system, with education having the mere symbolic value 
of putting the stamp on those who have achieved* \ ;
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APPBICDIX I
pupils * nimTiomikim
FIBST* SOME G E M A l  IlTFCFtKATIOfi ABOUT YOUSSELF?
1. How old are you In years and months? (Fill in the blanks)
years? months* -
2# Are you a "boy or a girl? .(Drav a line tinder the correct one)
3• Please fill in the blanks with 501 or the right numbers
*1 have older brothers and ' older sisters§
____ younger brothers and • younger sisters1 *
4* In which country were you bom? (Fill in the blank)
IP you nere not born in England* how old were you when you came 
here? frill in the blank) ,
il -was . years old1*
SCJ58 0US3II0US ABOUT SCHOOL*
5* Uhat subjects do you like best in school? Prom the list of 
subjects below* write down the subject you like best* then 
the subject you like second-best;! an*'- finally the subject 
you. like third-best* (Pill in the blanks)
best**
second-best5* 
third—best * *
I like
I like
*1 like
List sub .meets!
6 ,
IToedle craft English Ketal work
Maths Business Studies Biology
'Technical Braving French History
Physical Education l-atin 0
1
Pomestic Science Geography Art
Spanish W6od.*-r©rk British Constitution
Chemistry German Physics
Beligious Education
You have just said which subjects yoza like best. How I would ‘
you to write down ~:1lich subjects you think will be most imports.:
to you in your future# (Frita down 3 subjects in the blanks)
3.
7* Below is a list of things which pupils in this school do*' Write 
down the three things yen like “best# (Fill in the blanks)
*1 like 
*1 like 
*1 like
hentf*
sopend-hest* 
third-host* *
list of activities^
Cricket 
Basket hall 
Hookey 
fable tennis
Educe1tione1 dancing 
kofhall 
Holley Bell 
Lawn tennis
Football
Athletics 
Bounders
Soft hall
8, Some pupils are best in class work? while others are host in other 
things like games and athletics* How will you write down the 
.humbers of throe pupils who you think ares 
Best in class work (Hrito three numbers)
1. _ _ _
2 s
3. _ _ _
Best in games (nrite three numbers) 
_  „
a.
3.
Best in athletics 
1.
(write three numbers)
3*
9.
scm e emsTims about f r x e b d s  m  class $
I would like you to think of three people whom you would lake to 
do lots of things withy people whom you would like to have as 
friends while on holiday* (Choose three people who are in this 
class right now* and write down their numbers in the blanks)
1*
2* _ '
3*
10, khich of these three people would you choose as your host friend? 
Hkich one would you like most to invite to your home and to moot 
your family? (Urite this porson,s number down in the blank)
S«£E CMSTIOUS ABOUT UHY T3ACHF33 PUT .PUPILS OF TIP? SAMP AGE IIITO 
BIFFBRMT FORES OH CLASSES*
11* Nov I would like you to .think'of the. reasons why teachers, put 
pupils into different forme cr classes • I would like yen to 
think, about each of the reasons -given below and. say whether you 
. think it. is , true or false* {Put a. tick in the column von think right)
Teachers put pupils into different grades*
because some pupils 
work harder than others
beuhuse some .pupils are 
more posh than others
because some pupils are 
mors intelligent than 
others
because corns pupils have 
parents tdio take more 
interest in school.than 
other parents do
bocause some pupils are 
better behaved than 
ethers
SCHF CUS3TICHS ABOUT ECv!c, MRER
12* Bees anyone at home help you with your homo work?
Yes. He (Tick one)
13* If your answer is yes* say which of the people below give you
help* (Put in a tick)
Father _ _ _ _ _  Hother . Brother _ _ _ _ _
Sister _ _ _ _ _  ■ Cousin _ _ _ _ _  Uncle ■ _ _ _ _ _ _
Aunt _ _ _ _ _ _
SOME QUESTIONS ABOUT M A T  YOU liILL BO IN THE FUTURES
14* Uhen would your parents like you to leave school? {Fill in the blank)
•My. parents Tronic! like me to leave school when 1 era years old**
15* Hhen'would you like to leave school? (Fill in the blank)
•I would like to leave school when 1 .am years old**
part
true
» . s a g i  ®
16* Bhen vould your 1)001;; friend like to leave school? (Fill in the 
*tbf best friend would- like to leave school when lie/she 'is
17* HI on you leave school* which of the things below do you intend to
do? (Tick one) . * .
Toko the first job that coses along
look for a. job which offers further 
training9. i.e. clay release <
Go to university 
Go to college
18. How those of you who intend to take a job when you leave school9 
please write below the problems you think you will faces
19. Sow I would like all of you in this class right now to try to
imagine yourself ten years from now when you are 24 or 2 5* What
job do yon think you will most probably be doing then? (Fill in
the,blank)
•At 24 or 25 1 will most probably be  __ .
20* Suppose the world war a different place and people could choose
any job they wanted to do* What fob would you like to be doing
at 24 or 25? (fill in the blank)
'At 24 or 25 I would like .to bo-ffA. - -
21* Some people have to work hard to get what they want* Other
people are just lucky. Which would you rather be? (Tick one)
A person who has to work hard. for what ho/she wants 
A person who is just lucky 
&(m OUSSTIOIB ABOUT YOUKSETjFs ,
22* Below are some things which pupils have said about thornselves.
.Head each sentence carefully anti say whether you think it is true 
or false* (Put a tick in the column you think is right)
I am a failure in class
I feel most happy when
I am among my.friends
1 am good at -games ■.
I am liked by laost of 
the teachers
1 am a good athlete
1 feel most happy when
I am with my family
1 am intelligent in
class :
I feel most happy when 
I am cn my own
1 am usually picked, on 
by the teachers
I feel most happy when 
I atm praised by the 
teachers
I am not noticed by the 
teachers
I have very few fridnds
nrob 
true true
nart
true nrob. 
part false 
false
false
APPEEDIX 2
• 'TEACHERS QUESTI0EHA1RE -
Here is a list of characteristics* Would you please rat© each child 
by putting a tick in the column which you think applies* (*1? represents 
a lot" rating* and. *5* a high rating)
Charecterist ics
(names ability 
Popularity'(with teachers) 
Social confidence 
Courtesy
Personal appearance (dress) 
Cooperation with teachers 
Trustworthiness 
leadership
Heme ha ckvround. ( parents X 
interest & encouragement)
Speech
Cooperation with other 
people
Below is a list of pairs of characteristics * .Would you please place a 
mark { / ) between each pair of 'characteristics to indicate which
you think comes nearer the given pupil1s behaviour*
CAXMBES3 _ _ _ _ _  EXCITABILITY
A m B m f B  _ _ _ _ _  i m m m T i m
Afl’BHDABCE ABSENCE
0.UII5TEBSS _ _ _ _ _  TA.LEA.TIVEEESS •
CASEBUhHESS CARBBESSKBSS
BBTHfBXASM_    LA2IHESS
GEKThBBBSS ROTJGHSESS
CuGstions Bo you think the trouble token with this pupil is proportionate 
to his/her performance in class?
YES 110 (Please underline the correct answer)
much much
aboveabove
avge •ava*o
APPBirPIX 3
Classification cf the curriculum in terms of*
1, Maths and Science 
Maths 
Chemistry 
Biology 
Physics
3* Humanities
Religious Education 
Business Studies
Geography
History
?!usic
British C onstitution
2* English and Modern languages 
English 
French 
Latin 
German 
Spanish
4 ^ Praetical S ub .jec is 
Feedleoraft 
Technical drawing 
Physical Education 
Domestic Science 
Woodwork 
Metalwork 
.Art
BIBLICOHAPIIY
Mlporip Gordon* £«, •Tho I'attira of Prejudice*, Abridged Copy? T-oubled&&
' B Go. Ltd., Inc., e.y. 1938 
Boll, Daniel, ’The Tna of Ideology*, Free Press, M*Y*, 1 9 6 2*
Border, fetor end lucfeosrm, Thomas, ’The Social Construction of Reality*, 
Allen Lone? The Penguin Frees, I^ndon, 19&7*
Bcrgin, Tre?o!» and Ivoeoru Patricia, 9Spring Groves The Education of’
*
Immigrant Children* $ O.tVP., London? 19&7*
Bernstein, B., British Journal of Sociology, Vol. II, 1989 
Bhainegar, Joti, ’Ipmirrcnt© at School*, Cornraerkei Prose, London, 1970 
Birley, 1-erek ana Puficn, Ann* Unequal Chance1, ftcutXedge and Began 
Paul, London, 1971
Blair, P.?*., and Dunoon, C-.T’., ♦The American Occupational Structure *, Giloy 
196?,
Board of Education, ’Educational Re-construction*, Ciand* 64 5&f H«WuS#0» 1949 
Eorrio, E.D*, ’The Cultural Integration cf Immigrants*, PBKBCO, peris, 1959 
Booker, Gordon, ’Belucaficn of Coloured Immigrants *, Longmans, 1968 
Boylo, fir BGvard, Ilinietor of Education, House cf Commona? 39th November 
196.3 c
Butcher, H»J«, ’Human Intelligences its nature and assessment *, Methuen 
P Go., Ltd., London, 1968,
Burney, Elisabeth, Blousing cn Trial* a study of immigrants end local 
government6, O.u*?., 196?*
Burt, Cyril, *Cental and Scholastic 'Posts%  Staples Frees, London, 1923*
—  Bulletin of tho British Psychological Society, 21, 70.
— ■ Cental and Scholastic Tests*, Stogies Press, 1927*
Butteruorth, Brie, Feu Society, 16*3*6?.
Central Advisory Council for Education (England), ’Early leaving Report’• 
Cicourel, A&rcn, 7*, ’method end T-'easurement1, The Free Press, IT.Y*, 19&4 
Clark, Burton, ’Educating the Expert Society%  Chandler Publishing Co* 1962* 
Coard, B*, ’Ecu the Peat Indian Child is made Educationally Subnormal in .
the British School System*,.Pep Boacon Books Ltd., 1970*
Coll icon, Peter, American Journal of Sociology 6 5 (6 ), I960.
Cooley, Charles, II., ’Human Future and the Social Order*, Charles 
Ceribnor’s Sons, 1912*
Ccrvin, R.G* *0 Sociology -of Education’, Meredith, X9&5*
Craft, Hsurioe, et el ’Linking Homo and Schoolf (v-aoond. edition) Longman 
1972u
Crembach* •» *J#* Iraericon Psychologiei* 12 f 1957*-
Croeland* 0,/•#?.#* *Tho Future of Socialism’* Jonathan Capo* London* 1956# 
Crowther TSopcrt* Voir>« I and IT. ? H*M •$•€<•* 1959®
Pahiol* ’facial Bineriminaiien-in England * * Penguin
l.ondcn* 1968*' ' ■ . .
Daniels* JVC#* British Journal of Fr.ychology, Vcl# 33* 1951#
Davie* Harry* fCulture and the Grammar School’* Kentledge and logon Paul 
Tendon* X9&5«
Davie* Robin* ’fhe Grammar School1* Pef&can* 1967*
and 1VG* Henke* ’Casproboncive Education in Action9* l:*£#b*h** 1970 
Davison* ft#B«* ’Black British* Immigrants to England* o.i?*P* 1966®
I'oakin* Nicholas* ’Colour© and The British Electorate* 1964s c:l:r case 
studios %  I3!If Poll Poll Proas * London* 1965*
Department of Education and Science* fThe Education of Immigronts* *
Circular 7165 of 4th June* 1963® . . ,
Statin tics of Education* London* K#LVS#0®* ?ol* 1* 1966®
—  ’Children end Their. Primary Schools * Hoport by. Lord Elouden et ol*
Vc;3. I®
.«» ’Potential and Progress an a Second Culture** education Survey Ho® 10 
Lendan* H#'VS»0*
—  ’The Education cf Immigrants1 * Education Survoy Ho* 13? London 
!VE,s *o* 1971 •
Beutcch* f'ariin*' ’The lisadvantaged Child** Basic Bocks* * 196?*
Dcuglas* *Th© Pea© and th© School** Sac Gibbon and !fee* 3 964*
lioultcn? Councillor* X-cndon Borough of Haringey* 1969*
Hissnsieat* £#?:** ’Podemisation* 1-Protest and Change** Prentice Hall*
Ino# 1966*
Elder* 0*H** Sociology of PflueatlcB BKXvJJT{3)? 1965®
flVL® * * Education and Contemporary Society1* C * (■• * lotto & Co# -Ltd**
1965
Eissioni* ./»•* and Btnioni* K#* ’Social Change* sources* r©tt?rnc one 
ccnccoueticas * * Basic Boo!©? Inc.? Publishers* IVY* * 1364*
Eysenck* H-aoo? Intelligence one* Education1* Temple Smith* London* I9?X«:
Ferrcn* C.* Hduoaiicnal Research* Vol« VIII* Ho® 1* 1958-1959 
ticking Committee Pcport* faliG Public Schools and the General Education 
System’* London* H®H*S«0** 1944*
Floud* J#5 ot al* ’Social Ginns and Educational Importunity** neinemenn* 
London* 1956*
ELugol* «/v Hundred Years of Psychology* 1833-1933% Ducfcvortfa*
Loncloru
feetf. Leu.'. * !Xranip:raiion and Rco© Eolation© in.British Politics1 * 
Penguin* 19©5*
Ford* ouliGHne* ’Social Class &n£ the Comprehensive School %  Boutlodg© 
m m  Kc' ~a Paul* London* 1969*
Fr«nklin? Forni* !Fho Cowsonwoelth larnigrants end the C 021:2 en Earkci89 
XBB Sveue letter*. I;ecarfber9 1961 •
Frasier* Franklin* f,The ICegro Family is the 0*$#% Helloed Scitior* 
Ibiivarsity of Chicago froes* Chicago* 1966*
Fraser? Hlisaboth* ‘Home Environment and the School * * University of 
London Frees* 1959*
Galton* ■ Franeic* ’Hereditar;/ Genius5 tm inquiry into its too© and 
Consequences** Ratis and Co*« London* (oecond Edition)! 1892*
Gillian-Lonasj (?*!>* 8 il m  Coloured Kpulation of Groat Erl tain* ? The
riunnycc&c Treat* London* 1973*
Glncs? Tavic- ‘Social debility in Britain%  Ecufledge end Began Peul8
I. one on s 1954* .
Goff man* Irving, ’Stigmas- note© on the nanagemoni of spoiled identity1 
“blicon Lockoy i960*
Goldihorpe* J.H** The Sociolog teal Lovievr Loncgraph Ho* 6*
C cel dr. dc*. and Lolb "-*!*** (£&•) LA Liotionary cf the Social Sciences %
Tavistock Lnblicafionrr .
Griffith* F*A„F** 1 Coloured Tv I t  ute in Britain1* 1ER* 0*U*P*t I960 
Groce* :u? ’Sociclcgioal Theorys inquiries and paredirnc1 * Harper end 
toy. H.Y.* 1967*
Guildford* J.r., *The Satur© of t e n  Int 11 igence * * Eolvran-IlilX* B*Y* 
1967*
Rallvrcrth* H*J« * Educations! Leaoaroh Vol« 14? 1961-60* 
ualeoyj et el* PkmoetiGn* Ikoncoy and Society** Troo Preset of
Glencoe* Xno«* I960*
Harkes* L*? ’Immigrant children in British Schools * * ILL* fall Fall 
Prose5 .London* 1966*
Horupolf Q«? ’Philosophy cf h&tnr&l Science• ? Prontico Hall Inc.* 1966
Horaud* B»J«* Urban Studies 5(1) 1968
Holly* L*n*f Brittoh Journal of Sociology XFI{/>)* 1965*
Hoopor* diehard* (l»xU)? ’Colour in Britain**
Hunt' Eoport? •Immigrnnts ~rd the Youth Porvioo*? ? cntlcn* n*F:*S»C*? 1966# 
Hurley* Flepeth* ‘Back direct Her Corldst a look at It© tyrants in 
Brits 5 n% Chat to and Hindus* London $ 19;5d* ,
Jackson* Brian*' ‘Streamings in Educational System in Miniature * *
Heutiodgo end Uoaen Pa©ls 1961®
Jahods? !iarief ot al (Eds.) !Hosearoh Ueihods in social Eelationc%
Iryden* H*Y»? 1951*
Jones* cillioa* ,r:‘ho ' Inoiylec. of Xeyolioloyy% love tioaLicne* 1950
Jericho 9 Christophor* at el? ‘Inequality# C Xeasoeom the Effect of
family and Schooling in .America*? Alien Iene9 London* 1973*
Jenoonf A*E*r EorvG-.rd Udaarf ’..1 Movie?? Ho* 1* XlCf*
— Californio. Journal of 1 i-ional to’eeroh? ¥ cl. * Iff 1961*
—- XCfiuceficnol Coroaroh* Yel* 10 (1907-68)«
—  Stars*!!' Fnlraer Pnaytooly* voL 9* 1963*
Jordan* TUT?** (The Integration of colcured •‘'’cmnionrer 1th Ipnnnxanie Ciibin 
tfco Fnylioh Xdneaiion Pyntei* 5 aimoeyra plied He-toy? Institute of 
Yrmeation library (information ?ocm), University cf Condon* 
lenten* 7:-#? ’fecial Claes? J-anynagc and Education1* nouilodge. and Keyen 
Paulf 1968*
i.eoj R» P Race* Vol. VII Ho* 2* t otobor* 3.965*
lecehp hennath? bliyreticn and the British "xyale.iior?? 1259*~I962% Boo©
Vol* Eli* Ho# 4? Anri3 ? 1966*
lerner? X*? ‘Evidenoo end Inferences ffco free Ireec of Glencoe® U#Y*? 2959* 
Lips©t5 P*n*j. ’Political nanS !’;ercnry I’ookou X>63•
—  • rind Banrlir? R*? ‘Social :\oMXity in Industrial Society %  Heinemcnn?
Lender* 1959®
14ttlos Alan? ©i el Hecos Voi. IX* JIo* 4? April* 1968*
— * end Hoeterg'-'-vdj J* * British Jocmol cf Sociology* Co* 4* 1964* .
.f Ivorsiclay* Xilllejn? Ehr' feeiclayloal Covlonj Vo!«• 105 Co* 1* 1962* 
asrrheXX* T*n.* ‘Citizenship end facial Cleon % feforidg© university Cress? 
1950*
Xartindalo? Conn !'?hn Caturo end Typer; of feciclogical Tiicory* ? ;..out led ye 
and a cyan ? 3 p6l • 
pedXellenl? Cevicy Co ? of a 3 5 ‘Talent end Pcpiety% C* fen Hoe trend Co*?
Inc* 1958.
— • ‘The f* chievenent eotivo*? Applet©n Centaiy^yrefta? 1;#Y*P 1553*
Head©? 0*IUf *XiYd? self end Society%  University of Chicago? Chicago* 1934
Eerion* . fSocial Theory end Social Structure4* Froo Press* I?*Y* * 1968*
Miller* Honip** *Haoe folatioiiB ana The Schools in Great Britain* * Lixylcn.
?cl* 7.WXX, Third «’vartor (fall)* 2966 
Ministry of Education* f Kngl ieh for Xaftdgrnnta *, Pamphlet Be* 43? London,,
1963.
—- *Blow Joc^nors at School** Psaphlet Go* 46* London* S.M.S.o., 1964*
Fcgnihcii. F* * ’The negro P/anily# A Case for h e tio n & l Action1 *
Bcpert-nont of Labour* .ngton* ii»&»A«9 1 9 6 5*
Farphgn Gardner* ’ Lerconolifsys . a B io s o c ia l approach to  o r ig in s  end 
structure** harper <I#Y** 1947- 
Fyrcio i QvimizT? %hn  A acrioen  lalerotsas f l ic  fo g ro  ,(ro'blom anti f  cc ton  
Isrnceraoy** Harper f Bros** London* 1944*
Fattened Asceolation cf ichoc-lniastursp special depart on education and 
the Immigrants1 * Hanoi llempsiead* April* 1969* 
fc-secs lepcrt* !3ai3 ur Iuiuro1 * London* u*. .dd*0** 3.963*
Bio iron 5- H*•«., V'eihcde of 1-c.tarcl fcdenco* f Prentice it?.?.!! Ino*f- Petr 
"orecpg lye?*
fahl? IUF* * 5 fntterns of frocii Li 1/0$* fonpsanj. 1970*
Fe.rncne* f ** end fails* -arenrrd rv:u;axd a General 'Theory of Action1*
Carper end Ron* L*Y*-* 136':*
Jci:tcrccn5 Sheila*. Jsaigrciien raid 'race Relatione in  Britain* 19of*»c96?
IRfj f . f f V  
—  ,X:-.rrk Strangers % Pelican Boohs* 1961#
Poach5 Cori* h’-osi Indian Migration ic £rjtain** 132* <‘*U«T'*$ IftSS#
Fodl©y* dohin* s3;bc 0c-sprohcnsive Softool19 larisondsvrortli* Penguin, 1 9 6 3* 
rotors* !*•?** fFihioc. end Education** George Allen and Unwin Ltd** London 
1966© . t
IldgoonP XaAsp ,I.6rpoct'itlon end Pupil ferformanco*s Ifdilu Slough* Bucks* 
Political and Economic flcnriirv'. end laroaroh Services Ltd* * Report on 
facia! Lis or i:3 inntion * London* f *E#L* * 196? •
Popper* . rnEU I:.* 'Ccn.iocturoc and Kofutcttioncs The Growth of Scientific 
}..ncal odgtJ* * Louti edge and },o{<pn Paul* London* 1163«
Fcv.er* «7# 5 •Yisrcigrvntc in Schools c survey of administrative policies* 
Councils end Education : rrra5 J ondon* 196?* 
friue finister* *Xsedgrrticn from llio Ccnofnaoalt?r** Grand £739* London
*. • e. ■-.: # :.! e G t * i ';,! ojp *
hex* 6* and Focra* nSf Eipoe focnunity one Conflicts a stung of 
fpe,rhbrooliS ld£, COf* Iff?,
Hiclinond*. 5 ,;I'hs Colour 'rrobiota* $ Pelican revised edition* 1961*
Robbins Report' (Highor bduceiion1* London? H.H*S*0#'f 1963-64*
Boee* B*J*P* P 'Colour end 01 I isonohip * ? IPE* CUP*
KoconbGrg, Morris* ’Society end Pho Adoloocont Solf-Inogo * * Prxnootos ■ 
University Proso* Bor Jerooy* 1965«
Loyal (The) Aanth ropo log ica l Institute of Great Britain end Ireland* *r,r»5 
Paco and Xarvinlsm* ? CUP* i960,
Pobooio Councilp U'nglieh for the Children of Psaigr.:nis* * rorkitig 
■ Paper. bo*. 13* henden* TI*:UB*C,5 1967*
—- Peeking Gap or Bo* 29? Tendon* PpHCP'M* P:'70«
— «* Helicals Council Incpaixy 2 'Young School Jeavara'* london? I960
Soigoi 9 S*. lCan<P?aru:aeiric Static ties for BoMavicairal Goion fists* no^ rar:- 
■ Hill so* Inc** 1956*
Biapcon C*E.5 UPoInl and Cultural Minorities; in ‘nelgcio of Prc^udioo 
and I :H: origination % Cuaper arB ■ *Y* * 1953*'
diver andoiij A** ?Ccloured Immigrants in Britain? e sol cot bibliography * * 
institute of Lace UoIction? i endon* ifap* 
fpeamen.. CU* Arorlcaii Journal cf PryiXcio-yy* 1904*
and Pyn Janos* 1 a #? ’jlur r-n Hamity*# Pacm illsn and Co, ltd* * 195$ 
ctesl* 1-avidg := .’*.!*»* 4 Ho Iniry: tin bachgroimd mil impl1cations of tho
Ccoron-roalth Lp'Ugmnto .lei% (1568)* 2* Kami a Co.* London*
P tcveno s ■!•* * *rha BnpXoyraoni of folcurod PerPerc in the Birmingham Aroa% 
Institute of Personnel Hanagasont* Lender« 1956*
Tapper* 0** et nl* U'troani C;ornenitients Leoi London Papers* Pol# ¥1*
Ho* AH 1963#
Taylor* C*s and .tyros* i!#* 'Born and Prod tincc ual19 I.ongsnru London* 1969* 
Tho Public and General Acts and Church Lsaonbly Moo mixes 1992? London*
T T T "y fB *cv *7 rvf -b
'.,« o  l ; 2 a ,-" *  K . -  &  £ X  ' J \ J C . +  *►
Ph.oui.ecG* HsIUj Lrvp of Hducaiional Hccca.ra.h4* 19191* 1969*
Pov'saaond* tf. PAU* ffsriarant Pupils in Bnglcncb 1,ba LP'Ld. ronponso1 *
LiTlil* 2971
Vnlontinn* <;•£•* H’uj.iurc and Poverty4 * University of Chicago Irons* 1968# 
van don Porglio* Hpioo and Parians a Comparative LoaYg>noLIve1 9 John Uiley 
9 f onn* !uY#j lp 6 7«
Venose* ,?.vchool Peavors’j Hotbuons 1962*
Vru-ncn* P*B*S 1 Intelligonoo and Cultural Pnvironmontr« Hot!iuont bondcn* 196$ 
— - Secondary School reflections A Lritioh ILeyehclogical Inauiiy%
Methuen c; Co* Ltd** London 1957
Bailor U11 lard* ’Tho Sociology of Teaching* 5 Hiloy* 1932*
Beoholor? IP5 ’Measurement and Appraisal of Adult Intelligence** The 
Pilliaao and K'iXbAna Co« 193$
Billions* TeS Educational Hoaoorob* ?oI, 7X1* (13S4-X9635*
nicosEn? Stephen (Ed*) ’Xntolligonoo and Ability % Fnngmn Bools* 1967*
Yeung* t? ♦ 5 ?Tha Aiao of tho Korliooracy*? Tonguinj 196! ,
PleitorberG* Bane* *Cn Theory of Verification in Ecc.iclcgy* f 7re.se lor Press * 
KVA«* 1954,
Eubnide* ?>« (EcU)f. 'Baoo and uaeis©1 * Tavistock, ! eaSon* 1370*
